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Foreword
It is with great pleasure that we present the Youth Resilience Programme : Psychosocial sup-
port in and out of school. The Youth Resilience Programme has been developed by Save 
the Children as an independent continuation of the Children’s Resilience Programme1 and 
builds upon years of best practice and learning gained during the implementation. The Youth 
Resilience Programme is also informed by our experiences with psychosocial support and 
child protection in emergencies more generally, and draws on lessons learnt from different 
child and youth centred organisations, local and international partners and UN agencies. 

The programme has two fundamental features : the active participation of youth and the de-
velopment of key life skills promoting positive coping and resilience in youth. The resource kit 
with all the material needed to design and implement the Youth Resilience Programme is our 
contribution to the ongoing efforts to deliver quality psychosocial programmes for and with 
young people. We sincerely hope to create lasting change and improve the lives of children, 
youth and their parents and caregivers. 

We acknowledge the tremendous assistance we have received in developing, testing and 
reviewing this programme, including from youth themselves in Denmark, South Sudan, Iraq, 
Yemen and Jordan. We hope it will be a useful resource in strengthening youth wellbeing and 
 resilience worldwide. 

Jonas Keiding Lindholm, CEO
Save the Children Denmark

1 IFRC Reference Centre for Psychosocial Support and Save the Children (2012)
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Introduction
Over the past twenty years, the increased focus on psychosocial support and responses in 
the aftermath of crisis has led to the development of many innovative psychosocial inter-
ventions. Save the Children regularly implements psychosocial support and protection pro-
grammes in crisis and post-crisis situations to enhance the wellbeing of children and youth. 
This resource kit builds upon the Children’s Resilience Programme : psychosocial support in 
and out of school.2 Both programmes combine approaches, intervention strategies and ex-
pertise developed by Save the Children and other organisations with worldwide experience 
in engaging and supporting children and youth. The activities have been carefully selected and 
tested by Save the Children Denmark and partners and essential feedback has been sought 
from young people themselves.  

The Youth Resilience Programme builds skills linked to behaviour and social interaction that 
are essential for sustaining the resilience, protection and wellbeing of youth. This is done 
through a series of structured life skills workshops, framed within the concept of “I AM”, “I 
CAN” and “I HAVE.” The workshops are complemented by sessions for parents and care-
givers, to promote their understanding of the challenges that their children are facing and 
provide them with skills to support young individuals as they transition from childhood to 
adulthood. The Youth Resilience Programme as a whole involves working with the entire 
community to identify ways to improve the environment of young people and especially to 
improve child protection systems.

The Youth Resilience Programme constitutes a flexible tool that can be used in both human-
itarian and development contexts and as part of broader youth programmes in different 
locations and contexts. It is applicable to young people in all life situations, though it can be 
particularly useful in situations where youth have experienced various forms of hardship and 
distressing events, including family violence, poverty, community unrest, natural calamities, 
technological disasters or conflict emergencies. 

2 IFRC Reference Centre for Psychosocial Support and Save the Children (2012)
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The Youth Resilience Programme resource kit
The Youth Resilience Programme is designed for boys and girls between the ages of 14 and 20 
(and their parents and caregivers), but may also benefit individuals above this age. A resource 
kit has been developed for the Youth Resilience Programme. It comprises three manuals and 
online annexes. The materials provide guidance and tools for designing and implementing 
the Youth Resilience Programme, as well as broader youth programming promoting positive 
coping and resilience of young persons. The resource kit includes :

• The Theory and Programmatic Guide provides an overview of key concepts and the 
theoretical background of the Youth Resilience Programme. It reviews approaches and 
methodologies for implementing the programme, including systematic guidance on the 
participatory process of designing the series of thematic workshops. It also suggests 
ways of promoting sustainability and community involvement. The guide helps facilitators 
to establish a fun, safe and inclusive environment that is conducive for building youth 
resilience and provides guidance in dealing with difficult emotions which may arise in the 
course of a workshop.

• Facilitator’s handbook : Life Skills Workshops for Youth presents the various types 
of workshops included in the programme. The Youth Resilience Programme contains 
eight workshop themes and four introductory and two closing workshops. Each theme 
comprises of between two to five thematic workshops  focusing on  life skills  linked to 
personal and social skills that the facilitator and participants can choose to address 
in depth. This handbook has detailed instructions for facilitators for each workshop, 
including the objective of the session, the timing for activities and the materials required.

• Facilitator’s handbook : Parents and Caregivers Meetings is an essential component of 
the Youth Resilience Programme. This handbook features seven meetings for parents and 
caregivers of young people attending the Youth Resilience Programme. The meetings aim 
to inform parents and caregivers about the programme and provide them with regular 
updates on the topics that their children are tackling and any issues that arise during the 
workshops. The meetings also aim to enhance parents and caregivers’ understanding 
and skills on issues related to their children’s wellbeing and protection. These sessions 
are intended to enhance the impact of the life skills workshops, highlighting issues that 
may be relevant to the young people and communities in which the programme is 
being implemented. This handbook can be used for the Children’s and Youth Resilience 
Programmes (but, please note that some adaptation will be needed depending on 
the age group) or as a stand-alone tool, for example, for training foster parents or for 
awareness-raising sessions for parents and caregivers. 

The Youth Resilience Programme has been developed for practitioners and programme 
managers with limited experience of working with youth, as well as for those who are seek-
ing to incorporate life skills and psychosocial support into their programmes. With adequate 
capacity building of staff, careful selection of target group and adaptation of the material to 
the context, the resource kit can assist staff and facilitators around the world in implement-
ing programmes that addresses the challenges that young people and their communities 
are facing, building on internal resources of youth themselves and of their social protective 
networks. 
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1. Strengthening youth resilience 
The Youth Resilience Programme is an independent continuation of ‘The Children’s Resilience 
Programme : Psychosocial support in and out of schools.’ It offers ideas and direction for pro-
grammes that target boys and girls around the ages of 14 to 20 and their parents and caregiv-
ers. The programme aims to promote positive coping and resilience in youth, to sustain their 
protection, psychosocial wellbeing and healthy development. 

The heart of the programme is a series of structured life skills workshops that promote 
positive coping and resilience in youth, complemented by a series of parents and caregivers 
meetings. The workshops are intended for use with young people with a variety of needs 
and in different contexts. This applies to the parents and caregivers’ meetings too. The pro-
gramme is based on the principle that people have the ability to overcome difficulties and to 
learn new competencies to cope with future adversities, using their own internal resources 
and with the care and support by their families and communities.3 The programme is em-
bedded in a systems approach and takes into account the protective social network of young 
people at family and community level.4 Ultimately, the programme seeks to promote internal 
and external protective factors and reduce risk factors in young people’s lives at an individual, 
family and community level.

Using carefully designed activities, the Youth Resilience Programme builds life skills of young 
people, linked to cognitive, emotional and social functions that are essential for sustaining 
their protection and wellbeing. The programme moves away from traditional interventions 
that generally aim at enhancing emotional control and coping with difficulties, by also focus-
ing extensively on social functioning and interaction, protection and positive engagement in 
societies. 

The right to participation is a fundamental component of the programme. It encourages the 
youth themselves to take the lead in mapping issues within their communities and lives 
and in identifying specific skills and qualities to be strengthened through the workshops. 
It  also  encourages  the  parents  and  caregivers  to  influence  the  selection  of  topics  to  be 
covered through their meetings. The programme is appropriate for young people and their 
caregivers in all life situations, though it can be particularly useful in situations where youth 
have experienced various forms of hardship and distressing events, including family violence, 
poverty, community unrest or natural disasters. The programme uses techniques which have 
been shown to be effective in building resilience of young people and assumes a fun, safe and 
inclusive environment conducive for this purpose. 

Goals of psychosocial interventions
It is important to keep the overall goals of a resilience-based intervention in mind, when 
planning and implementing life skills workshops for youth. Programmes must strengthen 
protective factors at all levels in order to build resilience in young people and provide the 
support and opportunities that promote positive adaptation. In addition, they must work to 
eliminate risk factors, which undermine resilience. These factors at individual, family, commu-
nity and society level are all linked to “I AM”, “I CAN” and “I HAVE” (see the Theory and 
Programmatic Guide of the Youth Resilience Programme). In short :

• The “I AM” dimension is focused on a young person’s perception of him or herself as well 
as inner motivation and beliefs.

• The “I CAN” dimension is broad and involves practical skills, capacities and knowledge – 
including knowing and managing oneself and relationships with others.

• The “I HAVE” dimension is focused on the protective network/system, which plays an 
essential role in providing protection and supporting young people to develop to their 
full potential.

3 Henley, R. (2010), p. 295-301
4 IASC Guidelines (2007), p. 102. 
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The concept of “I AM”, “I CAN” and “I HAVE” has been incorporated into the Youth 
Resilience Programme to capture the complex interaction of individual and social factors that 
facilitates resilience. For a young person to show resilient behaviour, he or she needs to have 
a combination of skills and resources across the three dimensions. For example, if a person 
has high self-esteem (“I AM”), but lacks anyone who he or she can turn to for support, or 
awareness about such support (“I HAVE”) and does not have a very strong capacity to solve 
problems (“I CAN”), he or she may not cope very well with difficulties in life.

Facilitator’s handbook : Parents and Caregivers Meetings aims at strengthening the social 
support from parents and caregivers to promote their children’s psychosocial wellbeing and 
protection. It is centred around the “I HAVE” dimension of youth resilience. For example, “I 
HAVE…”

• …people around me I trust and who love me no matter what 
• … people who set limits for me so I know when to stop before there is  

danger or trouble 
• …people who show me how to do things right by the way they do things 
• …people who want me to learn to do things on my own 
• …people who help me when I am sick, in danger or need to learn
• …a stable and nurturing environment 
• …a strong sense of cultural belonging. 

The process of resilience depends on the availability of social support and on a young per-
son’s capacity to manage such support. Skills like communication, empathy, problem solving 
and managing emotions are essential for a network to be truly available and supportive. This 
means that many of the life skills presented under the dimension of “I CAN” strongly influ-
ences this domain of resilience. 

Within  the context of  the Youth Resilience Programme, Save  the Children defines  the “I 
HAVE” dimension more broadly than the availability of supportive social networks at family 
and community level. Access to services, a fully functioning and dependable national and 
community-based child protection system, child and youth-friendly health services, an educa-
tion system and a job market are essential components of the “I HAVE” dimension. A wider 
community engagement strategy is therefore important in bringing some of these compo-
nents together, creating a more effective programme. 

Holistic approach to youth resilience
A vital strategy in building resilience is strengthening young people’s life skills. The Youth 
Resilience Programme includes workshops offered in life skills-based education that deal with 
emotional and interpersonal capacities. Life skills workshops should, however, not be the sole 
component of a Youth Resilience Programme. It should be accompanied by other activities 
that address other areas of life and functioning, such as vocational and technical skills building, 
health and socio-economic development. 

A well-balanced, empowered personal development is never based on knowledge alone. 
All life skills programmes should be based on a holistic approach to youth development 
and adapted to the local context.

Evidence also suggests that multi-layered approaches which address the individual as well as 
their environment are most effective in building youth resilience. The resilience of a young 
person is inextricably linked to their interaction with the household, community and soci-
ety. In this interactive process, stronger family, community, services and governance struc-
tures protect and support youth. In turn, young people can become positive contributors 
to their societies : they benefit from structure, stability and identification with a larger group 
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and opportunities to receive from and give back to the community.5 The Youth Resilience 
Programme therefore needs to be embedded in a systems approach, recognising the wide 
range of mech anisms at multiple levels that support young people’s development and pro-
tection. Adequate referral systems to basic services and specialised mental health services 
are important to ensure that adequate responsive measures are taken for youth in need of 
such support. State institutions and mechanisms for the implementation and monitoring of 
children’s rights are also necessary to make rights a reality.

As resilience interventions often include very vulnerable young people, great care and 
high ethical standards need to be applied. Any child who has been victim of violence 
or abuse, or who experiences severe psychosocial distress should be referred to the 
relevant part of the child protection system. Life skills education cannot substitute the 
skilled case management and the care, protection and follow-up by services mandated to 
undertake these tasks.

Involving parents and caregivers
Research has shown that the presence of at least one unconditionally supportive, parent or 
caregiver is an important protective and enabling factor.6 7 Parent and caregiver engagement 
and support in youth programmes help build their children’s resilience, facilitate young peo-
ple's access to supportive services, empower them and help strengthen their capacities.

Parent and caregiver involvement is also necessary in terms of giving consent for participation. 
Youth below 18 years old are legally under the guardianship of their parents or caregivers. 
Young people above this age from traditional societies may also need permission from their 
parents or caregivers to engage in programmes. 

Youth programmes may engage and support parents and caregivers in different ways in order 
to positively impact young people’s development and resilience. Examples include :

•  Informing parents and caregivers about the benefits of the programme to their children 
and to the family in general

• Seeking parents and caregivers’ consent and active engagement in the programme 
• Integrating the youth programme into other interventions, such as positive parenting 

training, psychosocial support activities and livelihoods support. 

Engaging parents and caregivers is also important in reaching programme objectives and 
deepening the impact of the Youth Resilience Programme. For example, working on young 
women’s protection not only requires the individual woman to gain life skills, livelihoods op-
portunities and education. It also depends on an environment in which she can be heard and 
supported in engaging with the community around her. Discussion groups with parents and 
caregivers, for example, on gender, violence against women and delaying marriage are one 
way of improving the efficacy of youth programmes. 

A  first  step  in  building  parent  and  caregiver  networks  is  seeking  the  cooperation  of  the 
most positive and empathetic community members. These caregivers can help to gradually 
influence those who are more difficult to reach. In some contexts, this has proven to be an 
effective way of mobilising men and fathers into child and youth programming8. 

5 Henley, R. (2010), p. 295-301
6 NCH (2007) p. 9
7  Being ‘unconditionally supportive’ does not mean accepting all behaviours (for example, criminal activity). However, it means the 
adult is always there to love and support the young person through the good and the difficult times.

8  Hallands Centerparti and Centerkvinnor with financial support from Forum Syd/Sida, Sweden, (2004-2013)
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2. Facilitating sessions with parents 
and caregivers9

Being a facilitator is both a very rewarding and quite complex task. It is a process of mutual 
learning and exchange. Facilitators who are trained in implementing the meetings for parents 
and caregivers presented in this handbook (either as part of the Youth Resilience Programme 
or as a stand-alone intervention), are responsible for planning and running the sessions at 
regular times, suitable to the given context. 

Facilitators should be people who appreciate parents and caregivers’ experiences and help 
them share their knowledge and expertise. This means being a non-judgmental person who 
encourages parents and caregivers to share their opinions and ideas, and who is able to 
facilitate inclusive discussions in the group and share information in a non-intrusive manner.  

The facilitation process should focus both on what is to be achieved and how the group par-
ticipates in the learning process. This includes taking into account that adult learning differs 
from the way that children learn. So meetings should cater for the different needs of parents 
and caregivers to achieve a real change. It is crucial therefore that facilitators have adequate 
support from programme coordinators and managers so that they are able to carry out their 
role successfully. 

A fun, safe and inclusive learning environment 
Creating a fun, safe and inclusive environment is essential when implementing meetings with 
parents and caregivers. It is the foundation for developing trust and empathy between par-
ticipants and provides the basis for empowering parents and caregivers in their role as pro-
tectors of young people. The facilitator is a role model and is responsible for the atmosphere 
and communication in the group. This chapter is based on the manual Fun, Safe, Inclusive – a 
half-day training module on facilitation skills published by Save the Children (2015).

9   For more information about the role of the facilitator and tips and ideas on facilitation skills, please see the  
Theory and Programmatic Guide.
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Fun

Laughter and fun have a series of benefits that support learning. They ease anxiety and 
fear, relieve stress and improves the mood of the participants. Laughter lowers stress 
hormones, relaxes muscles and can elevate levels of serotonin and dopamine in the 
nervous system. It also has social benefits for the group, as it strengthens relationships, 
enhances teamwork, helps defuse conflict and promotes group bonding.

Mix the emotional, social, or cognitive challenge with fun. The more you encourage 
creativity and tap into the participants’ sense of fun, the easier it will be to introduce even 
greater challenges. Some people think of play and fun as the opposite of work. People in 
all ages learn best when having fun. A good facilitator balances playfulness, creativity and 
seriousness at the same time.

Safe

The facilitator should be aware of safety issues including :

• Physical safety : This includes the safety of the building being used, the location and 
the route that participants will have to take to get to the meetings.

• Moral safety : Make sure that all activities are appropriate and that participants are 
not involved in activities that embarrass them.

• Social/emotional safety : Never allow mocking or bullying. Set clear rules and apply 
them. React if someone is excluded. Do not encourage caregivers to speak negatively 
about other parents and caregivers, nor about children and youth. If you are 
concerned about a young person, seek to refer to the appropriate services. Behave in 
a well-balanced, kind and respectful manner and validate all opinions. Handle strong 
emotions in the group accordingly. Avoid unexpected events and keep participants 
well informed about activities. For example, if it is not possible for everyone to 
share, inform the participants about this in advance. Keep a clear structure, be well 
prepared and keep time, as this enhances participant’s feeling of safety.

It is essential that the facilitators are fully aware of the organisation’s child safeguarding 
policy and code of conduct and work actively towards implementing it throughout the 
Youth Resilience Programme. 

Inclusive
The facilitator should model inclusive behaviour, for example, by making sure that all 
opinions are respected and no one is intimidated. There are various methods to make 
sure that all participants have the chance to express themselves and not just those that 
are the most outspoken :
• Demonstrate exercises in front of the group, so that everyone has a chance to 

understand.
• Energizers help young people and adults who do not have a long attention-span.
•  Different methods benefit different participants – take adults’ learning styles into 

account.
• Use brainstorming or buzz-groups if there are shy participants in the group. 
• Let participants take turns. This will allow shyer participants to speak. But do not 

pressure people to speak.
• Check on participants when they are doing group work. Encourage them to take 

turns presenting. Encourage them to help each other to solve the task.
• Invite participants who have not said much to participate.
• Work with participants’ input and adapt sessions to their everyday life.
• Make sure that everyone understands. Ask : “Any questions ?”
• Explain the process to participants before every activity.
• Use participatory methods in doing re-caps.
• Use a suggestion box, for example, you can have a cardboard box in the room for 

ideas and feedback.
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Facilitation techniques
Working with emotional and social issues can lead to unpredictable outcomes. Sometimes, 
activities can provoke unexpected reactions from some participants, or activities do not 
engage the participants as expected. This applies to young people as well as parents and 
caregivers. Facilitators of parents and caregivers sessions needs to be attentive and respon-
sive to the reactions of the participants, and they need to be flexible and adapt the meeting 
according to the participants’ reactions. This requires flexibility when planning and during the 
actual implementation of the meeting. This ensures that parents and caregivers are neither 
rushed nor left with difficult emotions that are not attended to. It is better to do one activity 
well than to do many activities poorly. 

Flexibility enables facilitators to make adjustments so that parents and caregivers who are 
struggling with difficult emotions are given the necessary care and support to cope with 
these feelings.

One of the most demanding tasks for a facilitator is to know how best to deal with a situation 
when things are not going according to plan. One way of dealing with unforeseen problems 
in a workshop is to use the approach that  if ˮwhat you are now doing  is not working, try 
doing the opposite.“ 10 Think about different ways of facilitating activities to get back on track. 
This enables the facilitator to re-assert a measure of control, and may enable the participants 
to express their own difficulties in a legitimate way within a group.

For example :

• If a plenary session is not working, break into smaller groups.
• If a practical exercise is not working, change it to a demonstration.
• If a thinking session is not working, move on to a practical activity.
• If a facilitator’s example is not appropriate, seek out a participant’s example.

Another way of dealing with the unexpected is to be ready to switch to alternative exercises 
or activities, which can help when the current method used does not seem to work.

Dealing with diff icult emotions 
This handbook is designed for working with parents and caregivers of young people whose 
psychosocial wellbeing is threatened because they are living in difficult circumstances. These 
kinds of life experiences are likely to result in a mixture of intense and difficult emotions. The 
activities are designed to be sensitive to the experiences and expression of these kinds of 
emotions. Sensitivity does not mean that these emotions are ignored or discouraged. There 
is indeed a high probability that emotions such as anger, grief, sadness, confusion, guilt, etc. 
will be experienced and expressed during the course of the workshops. The facilitator needs 
to be prepared and be able to adapt the activities to respond appropriately. Here are some 
guidelines in facilitating the parents and caregivers’ meetings in this context :

• Give choices

Be sure everyone in the group knows ahead of time what will be discussed and that some 
people may choose to share personal stories. Let the parents and caregivers decide for 
themselves if they want to speak during the activities. Explain that if anyone becomes upset 
when talking about or hearing about people’s experiences, they may ask permission to leave 
the group for a few minutes and be alone. However, stress that you would prefer that partici-
pants stay together as a group as much as possible, as they can provide support to each other.

10  Pickles (1995) p. 26.

 Parents and caregivers meetings 15



• Respect each other’s private information 

Let the parents and caregivers know from the beginning that these workshops are a safe space, 
and that private information they share will be respected through the rule of confidentiality. 

• Respond to personal stories

Do not force anyone to share personal experiences if they do not want to. This can feel like 
an intrusion on personal boundaries and make the person very uncomfortable. When par-
ents or caregivers choose to share, respect what they have to say and let them know that you 
appreciate what they have told the group. If they express strong emotions, just try to reflect 
those back. For example, “I can see that this has been a very difficult experience for you.” 

Some facilitators worry that if parents and caregivers talk about their experiences, the partic-
ipants will feel angry or sad. This may happen, but sometimes it also helps them feel stronger. 
For some, it is a relief to share. They can get support from the group. 

Due to the sensitive nature of experiences of abuse and/or exploitation, for example, if any 
participants do share stories of their personal experiences, do not ask probing questions and 
do not ask for details in front of the big group of participants. Instead, follow up with a private 
conversation with the participant at an appropriate time. Also, remember and respect that in 
some cultures it is inappropriate to encourage the display of painful emotions in public. Use 
your judgement if you feel a participant is sharing something in the heat of the moment, which 
they may regret later. Consider whether to intervene in these circumstances.

• Acknowledge other participants’ feelings

Some participants will feel sad when they hear other participants’ stories. Remember, it is nor-
mal to feel sad, or even cry, when you hear these stories. Reflect back these feelings in a way 
that does not make the person feel ashamed. For example, “Hearing that story has touched you 
very deeply; I’m sure there are others in the room who are feeling the same way.”

• Change the mood

After talking about difficult experiences, it is a good idea to do an activity that facilitates a change 
of mood in the group. After each activity on a sensitive issue, there are suggestions for energizers 
and activities to get the participants moving and laughing. Taking a break or playing some music 
that participants can move to may also facilitate a process where they release strong feelings.

• Offer support 

Experiencing a crisis is distressing for young people as well as their parents or caregivers. 
Youth look to the close adults in their life for how to react and behave. It is important to ac-
knowledge and understand that in these circumstances, parents and caregivers need support.

Caring for staff and volunteers
The needs of staff and volunteers are often similar to the needs of those they are sup-
porting. Managers should monitor the wellbeing of all staff involved in the Youth Resilience 
Programme and offer support in the form of supervision or mentoring, for example, if needs 
arise. It is important to acknowledge the stress that can occur. This helps prevent strong 
feelings and reactions from affecting the work negatively which might otherwise lead to staff 
neglecting their own safety or their social and physical needs. A supportive environment is 
crucial to minimise stress. An environment where staff and volunteers are able to share and 
openly express themselves can relieve symptoms of stress. An environment where talking 
about emotional reactions and limitations is strongly encouraged, as this will ensure the qual-
ity and effectiveness of activities and the wellbeing of staff and volunteers. 
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3. Parents and caregivers’ meetings 
A workshop cycle of the Youth Resilience Programme includes four introductory workshops, 
a series of thematic workshops and a closing workshop. This is combined with a series of 
parents and caregivers meetings. 

This handbook has detailed instructions for seven parents or caregivers’ meetings, drawing 
from best practice within Save the Children and other organisations and settings. The meet-
ings are designed to provide guidance and support to programme managers and facilitators 
in their interactions with those most important adults to young people’s development and 
protection. The meetings aim to inform and engage parents and caregivers about activities 
in the youth workshops, as well as raising awareness more generally about the wellbeing and 
protection of young people. 

The seven meetings are as follows : 

• Introducing the Youth Resilience Programme
• Young people’s reactions to problems and ways to support them
• Understanding the young adult
• Positive discipline
• Gender norms
• Protecting young people from violence and harm
• Protecting young people from sexual abuse and early marriage

The first meeting is about providing the parents and caregivers with information about the 
Youth Resilience Programme and seeking their consent for their children’s participation. This 
meeting should therefore be held once the participants for the youth workshops have been 
chosen but before the introductory workshops with the youth have started. Once the par-
ents  and caregivers  are on-board and  informed about  the process,  the first  introductory 
workshop with the youth should be held. Once the introductory workshops have been held 
and a selection of thematic workshops has been made, it is generally time for the second 
meeting with the parents and caregivers.
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Programme managers are free to choose whichever meetings seem most relevant to the pop-
ulations they are targeting. However they should always begin with meeting 1 : ‘Introducing 
the Youth Resilience Programme.’ Parents and caregivers are encouraged to influence the 
selection of topics to be covered through their meetings in an activity in the first meeting. 
When selecting topics for the parents and caregivers’ meetings, it is also important to take 
into account the topics for the youth workshops and other child protection concerns in the 
community. Workshops on violence and protection can, for example, be matched with one 
or two of the parents and caregivers’ meetings on the same topic.

One of the most important protective factors of young people is the availability and support 
of parents and caregivers. It is therefore important not to compromise on the parents and 
caregivers’ meetings. It is recommended that no less than three meetings are selected, 
creating a series of at least a total of four parents and caregivers' meetings. 

Throughout the programme, managers and facilitators should update parents and caregivers 
on the progress of the Youth Resilience Programme. Parents and caregivers should always be 
consulted on issues they feel should be tackled in relation to their children. The format of this 
consultation may vary depending on context and resources.

The contents of the parents and caregivers’ meetings are briefly described below, with an 
indication of when these meetings should be held. Meeting one should always be held before 
the youth workshops starts. Meetings 2 to 6 are then arranged at times corresponding to the 
youth workshops being held on a similar topic.

Meeting 1 : Introducing the Youth Resilience Programme 
This meeting presents information about the aim of the Youth Resilience Programme and 
the life skills workshops, together with details about when and where the workshops will 
be held. Parents and caregivers are consulted about the selection of topics to be covered in 
their meetings. They are also asked to sign a consent form giving permission for their child to 
participate in the workshops. It is therefore very important that this meeting is held before 
the first life skills workshop. 

Meeting 2 : Young people’s reactions to problems and ways to support them 
This session aims to raise collective awareness about problems faced by youth in the commu-
nity. The challenges facing young people are identified and an exercise illustrates how multi-
ple problems in a youth’s life can weigh the individual down and interfere with positive and 
healthy development. This meeting outlines youth’s reactions to problems and encourages 
discussion with the parents and caregivers on how best to provide support. 

Important : This meeting can provide important input for the selection of thematic work-
shops for the youth (see the Theory and Programmatic Guide : ‘Step-by-step guide in de-
signing a series of youth workshops’ for more details). Programme managers may therefore 
consider holding this meeting before introductory workshop 4 so that parents and caregivers 
are able to contribute to theme selection.

Meeting 3 : Understanding the young adult
This meeting aims to raise awareness of young people’s developmental stages, focusing on 
girls’ and boys’ physical, cognitive, social and emotional development. It also explains how 
protective and risk  factors  influence young people’s wellbeing and resilience. The meeting 
seeks to strengthen the role of parents and caregivers in nurturing the positive transition 
from childhood to adulthood. This session fits best before the positive disciplining session 
(meeting 4), as it provides a good overview of the developmental stages of children and 
young people.
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11  Save the Children/ Joan E. Durrant (2013)

Meeting 4 : Positive discipline
Parents and caregivers reflect on positive discipline strategies and skills during this meeting. 
This session provides an overview of the positive discipline approach.11 If programme manag-
ers and facilitators feel that this issue is a priority in the community in which they are work-
ing, they may wish to conduct additional sessions on this issue, using for example the source 
materials on which this workshop is based.

Meeting 5 : Gender norms
This session introduces the concept of gender to parents and caregivers, and raise awareness 
of the impact of gender stereotypes and inequality. The meeting would benefit from being 
implemented at the same time as youth do their life skills workshops on the same theme. It 
provides a good introduction to and links to gender-based violence. It is therefore recom-
mended to hold this session before meetings 6 and/or 7 on protection from violence, sexual 
abuse and early marriage. The meeting can also be a good stand-alone session addressing 
gender inequality and discrimination.

Meeting 6 : Protecting young people from violence and harm
During this meeting, parents and caregivers’ awareness is raised on the various forms of 
violence that young people face, its effect on them and the role of parents and caregivers in 
protecting their children. This meeting can be a good opportunity to get parents and caregiv-
ers’ opinions about protection issues being faced by young people in their community and the 
challenges that they face as caregivers in this regard. 

Meeting 7 : Protecting young people from sexual abuse and early marriage
This session promotes awareness of the role of parents and caregivers in caring and protect-
ing their children, particularly from sexual abuse and early marriage. It is important to have a 
discussion with parents and caregivers on sexual abuse before tackling the youth workshop 
theme : ‘My body is mine.’ It is therefore recommended to do this session before doing the 
workshops with the youth on the same theme.

When implementing the caregiver’s session on violence and sexual abuse –  
important note

The topic of violence and sexual abuse is sensitive and may trigger difficult emotions 
among parents and caregivers. Some may have been victims themselves as children or are 
still living in abusive relationships as adults. Some may even be perpetrators themselves. 
A guidance note is presented prior to these sessions. It is of outmost importance that the 
facilitators of these meetings prepare themselves carefully and have received adequate 
training and support from their programme manager to safely implement these meetings. 
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PARENTS MEETING 1 :  Introducing the Youth 
Resilience Programme

AIM OF THE MEETING 
• To introduce the parents and caregivers to the Youth Resilience Programme.
• To answer questions and collect informed consent for the participation of young 

people in the youth workshops.
ACTIVITIES MATERIALS TIME
1.1 Welcome • Flipchart

• Markers 
10

1.2 Getting to know each other • None 30 
1.3 Introducing the Youth Resilience 

Programme
•  Handouts or flipchart 
•  Blank flipchart paper
• Markers

30

1.4 Consent forms • Blank consent forms 15 
1.5 Selecting topics for parents and 

caregivers meeting
• Markers/pens.
• Flipchart paper.

15

1.6 Question and answer session • None 15
1.7 Closing • Evaluation sheet if used. 5

Total 120 min
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1.1. Welcome 

 AIM OF THE ACTIVITY

• To welcome parents and caregivers and introduce the Youth Resilience 
Programme.

 MATERIALS

• Flipchart.
• Markers.

 ACTIVITY SOURCE

• Adapted from the activity ”Recap, feedback and introduction” in IFRC 
Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started.

 PREPARATION 

•  Prepare flipchart, listing today’s activities : Getting to know one another; 
practical information; consent forms and next meeting. 

  
Note to facilitator : Before starting the Youth Resilience Programme, facilitators and 
programme managers should be familiar with the legal requirements concerning age 
of consent in the particular setting in which you are working. Make sure that consent 
is collected in accordance with legal guidelines and in line with cultural expectations 
about parental and caregiver responsibilities.

Instructions :
1. Welcome the parents and caregivers and thank them for taking the time and making the 

effort to come to this meeting.

2. Start the meeting by introducing yourself and your colleagues.

3. If you work for an organisation, explain which organisation it is and the kind of work it 
does locally (and elsewhere, if this is the case).

 If you are a teacher, explain which school you work at and what your role is at the school 
(whether you are a teacher, guidance counsellor, etc.).

4. Now explain :

  Today we have two hours together. In that time, we are going to talk about the Youth Resilience 
Programme that your children have been invited to participate in. We are going to talk about 
why we are running this programme and the kinds of activities your children will take part in. 
We are also going to talk about your roles as parents and caregivers, so that your children can 
get the most out of this programme. 

  Before we end the meeting today, we will ask you to give your informed consent/permission for 
your child and yourself to participate in the programme. This will be done through the signing 
of a consent form12. Therefore, it is important that you feel you have all the information that 
you need about the programme.

  There will be many opportunities for questions throughout the meeting and you are encour-
aged to ask anything you do not understand, or need more information on.

12  Guidance given here is general and should be adapted as indicated above and in line with the information provided in section 1.4. 
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5.  Now go through the list of planned activities on the flipchart :

• Getting to know one another
• Introducing the Youth Resilience Programme
• Consent form (if needed)
• Selecting topics for parents and caregivers meetings
• Question and answer session

6. Clarify any questions about today’s agenda before moving on to the next activity. 

1.2. Getting to know each other 

 AIM OF THE ACTIVITY

• For parents and caregivers to get to know one another.

 MATERIALS

• Space for participants to walk around or sit privately in pairs.

 ACTIVITY SOURCE

• Adapted from the activity ”Recap, feedback and introduction” in IFRC Reference 
Centre for Psychosocial Support & Save the Children Denmark (2012) : Facilitator’s 
Handbook 1. Getting started.

  
Note to facilitator : Carefully consider beforehand if this activity is appropriate in the 
cultural context you are working in. If it is not, you can do a general round of introduc-
tions instead, where each participant introduces himself or herself.

Instructions :
1. Explain to the participants that you are going to start with a short activity that will give 

them an opportunity to get to know each other a little better.

2.  Ask them to find a partner in the room – someone they do not know very well, or not 
at all.

3. Now explain that the pairs have 5 minutes to talk to each other. They can do this by 
either walking around or sitting somewhere where they can talk undisturbed. During this 
time they should introduce themselves and then do the following :

• Tell one another which child they have in the programme (name).
• Tell one another a little about themselves.
• Try to find three things that they have in common.

4. If there is a person without a partner, the facilitator should also join in the activity.

5. Let the participants know when there is one minute left.

6. Once time is up, gather everyone together again and ask people to sit next to their 
partner.

7. Now ask the participants to introduce their partners, stating their name and the name(s) 
of their child or children attending the programme. When both partners have introduced 
each other, ask them to share one of the three things they discovered they had in common.

8. When everyone has shared, thank the participants for their participation.
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1.3. Introducing the Youth Resilience Programme 

 AIM OF THE ACTIVITY

• To give an overview of the Youth Resilience Programme and provide practical 
information.

 MATERIALS

•  Handouts or flipchart with practical information about the programme. 
•  Blank flipchart paper.
• Markers.

 ACTIVITY SOURCE

• Adapted from the activity ”Introducing the Children’s Resilience Programme” in 
IFRC Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started.

 PREPARATION

• Handouts with all the practical information about the Youth Resilience 
Programme or write up the information on flipchart paper instead. 

Instructions :
1. Start by referring to the last activity and highlight that the one thing they ALL have in 

common is that they are here today because they are the parent or caregiver of one or 
more young people. Like all parents and caregivers around the world, they want the best 
for their children.

2. Explain that they have been invited to this meeting because they and their children have been 
invited to participate in a programme for youth that is going to run over a number of weeks.

3. Give participants a background to the Youth Resilience Programme and how the com-
munity/school as well as participants have been selected. For example :

  Your children, like many other young people in the world, are living through both easy times and 
difficult times. Like the adults around them, young people have lots of strength and courage. 
The programme we are inviting you and your children to, aims to improve the wellbeing and 
enhance the strength of young people by focusing on :

• their emotional and social skills
• the contact and interactions they have with other people
• the environment they live in.

  As parents and caregivers, you are the most important source of wellbeing and protection for 
your children as they go through adolescence and become young adults. We are therefore 
seeking to work closely with you in this programme. 

4.  List the three main components of the programme on a flipchart or give out the handout 
you have prepared :

• A : meetings with parents and caregivers, 
• B : life skills workshops with youth 
• C : training of facilitators. 
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Using the notes below, explain how these components work and and how the programme 
fits with other programmes that the parents/caregivers or the youth may participating in13. 

A. Meetings with parents and caregivers
These meetings aim to :

• Orient and update parents and caregivers on what is happening in the youth 
workshops and how the young people are doing.

•  Learn about specific issues that commonly affect youth (each meeting has a certain 
theme).

• Enable parents and caregivers to share issues they think are important for young people’s 
wellbeing. This will help parents and caregivers to support their children.

There are seven14 meetings for parents and caregivers involved in the Youth Resilience 
Programme : 

• Introducing the Youth Resilience Programme
• Young people’s reactions to problems and ways to support them
• Understanding the young adult
• Positive discipline
• Gender norms
• Protecting young people from violence and harm
• Protecting young people from sexual abuse and early marriage.

13  You can find guidance in the chapter 'Integrated youth programming', in the Theory and Programme Guide. 
14 Present all topics at this stage but explain that you will not do them all but rather a selection of four meetings (if this is the case). 
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The first meeting focuses on introducing the Youth Resilience Programme and prioritising the 
topics parents and caregivers feel are the most important and relevant to them. Explain that 
the input of parents and caregivers is very important. It will be used to help selecting topics 
for the coming meetings. 

Explain that all the meetings will feature an update about the youth workshops and a chance 
to discuss what is going on. 

Emphasise that everyone is strongly encouraged to participate in all the sessions.

B. Life skills workshops
Explain that the Youth Resilience Programme contains a series of workshops for young peo-
ple on different topics, linked to their personal and social development. The workshops 
provide youth with an opportunity to strengthen skills they feel are relevant to better deal 
with challenges in their lives.

The Youth Resilience Programme is organised as follows :

• The workshop series always begins with four introductory workshops, when the 
youth get to reflect about themselves, get to know one another and identify strengths 
and challenges in their communities. These workshops help participants to identify 
specific skills and qualities they would like to address in the thematic workshops. 

• The selection of thematic workshops is done based on input from the youth in 
the four Introductory workshops and from parents and caregivers plus information 
drawn from facilitators’ observations of the group.

• Once the workshop series has been decided, this is communicated to parents and 
caregivers in one of the next meetings. 

Indicate to parents and caregivers how many workshops are to be included in your workshop 
series.

The Youth Resilience Programme has eight themes to choose workshops from :

• Theme 1 : Decision-making
• Theme 2 : Communication
• Theme 3 : Emotions 
• Theme 4 : Identity 
• Theme 5 : Interpersonal relationships 
• Theme 6 : Equality and non-discrimination
•  Theme 7 : Conflict management 
• Theme 8 : My body is mine
•  The workshop series ends with a closing workshop, when the youth can reflect on what 

they have done during the Youth Resilience Programme, as well as what they want to do 
for themselves and for their communities going forward.

Explain to the parents and caregivers that programmes like this have been held in other 
countries around the world. They have helped young people to cope better with everyday 
challenges, find constructive ways to solve problems, communicate better with their family 
and peers and enabled them to play a positive role in their communities. 
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C. Training of facilitators  
The facilitators have been trained in how to run the parents and caregivers meetings and the 
life skills workshops. The training also helps them to : 

• Learn to identify what issues are challenging for the young people they are working 
with and how to help young people to cope. 

• Identify those that are at risk and need additional support.
• Encourage young people to take initiative and promote their active and positive 

participation.
• Encourage young people to support one another and their families. 

5. Go through the practical information about the programme. Give the parents and care-
givers the handouts or at the flipchart list you have prepared and talk about :

• The venue for the life skills workshops and parents/caregivers meetings
• The timing of the workshops and meetings (dates and hour)
• The list of young people who have been invited
• The number of participants
• The name(s) of facilitator(s) and other adults present at workshops
• The person for parents and caregivers to contact if any issue arises.

6. Clarify any questions before moving on to the next activity. 

1.4. Consent forms 

 AIM OF THE ACTIVITY

• For parents and caregivers to give their informed consent/permission for 
their child (or children) and themselves to participate in the Youth Resilience 
Programme. 

 MATERIALS

• Blank consent forms.

 ACTIVITY SOURCE

• Adapted from the activity ”Consent forms” in IFRC Reference Centre for 
Psychosocial Support & Save the Children Denmark (2012) : Facilitator’s 
Handbook 1. Getting started. 

  
Note to facilitator : Parental consent must be sought according to local practice.15 

The guidance given in this session is general and should be adapted according to the 
requirements of your organisation and be in line with legal requirements and commu-
nity expectations. There may be situations, for example in contexts of armed conflict, 
where parents and caregivers will be most reluctant to sign any document and such 
concerns need to be dealt with respectfully and sensitively. It is also extremely im-
portant that the parents and caregivers (as well as the youth themselves) have given 
their informed consent for photographs to be taken during the workshops or parents/
caregivers meetings. 

   If a participant cannot read or write, help him or her to fill in the form and ask the per-
son to make a mark instead of a signature. Make a note on the form that you assisted 
the parent or caregiver in completing it.

15   Ethical Approaches to Gathering Information from Children and Adolescents in International Settings : Guidelines and Resources,” 
2005, page 41
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If a parent or caregiver does not wish to sign the consent form and does not want their child 
to participate in the workshops, discuss this with them in private when the meeting is over. If 
possible, do not discuss the matter it with them in front of the whole group.

Make sure all parents and caregivers have the information they need to make the right deci-
sion for their family. Try your best to address any concerns they have that might prevent them 
from wanting their child to participate.

Instructions :
1. Explain to the parents and caregivers that you would like to ask their permission for their 

child/children to take part in the Youth Resilience Programme. They also should agree 
to their own participation. Give out copies of the consent form and pens to each family 
represented in the group.

2. Go through the consent form, explaining what each line says. Make sure that the parents 
and caregivers in the group are able to give consent, having legal custody of the child.

3. Explain that participation is voluntarily and the consent can be taken back at any time. 
Also, make sure that everyone knows that the programme is free of charge and does not 
involve payment of any kind. 

4. Tell everyone that the consent forms will be stored in a safe space. They will not be used 
for any other purpose than for the Youth Resilience Programme.
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5. Explain that if any photos or videos are taken of the young people, these will be used for 
the following purposes :

• To raise awareness of young people’s wellbeing and protection.
•  During training of facilitators and field coordinators.
• In organisational reports.
• To inform others and raise awareness of the programme.

All photos will be used with respect for the individual shown on the photo and will not be 
used out of context. 

6. Explain that if a young person becomes ill or is injured, every effort will be made to con-
tact the parent or caregiver immediately. However, if it is not possible to reach them, you 
request permission to access emergency medical treatment if needed.

7. Answer any questions, before asking the parents and caregivers to sign the forms.

8. When all consent forms have been completed and signed, collect them and keep them 
in a safe, secure place, as they contain personal information.

9. Explain that you will also ask the young participants for their consent to participate in the 
workshops. If any of the young people do not want to participate in the workshops, they 
will not be forced to do so.

1.5. Selecting topics for parents and caregivers meetings 

 AIM OF THE ACTIVITY

• To seek the parents and caregivers’ input for the selection of topics for the 
coming meetings. 

 MATERIALS

• Markers/pens.
• Flipchart paper.

 PREPARATION

•  Write on a flipchart the topics of the meetings of the Youth Resilience 
Programme :
- Introducing the Youth Resilience Programme
- Young people’s reactions to problems and ways to support them
- Understanding the young adult
- Positive discipline
- Gender norms
- Protecting young people from violence and harm
- Protecting young people from sexual abuse and early marriage

 ACTIVITY SOURCE

• Developed for this resource kit. 
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Instructions :
1.  Show the list of topics for the parents and caregivers’ meetings on the flipchart. Briefly 

go through each topic. 

2. Explain that each person has three votes (e.g. three dots with a pen) for the topics on offer 
for the parents and caregivers meetings. Explain that some topics will also be selected by 
the programme team based on what fits with the themes for the youth workshops.

3. Give out markers/pens and ask the participants to make a dot on the three topics that 
are most appealing (if this is the method used). 

  
Note to facilitator : Count the dots and list the topics from highest to lowest votes. 
Explain to the participants that this contributes to the final selection of topics for the 
meetings : Explain that you will take into account the topics for the youth workshops 
plus other child protection concerns in the community before settling on the final pro-
gramme for the parents and caregivers meetings. 

1.6. Question and answer session 

 AIM OF THE ACTIVITY

• To address questions about the programme.
• To explore participants‘ expectations about the programme.

 MATERIALS

• None.

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions :
1. Respond to any questions parents and caregivers may have about the Youth Resilience 

Programme. 

2. You can also use the time to explore the participants‘ expectations and hopes for the 
Youth Resilience Programme in relation to themselves and their children. Take care to 
address any expectations that go beyond the scope of the programme, so that no-one 
will become disappointed.
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1.7. Closing 

 AIM OF THE ACTIVITY

• To close the meeting well and encourage positive feelings.
• To answer any remaining questions.
• To evaluate the meeting.

 MATERIALS

• Evaluation sheet if used.

 ACTIVITY SOURCE

• Adapted from the activity ”Question and answer session” in IFRC Reference 
Centre for Psychosocial Support & Save the Children Denmark (2012) : 
Facilitator’s Handbook 1. Getting started. 

Instructions :
1. Explain that you have now reached the end of today’s meeting. Summarise what you have 

discussed today. 

  Today we have had a first meeting together to discuss the Youth Resilience Programme. We 
have informed you about the aim of the programme, discussed its different components and 
hopefully clarified all the questions that you had. If not, please come and talk to a facilitator 
after the session. In today’s meeting, we also sought your consent to your own and your ado-
lescent’s participation in the programme. We will now gather the youth for a first workshop 
and explain the programme to them as well and ask for their consent. Then, we will meet you 
again for a second parents and caregivers meeting. 

2. If possible, agree on a time and date for the next meeting.

3. Ask the participants if there are any more questions or concerns that need to be ad-
dressed. Invite them to fill in the evaluation sheet, if you are using one.16

4. Thank the participants again for their time and the effort they have made to attend this 
meeting.

5. End the meeting and say goodbye to all participants.

16  This could be the smiley faces evaluation method, see Facilitator Handbook : Life skills Workshops for Youth, or a written evaluation.
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PARENTS MEETING 2 :  Young people’s reactions to 
problems and ways to support them 

AIM OF THE MEETING 
• To raise collective awareness and encourage discussion of the problems 

faced by youth in the community.
• To demonstrate how multiple problems in a young individual's life can 

interfere with positive and healthy development.
• To help participants understand young people's reactions to problems and 

encourage discussion on how best to provide help.
ACTIVITIES MATERIAL TIME
2.1 Welcome • None. 10
2.2 The problems that young people 

face
• Flipchart and marker. 20

2.3 The weight of problems • A strong bag or basket. 
• Some heavy stones (or other 

items) – enough to represent 
the list of children’s problems 
identified in the previous 
activity.

20

2.4 Young people’s reactions to 
problems

• Space for group work.
• Papers and pens.
• Copies of the handout : Tips 

for parents and caregivers on 
how to support young people in 
distress (can be found at the 
end of this session).

50

2.5 Question and answer session • None. 15
2.6 Closing • Evaluation sheet, if used. 5

Total 120 min
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2.1. Welcome 

 AIM OF THE ACTIVITY

• To welcome the parents and caregivers, introduce today’s programme and 
present an update on the youth workshops.

 MATERIALS

• None.

 ACTIVITY SOURCE

• Adapted from the activity ”Welcome and update on children’s workshops” in 
IFRC Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started. 

Instructions : 
1. Start the meeting by welcoming the parents and caregivers and thanking them for taking 

the time to come to this meeting. 

2. Introduce the programme for today :

  Today we have another meeting ahead of us. We are going to think about the challenges our 
children are facing on their road towards young adults and talk about their reactions to these 
challenges. We will also discuss how we can help them to cope and find positive solutions.

3. Answer any questions about today’s meeting. 

4. Now spend a few minutes telling the participants about what you have been doing with 
the youth in their workshops and tell them what is planned for the youth until the next 
parent and caregiver meeting. 

5. Answer any questions or issues raised concerning the youth workshops or the pro-
gramme as a whole and then move on to the next activity. 

2.2. The problems that young people face 

 AIM OF THE ACTIVITY

• To identify the problems faced by young people in the community.

 MATERIALS

• Flipchart.
• Marker.

 ACTIVITY SOURCE

• Adapted from REPSSI (2004) Journey of Life. 

Instructions :
1. Brainstorm the different problems that young people may face in the community. Ask the 

participants :
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  We all probably recall how it is to be young. There are some things in life that are simple and 
there are others that are complicated. All young people face different problems whilst growing 
up and it is helpful to find positive solutions to the extent possible. Today, we are going to talk 
about the specific problems that young people face in our community.

  What kinds of problems do you know of that your children are facing ? It could be anything from 
everyday emotional or social problems, or difficulties connected with what they have or do not 
have, or challenges about living in their environment. 

2.  List the responses on a flipchart.

3. Now ask the participants :

  Are these problems that young people can solve on their own ? 

4. Identify examples of problems that young people can solve on their own and problems 
where they would require external support of some kind. Go through each problem in 
turn and mark on the flipchart the ones that can be solved by youth on their own and 
the ones that they cannot solve alone. 

5. At this point, explain that you will do an activity to illustrate the effect of multiple chal-
lenges in a young person's  life and start to reflect on how adults best can help young 
people to cope and find solutions.

2.3. The weight of problems 

 AIM OF THE ACTIVITY

• To demonstrate how multiple problems in a young person’s life can interfere 
with positive and healthy development.

•  To encourage reflection on how adults can best help young people to cope or 
find solutions to the problems.

 MATERIALS

• A strong bag or basket. 
• Some heavy stones (or other items) – enough to represent the list of young 

people’s problems identified in the previous activity.

 ACTIVITY SOURCE

• Adapted from REPSSI (2004) Journey of Life. 

Instructions :
1. Ask the participants to stand up in a circle. Ask a volunteer to hold the bag or the basket (for 

instance on his or her back). The volunteer represents a young person in the community.

2. Now explain that each of the stones you have in front of you represents one of the 
problems that young people face in the community.

3. Give different participants a stone to hold. As you give them the stone, ask them to name 
the problem it represents. For example, they may say :

  This stone represents the limited access to education that some children and young people are 
experiencing in our community.
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4. Now ask the volunteer who has the empty bag on the back to jump up as high as he or 
she can. Comment on how strong ‘the young person’ is.

5. Now ask the participants to put their stones, one by one, into the 'young person's' bag, 
naming the problems as they add their stones.

For example : The first participant adds a stone to the bag and says, “This stone represents hav-
ing no access to education.” Then, the second participant adds a stone to the bag and says “This 
stone represents the fights that happen between young people sometimes in our community.” 

6. When all the participants have added their stones, ask ‘the young person’ to jump up and 
down again.

7.  Ask the participants why it is difficult now for the person with the bag to jump up and 
down.

8.  Point out that even a strong young adult who has problems will find it difficult to cope, 
especially when there are many problems affecting the person at the same time.

9.  Ask the participants to reflect on the following :

  How can you and other adults in the community help young people to cope with problems and 
find solutions to them ?

10. If the participants do not suggest it themselves, show that by lifting the bag for the young 
person or removing some of the stones, the weight decreases.

11. As participants mention ways in which they can help and support young individuals, ask 
them to remove a stone for each helping activity.

12. Ask the participants :

  Are there any problems that you as parents and caregivers cannot deal with on your own ? (e.g. 
fights between young people). Could other parents and caregivers support you in some way ? 

13. Complete the activity by saying :

  When a young person’s load becomes too heavy and their lives are filled with too many prob-
lems at the same time, it can be challenging for them to move on and grow strong and healthy. 
The same can happen if a young person has experienced a single, very distressing event, for 
example, the loss of someone loved or a violation of his or her rights. At times like this, they 
need help from others so they can get back on their path of positive development. 

  As parents and caregivers, you are the most important people to help, support and protect 
your children, even though you may see them as young adults. 

  Young people in a community often face similar challenges and some of the challenges are 
also difficult for parents and caregivers to deal with. It is therefore important that parents and 
caregivers come together to discuss how they best can help and support their children. 

  
Note to facilitator : Negative changes in behaviour that lasts over time are almost 
always an indication that something is wrong. Adults need to pay attention to these 
behaviours and decide how to respond appropriately.
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2.4. Young people’s reactions to problems 

 AIM OF THE ACTIVITY

• To help participants understand young people’s reactions to problems. 
• To encourage discussion on how best to provide help.

 MATERIALS

• Space for group work.
• Paper. 
• Pens.
• Copies of the handout : Tips for parents and caregivers on how to support young 

people in distress (available at the end of this session). 

 ACTIVITY SOURCE

• Adapted from REPSSI (2004) Journey of Life.

Instructions :
1. Start the activity by saying :

  When children and youth have problems, they often react by behaving in ways that may 
concern those around them. We need to be able to recognise those who are struggling with 
problems, understand their reactions, and to provide the support they need.

2. Explain to the participants that you will begin this activity with a discussion in plenary 
before continuing to work in smaller groups. 

3. Gather the participants in a circle (sitting or standing) and use a 'talking ball' as you dis-
cuss the three questions presented below. Encourage everyone to share their thoughts 
and ideas. The co-facilitator should take note on a flip chart as the discussion goes on. 
Spend about 15 minutes on this part of the activity.

 a.  Are there particular groups of young people in our community that face more challenges 
than others ?

For example : young people living on the streets, young people exposed to street violence, 
young people living in extreme poverty, young people being bullied at school, young people 
in abusive intimate relationships, etc. 

  b. How do young individuals who have problems behave and what feelings do they show with 
their behaviour ? 

For example :

• Some young people become withdrawn and do not want to socialise with others, 
including avoiding family members. This can be a sign of feeling sad, insecure or afraid.

• Some young people can become excessively hostile. This may indicate feelings like 
anger, frustration and sadness.

• Some young people may express their distress by saying negative things about 
themselves and others, e.g. “No one likes me,” or “I’m stupid”.

 c.  Is there a difference between boys and girls in terms of common behaviours ? 

For example:

Girls and boys are likely to behave differently or convey different feelings with their behaviour. 
Often, this is linked to social norms and expectations on how boys and girls ‘should’ behave. 
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For example, in many cultures it is more acceptable for boys than for girls to act out or be 
aggressive. Similarly, it is more acceptable for girls to be sad and cry than for boys. 

4. Explain the following :

  Young boys and girls who have problems react in different ways, depending on their own char-
acteristics and inner strength and on the environment around them. They also learn how to 
react to difficult situations from watching their peers and their parents and caregivers.

  For example, if a child’s caregivers are very afraid and anxious, this is likely to make the young 
person anxious and afraid as well. Similarly, when a young person’s peers and family are com-
fortable, safe and happy, the young person will probably also feel comfortable (but not always).

  It is important to understand that young people, just like adults, react to their environment. 
This means that if a young man or woman behaves in a problematic manner, rather than 
punishing that young person, it is important that parents and caregivers explore the problems 
the young person is facing. They should try to understand the young person’s reactions and 
feelings, and support him or her to build strength and cope with the challenges he or she is 
facing. 

5. Now, divide the participants into three groups. Ask each group to choose one common 
behaviour and/or feeling expressed by a young person that he or she is likely to require 
help with to cope. The three groups should choose different types of behaviour or 
feeling.

6. Ask the groups to discuss for 15 minutes and prepare for a short presentation: 

• What are some of the ways that you can help a young person to deal with the situation?
• What skills does the young person need, to more easily deal with the situation in a positive 

way?

7.  During the group discussions, encourage the participants to reflect upon examples from 
real  life of how they have helped a young person to deal with a difficult situation in a 
positive way, or how the person him/herself was able to deal with the situation.

8. After about 15 minutes, ask the groups to come back into plenary again and invite each 
group in turn to present the behaviour and/or feeling they have discussed and different 
ways to help. After the group has presented, let everyone else give their comments and 
solutions on the scenario. Let each group present in the same way.

9. If this workshop is implemented at the beginning of the Youth Resilience Programme 
(when the Introductory workshops with the youth are still ongoing), pay close attention 
to what the parents and caregivers are saying during their presentations/discussions. This 
information will help you to select thematic workshops for the youth later on. 

10. Round off the activity by summarising some of the things said during the activity. Give out 
copies of the handout : Tips for parents and caregivers on how to support young people in 
distress, which gives advice on supporting young people with common reactions or more 
severe signs of distress. These include :
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Normal reactions to abnormal events : More severe signs of distress :
• Fear
• Excessive concern for others
•  Sleeping difficulties, nightmares and/or 

bed-wetting (i.e. nocturnal enuresis)
• Loss of appetite 
• Sadness
• Risk-taking behaviour
• Aggression

• Depression and/or suicidal thoughts 
• Social withdrawal
• Flashbacks
• Anxiety 

11. If time allows, discuss the information in the handout. Focus on the information that is 
relevant to the specific examples identified in this activity or that the parents and care-
givers are interested in learning more about. Do not be tempted to talk about all the 
different types of behaviour and the tips given, as this may become overwhelming for the 
participants. 

12. Highlight the importance of understanding that young people who misbehave or behave 
in a ‘bad’ way are not doing this because they are 'bad people' : It may be a way of show-
ing they have some problems they need help with, either from their families or external 
support. 

13. Summarise by saying :

  Most of the time, we can recognise that a young person is facing problems by the way he or 
she is behaving. By exploring the causes of the young person’s behaviour and trying to under-
stand his or her feelings and reactions, we are already on the way to helping. Most youth can 
be helped to cope with their challenges with the support of their parents and caregivers – even 
if they sometimes give an impression of rejecting this support. 

  If a young person is behaving very differently from normal for a longer period of time or show 
some of the more severe signs of distress, you are encouraged to consult with a professional, 
e.g. someone who works in young people’s mental health services. 

2.5. Question and answer session 

 AIM OF THE ACTIVITY

• To address participants’ questions.

 MATERIALS

• Space.

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions :
1. Use the time available to clarify any issues or questions (related either to this session or 

to the Youth Resilience Programme more broadly). 
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2.6. Closing 

 AIM OF THE ACTIVITY

• To close the meeting well and encourage positive feelings to take home.
• To answer questions.
• To evaluate the meeting.

 MATERIALS

• Evaluation sheet, if used.

 ACTIVITY SOURCE

• Adapted from the activity ”Question and answer session” in IFRC Reference 
Centre for Psychosocial Support & Save the Children Denmark (2012) : 
Facilitator’s Handbook 1. Getting started. 

Instructions :
1. Explain that you have now reached the end of today’s meeting. Summarise what you have 

discussed today. 

  Today we have explored the kinds of problems young people in our community are facing. 
We have also looked at the ways young men and women react to having problems and have 
talked about different ways that we can help them build strength and cope with their chal-
lenges. As parents and caregivers, we play a very important role in caring, supporting and 
protecting our children and encourage them to make good choices in life as they go through 
adolescence and become young adults. 

  Many problems of young people are also difficult for parents and caregivers to deal with alone. 
That is why it is important to meet with other parents and caregivers to discuss ways of dealing 
with the situation and how best to provide help and support to their children. 

  Together, we can help to strengthen boys’ and girls’ ability to handle problems. We can help 
young people to be strong when they face problems, or better still, give them strength before 
they experience problems.

2. Ask the participants if there are any more questions or concerns that need to be ad-
dressed. Invite them to fill in the evaluation sheet, if you are using one.17

3. Thank the participants again for their time and the effort they have made to attend this 
meeting.

4. End the meeting and say goodbye to all participants.

17  This could be the smiley faces evaluation method, see Facilitator Handbook : Life skills Workshops for Youth, or a written evaluation.
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ns

afe
 se

x 
or

 
ac

cid
en

t- 
pr

on
e 

be
ha

vio
ur

.

Ev
en

 u
nd

er
 th

e 
be

st
 o

f c
irc

um
st

an
ce

s, 
yo

un
g 

pe
op

le 
ar

e 
in

 a
 p

ro
ce

ss
 o

f m
ov

in
g 

fro
m

 c
hi

ld
ho

od
 a

nd
 e

nt
er

in
g 

ad
ul

th
oo

d.
 

Th
is 

is 
no

t a
n 

ea
sy

 p
ro

ce
ss

, w
hi

ch
 e

ve
n 

at
 

no
rm

al 
tim

es
 in

vo
lve

s s
om

e 
ch

all
en

gin
g 

be
ha

vio
ur

. T
hi

s m
ay

 b
e 

re
in

fo
rc

ed
 w

he
n 

a 
yo

un
g 

pe
rs

on
 is

 e
xp

os
ed

 to
 a

 c
ris

is.
Sc

ol
di

ng
 w

ill 
on

ly 
m

ak
e 

th
e 

yo
un

g 
pe

rs
on

 
fe

el 
w

or
se

.

It 
m

ay
 se

em
 o

dd
, b

ut
 w

he
n 

yo
un

g 
pe

op
le 

fe
el 

un
sa

fe
, t

he
y 

so
m

et
im

es
 b

eh
av

e 
in

 u
ns

afe
 

w
ay

s. 
It 

ca
n 

be
 th

ei
r w

ay
 o

f t
el

lin
g 

yo
u 

th
at

 th
ey

 n
ee

d 
yo

ur
 g

ui
da

nc
e 

an
d 

su
pp

or
t. 

Th
ey

 
ne

ed
 y

ou
 to

 sh
ow

 th
em

 th
at

 th
ey

 a
re

 im
po

rt
an

t e
no

ug
h 

to
 b

e 
ke

pt
 sa

fe
. 

Le
t t

he
 y

ou
ng

 p
er

so
n 

kn
ow

 th
at

 w
ha

t h
e 

or
 sh

e 
is 

do
in

g 
is 

no
t s

afe
, t

ha
t h

e 
or

 sh
e 

is 
ve

ry
 

im
po

rt
an

t t
o 

yo
u 

an
d 

th
at

 y
ou

 d
o 

no
t w

an
t s

om
et

hi
ng

 b
ad

 to
 h

ap
pe

n.
 F

or
 a

 w
hi

le
, k

ee
p 

a 
clo

se
r w

at
ch

 o
n 

w
he

re
 h

e 
or

 sh
e 

is 
go

in
g 

an
d 

w
ha

t h
e 

or
 sh

e 
is 

pl
an

ni
ng

 to
 d

o.
 E

xp
lai

n :
 

“I
n 

th
e 

pr
es

en
t s

itu
at

io
n 

it 
is 

im
po

rt
an

t t
ha

t I
 k

no
w

 w
he

re
 y

ou
 a

re
 a

nd
 h

ow
 t

o 
co

nt
ac

t y
ou

.” 
Be

 
cle

ar
 th

at
 th

is 
is 

a 
te

m
po

ra
ry

 m
ea

su
re

 a
nd

 w
ill 

st
op

 w
he

n 
th

e 
sit

ua
tio

n 
ha

s s
ta

bi
lis

ed
.

Li
m

it 
ac

ce
ss

 to
 a

lco
ho

l a
nd

 d
ru

gs
. T

alk
 a

bo
ut

 th
e 

da
ng

er
 o

f u
np

ro
te

ct
ed

 se
xu

al 
ac

tiv
ity

. 
Se

ek
 su

pp
or

t f
ro

m
 e

.g.
 y

ou
r f

am
ily

 a
nd

 th
e 

so
cia

l s
er

vic
es

 if
 th

e 
be

ha
vio

ur
al 

iss
ue

s p
er

sis
t 

or
 b

ec
om

es
 v

er
y 

de
st

ru
ct

ive
. 

W
ith
 y
ou
ng
 p
eo
pl
e, 
it 
m
ay
 a
lso
 h
el
p 
to
 lin
k 
th
em
 w
ith
 a
ct
ivi
tie
s t
ha
t b
en
efi
t t
he
 

co
m

m
un

ity
 to

 g
ive

 th
em

 a
 se

ns
e 

of
m

ea
ni

ng
fu

ln
es

s.

If 
yo

ur
 c

hi
ld

…
U

nd
er

st
an

d 
th

at
…

W
ay

s 
to

 h
el

p
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Sh
ow

s a
gg

re
ss

iv
e 

be
ha

vi
ou

r 
Yo

un
g 

pe
op

le 
w

ith
 a

gg
re

ss
ive

 b
eh

av
io

ur
 

m
ay

 b
e 

ar
gu

m
en

ta
tiv

e 
an

d 
ve

rb
all

y 
ag
gr
es
siv
e 
as
 w
el
l a
s b
ei
ng
 d
efi
an
t. 
Th
ey
 

m
ay
 h
av
e 
di
ffi
cu
lty
 co
nt
ro
llin
g 
th
ei
r 

te
m

pe
r a

nd
 m

ay
 e

as
ily

 b
e 

up
se

t a
nd

 
an

no
ye

d 
by

 o
th

er
s. 

U
nd

er
st

an
d 

ho
w

 m
uc

h 
de

sp
air

 is
 b

ui
ld

in
g 

up
 w

ith
in

 th
e 

yo
un

g 
pe

rs
on

 fo
r h

e/
sh

e 
to

 
ac

t a
gg

re
ss

ive
ly.

 R
em

em
be

r t
ha

t n
o 

on
e 

w
an

ts 
to

 a
ct

 a
gg

re
ss

ive
ly.

Fa
cin

g 
an

ge
r c

an
 b

e 
ve

ry
 fr

igh
te

ni
ng

, a
nd

 y
ou

 m
ay

 a
s a

 p
ar

en
t o

r c
ar

eg
ive

r g
et

 th
e 

fe
el

in
g 

th
at

 th
e 

an
ge

r i
s d

ire
ct

ed
 to

w
ar

ds
 y

ou
 if

 th
e 

yo
un

g 
pe

rs
on

 is
 h

os
til

e 
to

w
ar

ds
 y

ou
. 

Th
e 

be
st

 w
ay

 to
 re

sp
on

d 
is 

by
 re

m
ain

in
g 

ca
lm

 a
nd

 su
pp

or
tiv

e 
an

d 
to

 tr
y 

no
t b

ec
om

e 
re

se
nt

fu
l.

M
od

el 
ho

w
 to

 co
nt

ro
l e

m
ot

io
ns

 a
pp

ro
pr

iat
el

y, 
es

pe
cia

lly
 h

ow
 to

 m
an

ag
e 

an
ge

r. 
Te

ac
h 

yo
ur

 c
hi

ld
 h

ow
 to

 e
xp

re
ss

 h
is 

or
 h

er
 e

m
ot

io
ns

 –
 p

os
iti

ve
 a

s w
el

l a
s n

eg
at

ive
. S

ho
w

 h
im

 o
r 

he
r t

ha
t a

s t
he

 a
du

lt 
yo

u 
ca

n 
ha

nd
le 

w
ha

te
ve

r c
om

es
 y

ou
r w

ay
. A

gg
re

ss
ive

 b
eh

av
io

ur
 c

an
 

be
 d
iffi
cu
lt 
to
 d
ea
l w
ith
 fr
om

 a
 c
hi
ld
. I
t i
s i
m
po
rt
an
t t
o 
ha
nd
le 
th
e 
ag
gr
es
siv
e 
be
ha
vio
ur
 

po
sit

ive
ly,

 b
ut

 y
ou

 m
us

t a
lso

 se
t p

er
so

na
l b

ou
nd

ar
ie

s f
or

 w
ha

t y
ou

 c
an

 to
le

ra
te

. T
ak

e 
m

om
en

ts 
du

rin
g 

th
e 

da
y 

w
he

re
 y

ou
 b

re
at

he
 fo

r y
ou

rs
el

f.

Al
lo

w
 th

e 
yo

un
g 

pe
rs

on
 to

 fe
el 

an
gr

y, 
va

lid
at

e 
th

e 
fe

el
in

g 
as

 a
 n

or
m

al 
re

ac
tio

n 
to

 a
 

st
re

ss
fu

l s
itu

at
io

n 
– 

a 
sit

ua
tio

n 
th

at
 is

 n
ot

 n
or

m
al.

Le
t t

he
 y

ou
ng

 p
er

so
n 

ex
pr

es
s t

he
 a

ng
ry

 fe
el

in
gs

, e
ve

n 
if 

th
e 

an
ge

r i
s d

ire
ct

ed
 a

t y
ou

. L
im

it 
ag

gr
es

siv
e 

be
ha

vio
ur

 b
y 

tr
an

sfo
rm

in
g 

th
e 

ag
gr

es
sio

n 
in

to
 w

or
ds

 o
r b

y 
giv

in
g 

hi
m

 o
r h

er
 

ot
he

r w
ay

s o
f e

xp
re

ss
in

g 
th

ei
t a

ng
er

 (s
uc

h 
as

 le
tti

ng
 th

em
 p

un
ch

 a
 p

illo
w

 o
r g

o 
fo

r a
 ru

n)
. 

Yo
u 

ca
n 

sa
y 

so
m

et
hi

ng
 lik

e 
“Y

ou
 a

re
 a

ng
ry

 a
nd

 t
ha

t i
s 

ok
, b

ut
 it

 is
 n

ot
 o

k 
to

 y
el

l a
t m

e 
or

 
be

co
m

e 
vio

le
nt

. Y
ou

 c
an

 p
un

ch
 a

 p
illo

w
 o

r g
o 

fo
r a

 r
un

 in
st

ea
d”

.

Ex
pl

or
e 

w
hy

 th
e 

pe
rs

on
 is

 a
ng

ry
 a

nd
 tr

y 
to

 u
nd

er
st

an
d 

th
e 

ro
ot

 c
au

se
 o

f t
he

 a
ng

er
 in

 
or

de
r t

o 
so

lve
 th

e 
pr

ob
le

m
. 

If 
yo

ur
 c

hi
ld

…
U

nd
er

st
an

d 
th

at
…

W
ay

s 
to

 h
el

p
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Se
ve

re
 s

ig
ns

 o
f d

is
tr

es
s 

in
 y

ou
ng

 p
eo

pl
e*

If 
yo

ur
 c

hi
ld

…
U

nd
er

st
an

d 
th

at
…

W
ay

s 
to

 h
el

p

Sh
ow

s s
ign

s o
f d

ep
re

ss
io

n 
an

d/
or

 
su

ic
id

al
 t

ho
ug

ht
s.

 
A 

de
pr

es
se

d 
ch

ild
 is

 sa
d,

 la
ck

s e
ne

rg
y 

an
d 

de
sir
e. 
Sle
ep
 d
ist
ur
ba
nc
es
 a
nd
 d
iffi
cu
lti
es
 

in
 co

nc
en

tr
at

in
g 

ar
e 

co
m

m
on

 a
s w

el
l. 

W
he

n 
de

pr
es

se
d,

 it
 is

 h
ar

d 
to

 im
ag

in
e 

th
at

 th
in

gs
 w

ill 
im

pr
ov

e, 
an

d 
fe

el
in

gs
 o

f 
w

or
th

le
ss

ne
ss

, h
op

el
es

sn
es

s a
nd

 so
cia

l 
w

ith
dr

aw
al 

ar
e 

of
te

n 
as

so
cia

te
d 

w
ith

 
de

pr
es

sio
n.

 

A 
pe

rs
on

 w
ith

 su
ici

da
l t

ho
ug

ht
s m

ay
 

no
t d

ire
ct

ly 
ta

lk 
ab

ou
t h

is/
he

r t
ho

ug
ht

s. 
In

st
ea

d,
 th

e 
pe

rs
on

 m
ay

 m
an

ife
st

 su
ch

 
th

ou
gh

ts 
th

ro
ug

h 
in

te
re

st
 in

 su
ici

de
 

or
 d
ea
th
 –
 w
hi
ch
 c
an
 b
e 
di
ffi
cu
lt 
to
 

di
ffe

re
nt

iat
e 

fro
m

 b
ei

ng
 n

or
m

all
y 

pr
eo

cc
up

ie
d 

w
ith

 th
e 

ov
er

all
 e

m
er

ge
nc

y 
se

tti
ng

. S
om

et
im

es
, t

he
 y

ou
ng

 p
er

so
n 

w
ill 

sp
ea

k 
in

di
re

ct
ly 

ab
ou

t w
an

tin
g 

to
 “m

ak
e 

it 
all

 g
o 

aw
ay

” o
r “

th
e 

w
or

ld
 w

ou
ld

 b
e 

a 
be

tte
r p

lac
e 

w
ith

ou
t m

e.”

W
hi

le 
no

t a
ll y

ou
ng

 p
eo

pl
e 

w
ho

 a
re

 
de

pr
es

se
d 

ha
ve

 su
ici

da
l t

ho
ug

ht
s, 

de
pr

es
sio

n 
is 

co
ns

id
er

ed
 a

 ri
sk

 fa
ct

or
 

fo
r s

ui
cid

al 
th

ou
gh

ts 
an

d 
at

te
m

pt
s. 

Ad
di

tio
na

lly
, s

ui
cid

al 
th

ou
gh

ts 
do

 n
ot

 
alw

ay
s l

ea
d 

to
 su

ici
de

 a
tte

m
pt

s, 
bu

t a
re

 
th

ou
gh

t t
o 

in
cr

ea
se

 a
 c

hi
ld

’s 
ris

k.

It 
is 
di
ffi
cu
lt 
to
 sp
ot
 w
he
n 
so
m
eo
ne
 is
 h
av
in
g 
su
ici
da
l t
ho
ug
ht
s a
nd
 th
is 
m
ay
 b
e 
a 
fu
nc
tio
n 

of
 y

ou
r c

hi
ld

’s 
pe

rs
on

ali
ty

; a
 sh

y 
or

 m
or

e 
w

ith
dr

aw
n 

pe
rs

on
 m

ay
 sh

ow
 le

ss
 o

bv
io

us
 si

gn
s 

th
an

 a
n 

im
pu

lsi
ve

 o
r m

or
e 

at
te

nt
io

n-
se

ek
in

g 
pe

rs
on

 w
ho

 m
ay

 b
e 

m
or

e 
ov

er
t a

bo
ut

 th
e 

fe
el

in
gs

.

N
ev

er
 d

ism
iss

 a
 p

er
so

n's
 su

ici
da

l t
ho

ug
ht

s a
nd

 n
ev

er
 p

ro
m

ise
 to

 k
ee

p 
it 

a 
se

cr
et

. L
ist

en
 

ac
tiv

el
y 

to
 th

e 
ch

ild
, s

ho
w

 e
m

pa
th

y, 
as

k 
op

en
 q

ue
st

io
ns

, le
t t

he
 y

ou
ng

 p
er

so
n 

ta
lk 

w
ith

ou
t i

nt
er

ru
pt

in
g 

hi
m

 o
r h

er
 a

nd
 d

o 
no

t j
ud

ge
. 

Le
t t
he
 y
ou
ng
 p
er
so
n 
ex
pe
rie
nc
e 
su
cc
es
s b
y 
en
ga
gin
g 
in
 a
ct
ivi
tie
s h
e 
or
 sh
e 
ca
n 
in
flu
en
ce
 

an
d 

co
nt

ro
l. S

up
po

rt
 h

im
 o

r h
er

 in
 th

e 
fe

el
in

g 
of

 b
ei

ng
 a

 v
alu

ab
le 

an
d 

im
po

rt
an

t p
er

so
n.

 
D
o 
no
t g
ive
 th
e 
ch
ild
 th
e 
fe
el
in
g 
of
 b
ei
ng
 w
ro
ng
 o
r d
iffi
cu
lt 
be
ca
us
e 
of
 th
e 
de
pr
es
sio
n.

If 
po

ss
ib

le
, y

ou
 a

re
 e

nc
ou

ra
ge

d 
to

 se
ek

 im
m

ed
iat

e 
he

lp
 a

nd
 su

pp
or

t f
ro

m
 a

 m
en

ta
l h

ea
lth

 
pr
ac
tit
io
ne
r r
eg
ar
di
ng
 th
e 
on
se
t w
ho
 c
an
 h
el
p 
to
 fi
nd
 so
lu
tio
ns
 to
 th
e 
de
pr
es
sio
n 
an
d 

su
ici

da
l t

ho
ug

ht
s. 

* In
di

vid
ua

ls 
w

ho
 c

on
tin

ue
 to

 b
e 

hig
hly

 d
ist

re
ss

ed
 o

ve
r t

im
e, 

w
ho

 sh
ow

 c
on

tin
ue

d 
dr

am
at

ic 
ch

an
ge

s i
n 

pe
rs

on
ali

ty
 a

nd
 b

eh
av

io
ur

, 
w

ho
 c

an
no

t f
un

ct
io

n 
da

ily
 in

 th
eir

 lif
e 

or
 w

ho
 a

re
 a

 d
an

ge
r t

o 
th

em
se

lve
s o

r o
th

er
s a

re
 e

nc
ou

ra
ge

d 
to

 se
ek

 a
dd

itio
na

l m
en

ta
l 

he
alt

h 
or

 p
sy

ch
os

oc
ial

 su
pp

or
t.
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Sh
ow

s s
oc

ia
l w

it
hd

ra
w

al
 a

nd
 a

 la
ck

 
of

 in
te

re
st

 in
 e

ng
ag

in
g 

in
 fa

m
ily

 o
r 

co
m

m
un

ity
 a

ct
ivi

tie
s 

So
 m

uc
h 

ha
s h

ap
pe

ne
d,

 a
nd

 y
ou

r c
hi

ld
 

m
ay

 b
e 

fe
el

in
g 

sa
d 

an
d 

ov
er

w
he

lm
ed

. 
W

he
n 

yo
un

g 
pe

op
le 

ar
e 

st
re

ss
ed

, 
so

m
et

im
es

 th
ey

 y
el

l a
nd

 a
ct

 o
ut

 a
nd

 
so

m
et

im
es

 th
ey

 sh
ut

 d
ow

n.
 W

ha
te

ve
r i

s 
ha

pp
en

in
g, 

th
ey

 n
ee

d 
su

pp
or

t f
ro

m
 th

ei
r 

lo
ve

d 
on

es
. 

Tr
y 

to
 st

ay
 e

m
ot

io
na

lly
 a

nd
 p

hy
sic

all
y 

clo
se

 to
 y

ou
r c

hi
ld

, w
hi

le 
re

sp
ec

tin
g 

hi
s o

r h
er

 n
ee

d 
fo

r i
nd

ep
en

de
nc

e. 
Le

t y
ou

r c
hi

ld
 k

no
w

 th
at

 y
ou

 c
ar

e. 
If 

po
ss

ib
le

, it
 m

ay
 b

e 
he

lp
fu

l t
o 

pu
t 

th
e 

fe
el

in
gs

 in
 w

or
ds

. L
et

 y
ou

r c
hi

ld
 k

no
w

 th
at

 it
 is

 o
k 

to
 fe

el 
sa

d,
 m

ad
 o

r w
or

rie
d.

 S
ta

y 
in

 
th

e 
ro

le 
of

 p
ar

en
t o

r c
ar

eg
ive

r, 
ev

en
 if

 th
e 

yo
un

g 
pe

rs
on

 is
 a

lm
os

t a
n 

ad
ul

t h
im

 o
r h

er
se

lf. 
Tr

y 
to

 d
o 

ac
tiv

iti
es

 th
at

 y
ou

r c
hi

ld
 m

igh
t l

ike
 : s

uc
h 

as
 h

av
in

g 
a 

fa
m

ily
 d

in
ne

r o
r p

lay
in

g 
a 
ga
m
e 
to
ge
th
er
. T
he
 y
ou
ng
 p
er
so
n 
m
ay
 a
lso
 b
en
efi
t f
ro
m
 d
oi
ng
 ta
sk
s, 
su
ch
 a
s s
m
all
 

ho
us

eh
ol

d 
ch

or
es

 o
r g

ivi
ng

 p
ra

ct
ica

l h
el

p 
to

 so
m

eo
ne

. D
o 

no
t f

or
ce

 y
ou

r c
hi

ld
 to

 ta
lk 

to
 

yo
u,

 b
ut

 le
t h

im
 o

r h
er

 k
no

w
 th

at
 y

ou
 a

re
 a

lw
ay

s a
va

ila
bl

e
H

as
 fl

as
hb

ac
ks

Fla
sh

ba
ck

s a
re

 in
tr

us
ive

 th
ou

gh
ts 

pr
ov

ok
ed

 b
y 

im
ag

es
, s

m
el

ls,
 so

un
ds

, 
ta

st
es

 a
nd

 si
tu

at
io

ns
 re

m
in

di
ng

 th
e 

yo
un

g 
pe

rs
on

 o
f a

 st
re

ss
fu

l o
r t

ra
um

at
ic 

sit
ua

tio
n.

 F
las

hb
ac

ks
 so

m
et

im
es

 fe
el 

lik
e 

th
e 

tr
au

m
at

ic 
ex

pe
rie

nc
e 

is 
ha

pp
en

in
g 

all
 o

ve
r a

ga
in

 h
er

e 
an

d 
no

w.
 F

or
 so

m
e, 

a 
fla
sh
ba
ck
 e
ve
n 
fe
el
s l
ike
 a
 th
re
at
 to
 lif
e, 

an
d 

it 
m

igh
t t

rig
ge

r a
nx

ie
ty

 (s
ee

 se
ct

io
n 

on
 a

nx
ie

ty
).

A 
fla
sh
ba
ck
 m
ay
 b
e 
te
m
po
ra
ry
 a
nd
 th
e 

ch
ild

 m
ay

 b
e 

ab
le 

to
 m

ain
ta

in
 so

m
e 

co
nn

ec
tio

n 
w

ith
 th

e 
pr

es
en

t m
om

en
t. 

H
ow

ev
er

, s
om

et
im

es
 p

eo
pl

e 
lo

se
 

aw
ar

en
es

s o
f w

ha
t i

s g
oi

ng
 o

n 
ar

ou
nd

 
th

em
 a

nd
 a

re
 co

m
pl

et
el

y 
ta

ke
n 

ba
ck

 
to

 th
e 

tr
au

m
at

ic 
ev

en
t, 

an
d 

th
ey

 m
igh

t 
sc

re
am

 a
nd

 a
ct

 o
ut

.

Fr
om

 th
e 

ou
ts

id
e, 

it 
ca

n 
be

 in
te

ns
e 

an
d 

sc
ar

y 
to

 w
itn

es
s w

he
n 

a 
ch

ild
 lo

se
s c

on
ne

ct
io

n 
to

 
th

e 
pr

es
en

t m
om

en
t, 

as
 th

ey
 m

igh
t s

ee
m

 fa
r a

w
ay

 a
nd

 o
ut

 o
f r

ea
ch

.

Kn
ow
 th
at
 th
e 
fla
sh
ba
ck
s a
re
 o
ut
 o
f t
he
 co
ns
cio
us
 co
nt
ro
l o
f t
he
 y
ou
ng
 in
di
vid
ua
l a
nd
 th
at
 

th
ey

 a
pp

ea
r s

po
nt

an
eo

us
ly,

 so
 it

 m
ak

es
 n

o 
se

ns
e 

tr
yin

g 
to

 a
sk

 th
e 

ch
ild

 to
 c

alm
 d

ow
n 

or
 

to
 fo

rg
et

 th
e 

pa
st

.

Sp
ec
ifi
c 
fe
el
in
gs
, lo
ud
 n
oi
se
s, 
tir
ed
ne
ss
 a
nd
 st
re
ss
fu
l s
itu
at
io
ns
 c
an
 st
im
ul
at
e 
fla
sh
ba
ck
s. 

Tr
y 

to
 st

ay
 a

w
ay

 fr
om

 th
es

e 
kin

ds
 o

f t
rig

ge
rs

. A
llo

w
 sp

ac
e 

fo
r c

om
m

un
ica

tio
n 

an
d 

di
sc

us
sio

n 
w

he
n 

an
 e

pi
so

de
 o

cc
ur

s t
o 

un
pa

ck
 th

e 
co

m
pl

ex
ity

 fo
r t

he
 c

hi
ld

. H
el

p 
th

e 
yo
un
g 
pe
rs
on
 id
en
tif
y 
el
em
en
ts 
of
 th
e 
fla
sh
ba
ck
, a
nd
 d
o 
no
t u
nd
er
es
tim
at
e 
ho
w
 se
rio
us
 

th
is 
fe
el
s f
or
 h
im
 o
r h
er
. T
he
n 
he
lp
 th
e 
yo
un
g 
in
di
vid
ua
l t
o 
se
e 
th
at
 th
e 
fla
sh
ba
ck
 is
 n
ot
 

re
al,

 b
ut

 it
 is

 a
ct

ua
lly

 a
 th

ou
gh

t o
r f

ee
lin

g 
th

at
 o

nl
y 

ex
ist

s i
ns

id
e 

th
e 

br
ain

. T
hi

nk
in

g 
of

 th
e 

fla
sh
ba
ck
 a
s a
 th
ou
gh
t o
r i
m
ag
e 
m
ay
 h
el
p 
th
e 
pe
rs
on
 d
iss
oc
iat
e 
fro
m
 th
e 
fla
sh
ba
ck
 a
nd
 

gr
ad

ua
lly

 u
nd

er
st

an
d 

th
at

 th
ou

gh
ts 

ar
e 

no
t d

an
ge

ro
us

, a
nd

 th
at

 th
ey

 w
ill 

pa
ss

.

W
he
n 
fla
sh
ba
ck
s o
cc
ur
, k
ee
p 
th
e 
pe
rs
on
 p
hy
sic
all
y 
sa
fe
 a
nd
 h
el
p 
hi
m
 o
r h
er
 to
 re
lax
 a
nd
 

re
ga

in
 a

 p
at

te
rn

 o
f n

or
m

al 
br

ea
th

in
g. 

Re
m

in
d 

th
e 

yo
un

g 
pe

rs
on

 a
bo

ut
 th

e 
cu

rr
en

t t
im

e 
an

d 
w

he
re

 h
e 

or
 sh

e 
is.

 H
el

p 
th

e 
in

di
vid

ua
l a

cc
ep

t t
ha

t t
ho

ug
ht

s a
nd

 fe
el

in
gs

 p
op

 u
p, 

an
d 

th
en

 h
el

p 
hi

m
 o

r h
er

 le
t t

he
se

 th
ou

gh
ts 

go
 b

y 
qu

ie
tly

 re
tu

rn
in

g 
to

 th
e 

ac
tiv

ity
 h

e 
or

 sh
e 

w
as
 e
ng
ag
ed
 in
 p
rio
r t
o 
th
e 
fla
sh
ba
ck
.

U
se

 g
ro

un
di

ng
 te

ch
ni

qu
es

20
 w
he
re
 y
ou
 in
vo
lve
 a
ll fi
ve
 se
ns
es
. F
oc
us
 o
n 
sm
el
ls,
 ta
st
es
, 

so
un

ds
, t

ou
ch

 a
nd

 si
gh

ts 
th

at
 d

iff
er

 fr
om

 th
os

e 
lin

ke
d 

w
ith

 th
e 

tr
au

m
a 

to
 d

ive
rt

 th
e 

at
te

nt
io

n 
el

se
w

he
re

.

20
 G

ro
un

di
ng

 is
 a

 se
t o

f s
im

pl
e 

str
at

eg
ies

 to
 d

et
ac

h 
a 

pe
rs

on
 fr

om
 e

m
ot

io
na

l p
ain

. It
 w

or
ks

 th
ro

ug
h 

di
str

ac
tio

n 
by

 fo
cu

sin
g 

ou
tw

ar
d 

on
 th

e 
ex

te
rn

al 
w

or
ld

 a
nd

 to
 a

 sa
fe

 p
lac

e 
ra

th
er

 th
an

 in
w

ar
ds

. W
he

n 
ov

er
w

he
lm

ed
 w

ith
 e

m
ot

io
na

l p
ain

, it
 so

m
et

im
es

 h
elp

s t
o 

gr
ou

nd
 yo

ur
 th

ou
gh

ts 
to

 th
e 

pr
es

en
t h

er
e-

an
d-

no
w

 to
 g

ain
 a

 se
ns

e 
of

 c
on

tro
l o

f y
ou

r f
ee

lin
gs

 a
nd

 a
 se

ns
e 

of
 st

ay
ing

 sa
fe

. A
 g

ro
un

di
ng

 te
ch

niq
ue

 c
ou

ld
 b

e 
as

 si
m

pl
e 

as
 a

sk
ing

 th
e 

yo
un

g 
pe

rs
on

 to
 fo

cu
s o

n 
th

e 
co

lo
ur

s o
r s

m
ell

s i
n 

th
e 

su
rr

ou
nd

ing
s.

If 
yo

ur
 c

hi
ld

…
U

nd
er

st
an

d 
th

at
…

W
ay
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 h
el
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H
as

 a
nx

ie
ty

A
nx

ie
ty

 is
 a

 n
at

ur
al 

hu
m

an
 re

ac
tio

n,
 

lik
e 

an
 a

lar
m

 sy
st

em
 th

at
 is

 a
ct

iva
te

d 
w

he
ne

ve
r w

e 
pe

rc
ei

ve
 d

an
ge

r o
r a

 
th

re
at

. A
nx

ie
ty

 is
 p

ro
vo

ke
d 

by
 re

al 
th

re
at

s, 
as

 w
el

l a
s s

ca
ry

 th
ou

gh
ts 

an
d 

im
ag

in
at

io
ns

. Y
ou

ng
 p

eo
pl

e 
in

 d
ist

re
ss

 
m

ay
 a

lso
 e

xp
er

ie
nc

e 
an

xi
et

y 
w

he
n 

th
ey

 e
xp

er
ie

nc
e 

ev
en

ts 
sim

ila
r t

o 
th

os
e 

ca
us

in
g 

th
e 

di
st

re
ss

.

Ph
ys

ica
l r

ea
ct

io
ns

 in
clu

de
 h

ea
da

ch
e, 

na
us

ea
, d

izz
in

es
s, 

di
ar

rh
oe

a, 
nu

m
bn

es
s, 

sh
or

tn
es

s o
f b

re
at

h,
 ra

pi
d 

he
ar

tb
ea

t, 
fe

el
in

g 
fa

in
t, 

sw
ea

ty
 o

r s
ha

ky
 h

an
ds

 
an

d 
fe

et
. E

m
ot

io
na

l r
ea

ct
io

ns
 in

clu
de

 
fe

el
in

gs
 o

f a
ng

er
, f

ea
r, 

he
lp

le
ss

ne
ss

, 
di

sa
pp

oi
nt

m
en

t a
nd

 e
xc

es
siv

e 
w

or
ry

in
g. 

Be
ha

vio
ur

al 
re

ac
tio

ns
 c

an
 in

vo
lve

 la
ck

 o
f 

ey
e 

co
nt

ac
t (

th
ou

gh
 th

is 
is 

lin
ke

d 
w

ith
 

cu
ltu

ra
l n

or
m

s) 
an

d 
lo

w
 v

oi
ce

 v
ol

um
e.

It 
is 

co
m

m
on

 fo
r y

ou
ng

 p
eo

pl
e 

to
 a

vo
id

 
ta

lki
ng

 a
bo

ut
 h

ow
 th

ey
 fe

el
, b

ec
au

se
 

th
ey

 a
re

 w
or

rie
d 

th
at

 o
th

er
s (

es
pe

cia
lly

 
th

ei
r p

ar
en

ts 
an

d 
ca

re
giv

er
s) 

m
igh

t n
ot

 
un

de
rs

ta
nd

. T
he

 p
er

so
n 

m
igh

t a
lso

 fe
ar

 
be

in
g 

ju
dg

ed
, c

on
sid

er
ed

 w
ea

k 
or

 b
ei

ng
 

a 
bu

rd
en

 to
 th

ei
r c

ar
eg

ive
rs

. T
hi

s l
ea

ds
 

m
an

y 
yo

un
g 

m
en

 a
nd

 w
om

en
 fe

el
in

g 
alo

ne
 o

r m
isu

nd
er

st
oo

d.

Be
 a

ss
ur

ed
 th

at
 y

ou
r c

hi
ld

’s 
an

xi
et

y 
is 

no
t a

 si
gn

 o
f p

oo
r p

ar
en

tin
g. 

It 
m

ay
 a

dd
 

st
re

ss
 to

 a
n 

alr
ea

dy
 st

re
ss

fu
l s

itu
at

io
n,

 
be

ca
us

e 
yo

u 
ne

ed
 to

 a
da

pt
 y

ou
r l

ife
 

ar
ou

nd
 it

, b
ut

 y
ou

r c
hi

ld
 is

 n
ot

 re
ac

tin
g 

w
ith

 a
nx

ie
ty

 o
n 

pu
rp

os
e.

Fin
d 

ou
t w

ith
 th

e 
yo

un
g i

nd
ivi

du
al 

if t
he

 th
re

at
 is

 re
al. 

If 
th

e 
th

re
at

 is
 re

al, 
ac

tio
n 

sh
ou

ld 
be

 
ta

ke
n 

to
 e

ns
ur

e 
th

at
 th

e 
yo

un
g i

nd
ivi

du
al 

is 
pr

ot
ec

te
d.T

he
 p

ar
en

t o
r c

ar
eg

ive
r s

ho
uld

 st
ay

 
w

ith
 th

e 
pe

rs
on

 in
 o

rd
er

 to
 co

m
fo

rt
 an

d 
ca

lm
 h

im
 o

r h
er

 d
ow

n.

Ex
plo

re
 th

e 
an

xie
ty

-p
ro

vo
kin

g t
ho

ug
ht

s w
ith

 th
e 

yo
un

g p
er

so
n 

an
d 

do
 n

ot
 ju

dg
e. 

If 
th

e 
th

re
at

 
se

em
s p

er
ce

ive
d, 

he
lp 

th
e 

pe
rs

on
 d

ist
ing

uis
h 

be
tw

ee
n 

th
ou

gh
t a

nd
 re

ali
ty

 b
y a

sk
ing

 ”W
ha

t i
s 

it 
th

at
 m

ak
es

 th
is 

se
em

 s
o 

re
al

 ?”
 an

d 
”W

ha
t c

ou
ld

 te
ll 

yo
u 

th
at

 it
 is

 n
ot

 re
al

?”

Pr
ot

ec
t t

he
 yo

un
g p

er
so

n 
fro

m
 th

ing
s t

ha
t t

rig
ge

r t
he

ir 
an

xie
ty.

 P
ro

vid
e 

a s
afe

, p
re

dic
ta

ble
, 

pe
ac
ef
ul 
en
vir
on
m
en
t, e
ve
n 
if i
t m

igh
t b
e 
dif
fic
ult
 d
ur
ing
 an
 e
m
er
ge
nc
y.

O
fte

n, 
dis

tre
ss

ed
 p

eo
ple

 ar
e 

pr
eo

cc
up

ied
 w

ith
 is

su
es

 th
at

 ca
nn

ot
 b

e 
ch

an
ge

d, 
or

 b
y q

ue
sti

on
s 

w
ith

 n
o 

an
sw

er
 : ”

W
hy

 d
id

 th
is 

ha
pp

en
 to

 m
e ?

” H
elp

 th
e 

yo
un

g p
er

so
n 

to
 fo

cu
s o

n 
iss

ue
s t

ha
t 

ca
n 

be
 co

nt
ro

lle
d 

su
ch

 as
, ”

W
ha

t a
re

 w
e 

go
in

g 
to

 h
av

e 
fo

r d
in

ne
r t

on
ig

ht
 ? W

ha
t g

am
e 

do
 y

ou
 

w
an

t t
o 

pl
ay

 n
ow

 ?” 
H

elp
 th

e 
yo

un
g p

er
so

n 
by

 re
m

ov
ing

 th
e 

fo
cu

s f
ro

m
 b

ig, 
ov

er
w

he
lm

ing
 

qu
es

tio
ns

 to
 is

su
es

 th
at

 m
ay

 b
e 

de
alt

 w
ith

 h
er

e 
an

d 
no

w.
 Ta

lk 
ab

ou
t t

he
 th

ing
s t

he
 yo

un
g 

pe
rs

on
 ca

n 
co

nt
ro

l t
od

ay
 an

d 
to

m
or

ro
w.

 

Ch
an

ge
 e

xp
ec

ta
tio

ns
. W

he
n 

ev
er

yt
hin

g s
ee

m
s c

ha
ot

ic,
 it

 is
 im

po
rt

an
t t

o 
ta

ke
 th

ing
s i

n 
sm

all
 

ste
ps

. C
ha

ng
es

 w
ill 

co
m

e 
litt

le 
by

 lit
tle

. P
lan

 fo
r t

ra
ns

itio
ns

 an
d 

all
ow

 e
xt

ra
 ti

m
e. 

En
co

ur
ag

e 
ph

ys
ica

l e
xe

rc
ise

. E
nc

ou
ra

ge
 yo

ur
 ch

ild
 to

 so
cia

lis
e 

w
ith

 p
ee

rs
.

H
elp

 th
e 

yo
un

g p
er

so
n 

re
ga

in 
co

nt
ro

l o
ve

r h
is 

or
 h

er
 b

od
y b

y b
re

at
hin

g c
alm

ly 
all

 th
e 

w
ay

 
int

o 
th

e 
sto

m
ac

h, 
as

k h
im

 o
r h

er
 to

 fe
el 

th
eir

 fe
et

 o
n 

th
e 

gr
ou

nd
. H

elp
 th

e 
pe

rs
on

 to
 re

lax
 th

e 
m

us
cle

s g
ra

du
all

y t
hr

ou
gh

 th
e 

ne
ck

, b
ac

k, 
ar

m
s, 

ha
nd

s, 
leg

s a
nd

 fe
et

, e
nc

ou
ra

gin
g h

im
 o

r h
er

 to
 

re
lea

se
 te

ns
io

n 
an

d 
co

nt
inu

e 
br

ea
th

ing
 in

to
 th

e 
sto

m
ac

h. 

An
ot

he
r e

xe
rc

ise
 : A

sk
 th

e 
yo

un
g p

er
so

n 
to

 si
t i

n 
a c

om
fo

rt
ab

le 
re

lax
ed

 p
os

itio
n 

an
d 

br
ea

th
e 

slo
w
ly 
in 
an
d 
ou
t. A
sk
 h
im
 o
r h
er
 to
 n
am
e 
fiv
e 
ob
jec
ts 
th
at
 h
e 
or
 sh
e 
ca
n 
se
e 
(it
 is
 im
po
rt
an
t 

th
at

 th
e 

ob
jec

ts 
ar

e 
no

t d
ist

re
ss

ing
 in

 an
y w

ay
), e

.g. 
”I 

ca
n 

se
e 

a 
ch

ai
r/m

y 
sh

oe
/th

e 
flo

or
”. 

Re
m
ind
 th
e 
yo
un
g p
er
so
n 
to
 b
re
at
he
 sl
ow
ly. 
N
ow
 as
k h
im
 o
r h
er
 to
 n
am
e 
fiv
e 
no
n-
dis
tre
ss
ing
 

th
ing

s h
e 

or
 sh

e 
ca

n 
he

ar,
 e

.g. 
”I 

ca
n 

he
ar

 s
om

e 
ch

ild
re

n 
pl

ay
in

g/
so

m
eo

ne
 w

al
ki

ng
 a

ro
un

d 
in

 th
e 

ne
xt

 ro
om

.” 
N
ow
 as
k h
im
 o
r h
er
 to
 n
am
e 
fiv
e 
no
n-
dis
tre
ss
ing
 th
ing
s h
e 
or
 sh
e 
ca
n 
fee
l, e
.g. 

”I 
ca

n 
fe

el
 th

e 
pl

as
tic

 c
ha

ir 
w

ith
 m

y 
le

gs
/m

y 
fe

et
 p

re
ss

in
g 

ag
ai

ns
t t

he
 fl

oo
r.”

 Yo
u 

ca
n 

als
o 

as
k t

he
 

yo
un

g p
er

so
n 

to
 n

am
e 

dif
fer

en
t c

ol
ou

rs
 th

at
 h

e 
or

 sh
e 

ca
n 

se
e.

If 
yo

ur
 c

hi
ld

…
U

nd
er

st
an

d 
th

at
…

W
ay

s 
to

 h
el

p

 Parents and caregivers meetings 47



3. 
C

ha
rlo

tt
e 

Bø
gh

/S
av

e 
th

e 
C

hi
ld

re
n



PARENTS MEETING 3 : Understanding the young adult
AIM OF THE WORKSHOP
• To raise awareness of young people’s developmental stages focused on girls’ and 

boys’ physical, cognitive, social and emotional development. 
•  To increase understanding of protective and risk factors influencing young people’s 

wellbeing and development.
• To strengthen the role of parents and caregivers in nurturing the positive transition 

from childhood to adulthood.
ACTIVITIES MATERIAL TIME

3.1 Welcome • Space 10

3.2 The growing plant • Flipchart
• Pens and markers

15

3.3 The physical, cognitive, social and 
emotional development of young 
people

• Flipchart
• Pens and markers
• Copies of the handout : 

Stages of child growth and 
development (available at the 
end of this session).

20

3.4 Risk and protective factors in 
young people’s lives

• Paper and pens 
• Flipchart
• String 
• Cards in three different 

colors (10 of each).

40

3.5 Role of parents and caregivers in 
supporting the young adult

• Flipchart 
• Markers
• Copies of the handout : Ten 

tips for building resilience in 
children and young people and 
handout : Ten tips for parents 
and caregivers of adolescents in 
a time of crisis (available at the 
end of this session).

20

3.6 Question time • None 10
3.7 Closing • Evaluation sheet, if used. 5

Total 120 min
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3.1. Welcome 

 AIM OF THE ACTIVITY

• To welcome parents and caregivers, introduce today’s programme and present 
an update on the youth workshops.

 MATERIALS

• Space for participants to sit in a circle.

 ACTIVITY SOURCE

• Adapted from the activity ”Welcome and update on children’s workshops” in 
IFRC Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started. 

Instructions :
1. Start the meeting by welcoming the parents and caregivers and thanking them for taking 

the time to come to this meeting.

2. Now introduce the programme for today.

  Today we have another two hours together. We are going to spend that time exploring what 
young people need to grow into strong and healthy individuals, as well as what factors promote 
or limit their development. We are also going to talk about the roles people play – parents 
and caregivers, the community and the youth themselves – in supporting their wellbeing and 
development.

3. Now spend a few minutes telling the participants about what you have been doing in the 
youth workshops and tell them what is planned for the youth before the next parent and 
caregiver meeting. 

4. Answer any questions or issues raised concerning the youth workshops or the pro-
gramme as a whole and then move on to the next activity.
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3.2. The growing plant 

 AIM OF THE ACTIVITY

• To raise awareness of what youth need for healthy growth and development. 

 MATERIALS

• Space for participants to sit in a circle.
• Flipchart paper and markers.

 ACTIVITY SOURCE

• REPSSI (2004) The Journey of Life. 

Instructions :
1. Explain that you will now start looking into what young people need to grow up strong 

and healthy. 

2. Draw a small tree (or other plant21) on a flipchart. Ask the participants to look at the 
drawing. Use the picture of the plant to illustrate the next point.

3. Explain : 

  Children are like growing flowers or trees, as they go through adolescence and become young 
adults. They need to be cared for. If you take good care of your plant, you will have healthy 
and deep-rooted trees, that can last through storms and that one day will be big enough to 
provide protection to others (e.g. shade). It is the same with children and youth. If you look after 
them, they will grow strong. Our children are the next generation and they need to grow up to 
respond to many challenges as well as to help the community.

  Now we are going to look at what a young person needs to grow into a strong adult.

4. Ask the participants to call out the things children need to grow. Every time participants 
suggest a need, acknowledge it. For example, if someone says “Food,” say : “Yes, they 
need food” and then draw or write food on the flip chart. 

5.  Make sure that the needs are reflecting the different categories presented below. Draw 
circles around the different needs that have been suggested by the participants – one 
colour per category, using the following categories :

• Physical (e.g. food, shelter)
• Intellectual/cognitive (e.g. education)
• Spiritual (e.g. religious belief)
• Emotional (e.g. love) 
• Social (e.g. sense of belonging, support from others.)

21  In some contexts, the example of a baby maize plant works well. Explain : Youth are like maize plants. They need to be cared for. If you 
take good care of your maize, you will have strong plants and a good harvest. It is the same with children and youth. If you look after them, 
they will grow strong. Our children are the next generation and they need to grow up to respond to many challenges as well as to help the 
community.
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3.3.  The physical, cognitive, social and emotional  
development of young people 

 AIM OF THE ACTIVITY

• To raise awareness of young people’s developmental stages focused on girls’ 
and boys’ physical, cognitive, social and emotional development. 

 MATERIALS

• Space for group work.
• Flipchart.
• Pen. 
• Copies of the handout : Stages of child growth and development (available at the 

end of this session).

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions :
1. Introduce the session to the participants by saying :

  In this activity we will continue to discuss how young people develop. Our understanding for our 
children's development is important so that we better can support and guide them as they go 
through adolescence and become young adults. 

  Children from around 13 years and above are dealing with some of the biggest changes in their 
lives – not just bodily but also in terms of how they feel, think and behave. 

2. Ask participants to brainstorm the changes that children go through during their adoles-
cence. Encourage them to think about changes that they have observed in their own chil-
dren or children that they know. Note down the answers on the flipchart. If they need 
help, ask them specifically about the physical, cognitive, social and emotional stages of 
development.

3. Use the information in the handout : Stages of child growth and development, if necessary, 
to add to the discussion.

4. Give copies of the handout to the participants, if appropriate to the context. 

5. Wrap-up the activity by saying the following:

   At this age, you may find that adolescents and young adults experiment in all kinds of ways 
in figuring out who they really are and in finding their own identity. They may suddenly change 
the way they dress, their friends, their beliefs, favourite activities and the plans they had for 
the future. This may be a worrisome stage for parents and caregivers, who think they are on 
the verge of losing their children. 

  Putting distance between the parent or caregiver’s identities and expectations and their own, 
is an important step for a young person to figure out who he or she really is. As young people 
experiment with their identity, they may put themselves in unsafe or risky situations, without 
fully understanding the danger to themselves. 

  After this activity, we will discuss different protective and risk factors, and what parents and 
caregivers can do to best support children's healthy development. 
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3.4. Risk and protective factors in young people’s lives 

 AIM OF THE ACTIVITY

• To raise awareness of factors which strengthen or limits young people’s 
wellbeing and healthy development.

 MATERIALS

• Flipchart.
• Pen.
• String. 
• Cards in three different colors (10 of each). 

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions : 
1. Explain to the participants that you will now explore factors which strengthen or hin-

der young people’s healthy development. These are called protective and risk factors. 
Explain :

  As young men and women grow, there may be positive aspects of their lives that help in 
their development and negative aspects that hinder this process. These positive and negative 
variables are known as protective factors and risk factors. Their presence or absence and the 
combination of these factors influence the psychosocial wellbeing and development of young 
people. 

2. Divide participants into three groups and explain the task : 

  This part of the activity is about identifying factors that strengthen young people's develop-
ment. Each group will be allocated one "domain" (individual, family and friends/community) 
to work with. Your task is to identify five protective factors linked to your domain that you 
think are important. Write down one protective factor per card and tie each card to a piece 
of string. The protective factors will link to:

• The young person’s individual skills and qualities (group 1, using e.g. red cards)
• The family (group 2, using e.g. green cards)
• The social network of friends and community (group 3, using e.g. blue cards)

 
3.  Give the participants ten minutes for this. While the groups are working, create a balance 

by rolling a flip chart paper and tie it with a string. The string should be long enough so 
that you can hold up the paper roll with it (like this, it becomes a balance). On one side of 
the paper roll you write "protective factors". On the other side of the roll you write "risk 
factors". (Please note that the illustration of a balance at the end of this activity shows an 
alternative form of a balance than the one described here). 

4.  Then, ask each group to present the protective factors that they have identified. As they 
present, tie the cards to the side of the balance where it says "protective factors". 

5. Summarise what the parents and caregivers have said and supplement if necessary with 
factors from the list below. 
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Protective factors that strengthen young people as they develop24

Individual protective factors • A sense of mastery and a belief that one’s own efforts 
can make a difference. 

• The capacity to identify learnings and positive 
outcomes from challenges.

•  Self-esteem and self-confidence; ability to think 
critically and make healthy decisions, and capacity to 
manage emotions and stress.

• Social skills or competencies, e.g. ability to ask for help.
• Knowledge, e.g. education.

Family protective factors • The presence of a least one unconditionally supportive 
parent or parent substitute. 

• Ability and opportunity to discuss problems with 
parents/caregivers.

• Involvement in social activities.
• The caregivers use constructive strategies for coping 

with problems (e.g. positive discipline) and thereby act 
like role models. 

Friends and community 
protective factors

• Strong social support networks. 
• Membership in peer groups that do not support 

antisocial behaviour.
• A committed mentor or other person from outside 

the family. 
• Positive school experiences. 
• Participation in extra-curricular activities that 

contribute to a sense of meaningfulness.
• The ability – or opportunity – to “make a difference” 

by helping others.

6. Ask the participants to return to their groups and give the following task : 

  You will now move on to identifying factors that hinders young people's healthy develop-
ment. Each group will continue to work on the "domain" (individual, family and friends/com-
munity) that was allocated to them earlier. Your task is to identify five risk factors linked to 
your domain that you think are important. Write down one risk factor per card and tie each 
card to a piece of string. The risk factors will link to:

• The young person’s individual skills and qualities (group 1, using e.g. red cards)
• The family (group 2, using e.g. green cards)
• The social network of friends and community (group 3, using e.g. blue cards)

7. Give them ten minutes for this. 

8.  Then, ask each group to present the risk factors that they have identified. As they pres-
ent, tie the cards to the other side of the balance where it says "risk factors". 

9. Summarise what the parents and caregivers have said and supplement if necessary with 
factors from the list below. 

24 Resnick MD, Ireland M, Borowsky I. (2004); Lösel, F, & Farrington, D P. (2012) : both referenced in Centers for Disease Prevention 
and Control (2015).
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Risk factors that hamper young people as they develop physically, mentally and socially25 

Individual risk factors Family risk factors Friends and community  
risk factors

•  Attention deficits, 
hyperactivity or learning 
disorders.

• Involvement with drugs, 
alcohol or tobacco.

• High emotional distress.
• Antisocial beliefs and 

attitudes.
• Low self-esteem or 

self-confidence.

• Low parental 
involvement.

• Low emotional 
attachment to parents 
or caregivers.

• Poor family functioning.
• Poor monitoring and 

supervision of children
• Poverty.
• Parental substance 

abuse or criminality.
• Family separation.
• Punitive, negligent or 

inconsistent disciplinary 
practices / exposure to 
violence and conflict in 
the family.

• Association with 
antisocial peers or gangs.

• Discrimination and 
exclusion.

• Lack of involvement in 
recreational/pro-social 
activities.

• Low commitment 
to school and school 
failure.

• Diminished economic 
opportunities.

• Low levels of community 
participation.

• Socially disorganised 
neighbourhoods.

10. Hold the balance with the help of your string. You should now have a paper roll with 
protective factors hanigng down on one side, and risk factors hanging down on the other. 
Then, take a moment to reflect upon the balance that you have created together. What 
does it tell us about young people's development? Also, encourage the participants to 
reflect upon whether the protective and/or risk factors differ between boys and girls? 
What about children living with disabilities?

11. Wrap up the activity by saying :

  Protective factors include for example supportive relationships with family members, strong 
interpersonal skills, and physical and psychological safety in the community. Risk factors for 
example school violence, family conflict, and early substance use. 

  A young person who can cope well with various challenges in life is an individual with inner 
strength and support from his or her environment. Young people themselves have a role to 
play – this is why we are running life skills workshops for young people in the Youth Resilience 
Programme. As parents and caregivers, you also have an important role to play in promoting 
internal and external protective factors and reducing risk factors in young people’s lives. This 
is what we will explore in the next – and last – activity of this session. 

RISK FACTORS : PROTECTIVE FACTORS :

Anti-social networks

Low parental Involment

Skilled parenting

Interpersonal skills

Education

25 Lipsey MW, Derzon JH. (n/a); Resnick MD, Ireland M, Borowsky I. (2004) : both referenced in Centers for Disease Prevention and 
Control (2015).
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3.5. Role of parents and caregivers in supporting the young adult 

 AIM OF THE ACTIVITY

• To strengthen the role of parents and caregivers in nurturing a positive 
transition from childhood to adulthood. 

 MATERIALS

•  Blank flipchart paper. 
• Markers.
• Copies of the handout : Tips for building resilience in children and young people 

(available at the end of this session). 

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions :
1. Start the activity by saying :

  As you have seen in the previous activity, risk and protective factors at individual, family and 
community level influence young individual’s wellbeing and development. When your child is 
growing up and going through puberty, he or she might act independently and strong. However, 
every young person needs their parent or caregiver for support and as role models for devel-
oping positive behaviour. Remember that you are still one of the most important people in 
your child’s life, even though it does not always seem this way. You are also likely to play a very 
important role for other young people (e.g. your child's friends or cousins). 

2.  Gather  the  participants  in  a  circle  (sitting  or  standing)  and  reflect  in  plenary  on  the 
questions presented below. Encourage everyone to share their thoughts and ideas. Use 
a 'talking ball' if you think that this a helpful way to structure the discussion. 

• What are the most important actions you, as parents and caregivers, can undertake to 
create or strengthen protective factors of young boys and girls ?

• What are the most important actions you, as parents and caregivers, can undertake to 
prevent or reduce the effect of risk factors of young boys and girls ?

• What support would you need from others to carry out these actions ?

3.  During the discussion, the co-facilitator should take note on a flip chart of the actions 
parents and caregivers mention and what support they need from others.26 Here are 
some examples that you can add, if needed. 

What can parents and caregivers do to enhance protective factors and address risk factors ? 
• Providing a caring community environment : giving children love, acceptance and guidance
• Provide young people with a sense of belonging
• Appreciate young people when they accomplish things
• Encourage mutual respect between adults and youth
• Give young people a voice in their families and communities
• Provide young people with opportunities to express their feelings
• Emphasise the importance of working together
• Support the development of common values and beliefs
• Give equal value to the development of boys and girls. 

4. Give out copies of the handouts available at the end of this workshop (Ten tips for building 
resilience in children and adolescents and Ten tips for parents and caregivers of adolescents in 
a time of crisisE).

26  This is important information for future programming in your organisation.
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3.6. Question and answer session 

 AIM OF THE ACTIVITY

• To give the participants the opportunity to ask questions.

 MATERIALS

• Space.

 ACTIVITY SOURCE

• Developed for this resource kit. 

Introductions :
1.  Use the time available to clarify any pending issues or questions (related either to this 

workshop or to the Youth Resilience Programme more broadly).

3.7. Closing 

 AIM OF THE ACTIVITY

• To close the meeting well and encourage positive feelings to take home.
• To answer questions.
• To evaluate the workshop.

 MATERIALS

• Evaluation sheet, if used.

 ACTIVITY SOURCE

• Adapted from the activity ”Question and answer session” in IFRC Reference 
Centre for Psychosocial Support & Save the Children Denmark (2012) : 
Facilitator’s Handbook 1. Getting started. 

Introductions :
1. Explain that you have now reached the end of today’s meeting. Summarise what you have 

discussed today. 

  Today we discussed what young people need to grow up to be strong and healthy. We have learnt 
about the physical, cognitive, social and emotional development of young people and about risk 
and protective factors that can either hinder or boost their development and wellbeing. 

  The Youth Resilience Programme seeks to promote internal and external protective factors 
and reduce risk factors in young people’s lives at an individual, family and community level. This 
is done through building skills and qualities of young people linked to their ways of thinking and 
behaving, as well as to their social interaction with others. Parents and caregivers are key to 
young people’s development in enabling them to thrive and make health choices in life. 

2. Ask the participants if there are any more questions or concerns that need to be ad-
dressed. Invite them to fill in the evaluation sheet, if you are using one.27 

3. Thank the participants again for their time and the effort they have made to attend this meeting.

4. End the meeting and say goodbye to all participants.
27   This could be the smiley faces evaluation method, see Facilitator Handbook : Life skills Workshops for Youth, or a written  

evaluation

 Parents and caregivers meetings  60



C
harlotte Bøgh/Save the C

hildren



Handout :  Ten tips for building resilience in 
children and adolescents 28

Resilience is a process that involves behaviours, thoughts and actions that can be learned over 
time. We all can develop resilience and we can help our children develop it too. Here are 
some tips for building resilience of young people to strengthen their ability to positively cope 
with challenges in their lives and learn from them : 

1.  Make connections. As your child grows older, continue to support him or her in making 
friends, including learning the skill of empathy (the ability to understand and feel other 
people's feelings / 'feeling with them'), or solve conflicts in a constructive and non-violent 
way. Encourage your child to be a friend in order to get friends. As parent or caregiver, 
seek opportunities to get to know your child’s friends and their families. Teach the young 
person that it is never too late to build strong social connections or make new friends. 
Build a strong family network to support your child through every-day challenges. 

2.  Facilitate a sense of meaningfulness. To feel meaningful is very important to children and 
adults alike. Young people can be empowered by helping others. Support your child with 
engaging in school or extra-curricular activities that bring a sense of meaningfulness to 
him or her, or ask for assistance with some tasks that he or she can master. 

3.  Stay predictable: Sticking to a routine is comforting to all people, including youth. Use 
positive parenting (including non-violent behaviour) and if you are two caregivers, have 
your  own  discussion  first  and  come  to  an  agreement  before  explaining  any  rules  or 
decision to your child. All children and youth benefit  from predictability,  so  try  to be 
consistent in your decisions. Remember that your child is maturing : make sure to listen to 
his or her opinion and involve the young individual in discussions that concerns his or her 
life. This builds his or her self-esteem, capacity to see things from different perspectives 
and ability to make healthy choices. 

4.  Take a break. While  it can be difficult to stop worrying,  it  is  important to try to find 
some space to breath, e.g. by focusing on some concrete activities. Support your child to 
focus on something besides what is worrying him or her. Be aware of what your child is 
exposed to that can be troubling, whether it be news, bullying, the Internet or overheard 
conversations, and provide space for your child to take a break from those things if they 
trouble him/her. 

5.  Give your child some leeway/room. Giving young people room to establish their own 
identity will give them more independence and help them establish their own place in 
the world. Do not interrogate, but always act interested in your child’s life and feelings, 
and let him or her know that you are there to support him or her when needed.

6.  Teach your child self-care. Be a good example to your child, and teach him or her the 
importance of making time to eat properly, exercise and rest. Remember that your ac-
tions more than your words are critical in helping your child adopt good morals. Make 
sure your child has time to have fun, and make sure that your child has not scheduled 
every moment of his or her  life with no ˮdown time“ to relax. Being an adolescent  is 
exhausting when trying to keep up with peers, but as a caregiver, you can help your child 
by making it nice to stay home from time to time. Caring for oneself and having fun will 
help your child stay balanced and better deal with stressful times. Also, talk to your child 
about risks in your community; how he or she can protect him or herself from harm and 
who else can help. 

28   Adapted from the American Psychological Association (n/a) :  
Resilience Guide for Parents and Teachers : 10 tips for building resilience in children and teens
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7.  Move toward your goals. Support your child to set reasonable goals and then to move 
toward them one step at a time. Moving toward that goal – even if it is a tiny step – and 
receiving praise for doing so, will focus your child on what he or she has accomplished, 
rather than on what has not been accomplished, and builds his or her sense of being im-
portant and capable. Help your child to see that change is part of life and new goals can 
replace goals that have become unattainable.

8.  Identify coping mechanisms and nurture a positive self-image. Help your child remem-
ber ways that he or she has successfully handled hardships in the past and then help him 
or her understand that these past challenges support to build the strength to handle 
future challenges. Help your child learning to trust him/herself to solve problems and 
make appropriate decisions. Teach your child to see the humour in life, and the ability to 
laugh at one self.

9.  Keep things in perspective and maintain a hopeful outlook. Even when your child is 
facing very painful events, help him or her look at the situation in a broader context and 
keep a long-term perspective. Help him or her see that there is a future beyond the 
current situation and that the future can be good. An optimistic and positive outlook 
enables your child to see the good things in life and keep going even in the hardest times.

10.  Look for opportunities for self-discovery. Provide space for exploration and to get to 
know oneself. Tough times are often the times when we learn the most about ourselves. 
Help your child to reflect upon and learn from the events that he or she is going through 
– and thereby support your child to get to know him or herself better. 
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Handout :  Ten tips for parents and caregivers 
of adolescents in a time of crisis 29 

Many parents and caregivers are concerned about how dramatic and unexpected events, like 
disaster or conflict, can affect the psychosocial well-being of young people. As a parent or 
caregiver, you play the most important role in comforting your children and in helping them 
to sort out thoughts and feelings surrounding the crisis. The routine and regular contact with 
you and with others, such as teachers and friends, helps the young individual to re-establish 
a sense of safety and security. 

Take the extra time and effort to be there for each other. Talk to other parents and care-
givers about your experiences, fears and challenges, so that you can support and learn from 
each other. This is a good way to organise your own thoughts and reactions and prepare for 
addressing young people’s concerns and questions. 

1. Give your children extra time and attention. Let your child know you are there to 
listen, one-on-one if needed. Talk with your child whenever you can, even if it seems 
he or she does not want to talk to you. Sometimes, the best time to talk may be when 
you are doing chores together that allow your child to focus on something else while 
he or she talks. When the adolescent have questions, answer them honestly but with 
reassurance. Ask for his or her opinion about what is happening and genuinely listen to 
the answers. We all experience a disaster in different ways. Do not discount the young 
person’s feelings – he or she may explain feelings of fear or express hatred for certain 
people or places. Your child may say things you consider outrageous just to test your 
opinion. Encourage the young person to avoid generalities, and be honest about your 
own feelings, but leave your adolescent with messages of hope and encouragement. 
You might say, "I get afraid too, but I will do anything I can to prepare ourselves for what can 
happen so that we can get through it." Your adolescent is old enough to appreciate that 
you may feel uncertain or afraid as well, but you should leave no room for doubt when 
you talk about how you will do whatever it takes to keep your adolescent safe.

2. Make your home a safe place.  Bullying  and  conflict  can  intensify  in  the  school  or 
community during times of crisis – home should be a haven. Your adolescent may prefer 
to be with friends rather than spend time with you, but be ready to provide lots of family 
time for your adolescent when he or she needs it, especially during a time of crisis. Set 
aside family time that includes meeting your adolescent’s friends as well.

3. Involve the young person in decisions and planning. Engage your adolescent in planning 
your emergency strategy and go over what each family member will do in different 
scenarios. For example, what would your adolescent do if there is an emergency and he 
or she is at school or at home ? If adolescents have a cell phone, have a plan for him or 
her to call in to a central family number to report his or her safety. 

4. Encourage your children to develop positive methods of coping with stress and fears. 
Young people often feel extreme highs and lows because of hormonal levels in their 
body; the uncertainty during a crisis can make these shifts seem more extreme. Be 
understanding  but  firm when  an  adolescent  responds  to  stress  with  angry  or  sullen 
behaviour.  Help  him  or  her  to  identify  which  strategies  fit  each  situation.  Begin  by 
identifying together what has worked in the past to help the young individual to cope 
when there were feelings of being scared or upset. Reassure him or her that you just 
expect him or her to do his best.

29   Adapted from Save the Children’s 10 tips for parents and caregivers and the American Psychological Association (n/a) :  
Resilience in a Time of War : Tips for Parents and Teachers of Teens. 
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5. Maintain a daily routine. Keep calm, stabilise and reassure your children, and maintain a 
daily routine as much as possible. School and community offers your adolescent more 
choices and more freedom. It can be reassuring that home is as constant as possible, 
especially in uncertain times. The young person may be less able to handle change 
at home when the world situation is unstable. Home does not only mean the actual 
structure (which may no longer be available during times of crisis), but also includes family 
routines. 

6. Encourage the young person to engage in positive activities. Helping others can give 
young people a sense of control, security and meaningfulness. During a crisis, youth 
can bring about positive change by supporting those in need. Enlist your child's help, 
whether it is a chore or an opinion about a family activity. Include your adolescent in 
your volunteer activities or encourage him or her to volunteer on his or her own for 
something that has meaning for him or her. Make sure your adolescent knows how his or 
her actions contribute to the entire family's wellbeing. If your child knows that he or she 
has a role to play and that he or she can help someone less fortunate, he or she is likely 
to feel more in control and more confident.

7. Encourage the young person to take "news breaks." Constant exposure to a crisis 
coverage can heighten the level of anxiety. Your child may want to stay informed – they 
may even have homework that requires them to watch the news. However, try to limit 
the amount of news they take in, whether it is from television, newspapers, magazines 
or the Internet. Watching a news report once informs young individuals, watching it 
repeatedly may just add to the stress and contribute no new knowledge. When you do 
watch the news, use it as a catalyst for discussion with your child about their feelings and 
fears.

8. Put things into a positive perspective for your adolescent. Neither you nor your child 
may have been through this type of crisis before, but you should tell your adolescent 
that  there  will  be  an  end  to  it.  Reflect  upon  other  challenging  times  that  you  have 
experienced  and  how  that  challenge was  overcome.  Reflect  upon  other  people  and 
other communities who have gone through similar crisis and coped. When you talk 
about challenging times, make sure you talk about the positive times as well. Teach your 
adolescent relaxation techniques, such as breathing exercises, thinking positive thoughts 
or techniques to visualise a positive future. 

9. Be observant to significant changes in behaviour. Watch the young individual for signs of 
fear and anxiety that he or she may not be able to put into words. Have your adolescent’s 
grades suddenly dropped ? Is he or she unusually sullen or withdrawn ? Changes in 
behaviour, such as mood swings or ability to concentrate, may be the way your child 
reacts to distressing or frightening events. He or she may be feeling the pressure of 
what is going on in the world around him or her. If he or she has trouble putting his or 
her feelings into words, encourage him or her to find other ways of expression, such as 
through  sports, music, writing or art. Listen, observe and  reflect carefully upon what 
the young person expresses, and validate the individual feelings and experiences. Tell 
young people that that their feelings are normal under these circumstances and reassure 
them that they will gradually feel better. If the individual seems to express more serious 
problems that do not show improvement over time and you become worried, seek 
consultation with a mental health expert or a social worker. 

10. Make sure you take care of yourself. If you do not care for yourself, you may have less 
patience and less creativity at a time when your child needs you or struggles with the 
balance between being “big” (adult) and “small” (child) at the same time. Young people 
do better when  the adults  around  them are  confident,  calm and  reassuring. Yet,  be 
patient with yourself and remember that you are doing your best. Seek support from 
family  and other  caregivers  if  helpful. Many people  also find  that  turning  to a higher 
power and prayers can help.

 Parents and caregivers meetings 65



4. 
C

ha
rlo

tt
e 

Bø
gh

/S
av

e 
th

e 
C

hi
ld

re
n



PARENTS MEETING 4 : Positive Discipline
AIM OF THE MEETING
• To promote parents and caregivers' understanding of positive discipline. 
• To enhance parents and caregivers' skills in positive discipline.

ACTIVITIES MATERIAL TIME
4.1 Welcome • Space. 10
4.2 What is positive discipline ? •   Pens, markers and flipchart. 

Small ball.
30

4.3 Identifying our long-term goals • Paper (A4) and colored pens. 15
4.4 Providing warmth and structure • Flipchart. 

• Pens.
• Copies of handout : Stages of 

child growth and development 
from the parents and 
caregivers' meeting 3, or 
flipchart summarising the 
information. Copies of the 
handout : What is positive 
discipline ? (available at the end 
of this session). 

55

4.6 Question and answer session • None. 5
4.7 Closing • Evaluation sheet, if used. 5

Total 120 min

Combining the Children’s and Youth Resilience Programmes with positive discipline 
programming in homes and schools

The Children's and Youth Resilience Programmes are embedded in a systems approach. 
A systems approach seeks to strengthen the protective social network of young people 
at family and community level, influencing the “I HAVE” dimension of youth resilience. 
Work towards eliminating physical violence and other humiliating punishment of children 
and youth is fundamental in this regard – both in homes and in schools. 

This meeting introduces the topic of positive discipline. In contexts where parents, 
caregivers and other adults are particularly interested and in need of more extensive 
support in finding positive alternatives to disciplining their children, a broader 
programming in positive discipline can be combined with the Children’s and Youth 
Resilience Programmes, for example Save the Children / Joan E. Durrant (2013) : Positive 
Discipline in Everyday Parenting (3rd Edition) and Save the Children / Joan E. Durrant (n/a) : 
Positive Discipline in Everyday Teaching. 

C
harlotte Bøgh/Save the C

hildren
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4.1. Welcome 

 AIM OF THE ACTIVITY

• To welcome parents and caregivers, introduce today’s programme and present 
an update on the youth workshops.

 MATERIALS

• Space for participants to sit in a circle.

 ACTIVITY SOURCE

• Adapted from the activity ”Welcome and update on children’s workshops” in 
IFRC Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started.

• Also adapted from Save the Children / Joan E. Durrant (2013) Positive Discipline 
in Everyday Parenting (Third edition). 

Instructions :
1. Start the meeting by welcoming the parents and caregivers and thanking them for taking 

the time to come to this meeting.

2. Now introduce the programme for today.

  Learning and development is a continuous process, from being a baby through childhood to 
adulthood. One of the most important ways of learning skills of life is through social interaction 
with families and friends. As parents and caregivers, you are the most important teachers 
in your children’s lives, particularly as they go through adolescence and transition into young 
adults. Children learn as much from your behaviour as from your words. In fact, there is a 
saying that says, “Children do what we do and not what we say.” 

  Being a parent and caregiver is a lifelong endeavour. Parenting is a joyful, frustrating, exhil-
arating, exhausting journey. There are times in all parents’ lives when the challenge seems 
overwhelming. Sometimes we just do not know what to do. Sometimes nothing we do seems 
to be right. Sometimes we are overburdened by all of the other stresses in our lives. 

  Many parents and caregivers around the world have expressed a wish to learn more about 
ways of raising children and be their “teacher of life,” especially in difficult times. For example, 
one parent in South Sudan said that it would be interesting to have “the traditional ways of 
handling family matters challenged to see whether there are other better ways of raising chil-
dren.” 30

  In this session, we will learn about ‘positive discipline’ – ways to discipline children that grad-
ually move away from physical and emotional punishment towards solutions that nurture 
children and young individuals’ healthy development and learning.31 

3. Now spend a few minutes telling the participants about what you have been doing with 
the youth in their workshops and tell them what is planned for the youth until the next 
parent and caregiver meeting.

4. Answer any questions or issues raised concerning the youth workshops or the pro-
gramme as a whole and then move on to the next activity.

30  Focus group discussions with parents and caregivers in South Sudan to guide the development of training materials for foster 
parents by Save the Children, (2014). 

31  Positive Discipline in Everyday Parenting – What is the programme about ? (http ://www.positivedisciplineeveryday.com/public/
aboutTwo.php) 
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4.2. What is positive discipline ? 

 AIM OF THE ACTIVITY

•  To identify challenging behaviours among young people and reflect upon 
common reactions among parents and caregivers to these behaviours. 

• To introduce the difference between positive discipline and punishment. 

 MATERIALS

•  Pens, markers and flipchart. 
• Small ball.

 ACTIVITY SOURCE

• Adapted from Save the Children, Terre des Hommes, UNHCR and UNICEF 
(2013) : Session 9 “Positive discipline and challenging behaviour” in Child Protection 
Sessions for Parents and Caregivers. Training Toolkit.

• Also adapted from Save the Children/ Joan E. Durrant (2013) : Positive Discipline 
in Everyday Parenting (Third edition).

• Also adapted from Save the Children/ Joan E. Durrant, Leslie A. Barker and 
Domonique Pierre Plateau (2014) : Positive Discipline in Everyday Parenting : A 
Manual for Parent Programs Facilitators. 

Instructions :
1. Introduce this activity by saying :

  Physical and humiliating punishment can be seen as a form of violence. Article 19 of the UN 
Convention on The Rights of The Child (CRC) ensures children’s right to protection from vio-
lence. Everybody has a responsibility in making sure that children and youth are protected. For 
example, all Save the Children staff are accountable to the Child Safeguarding Policy, and is 
obliged to act if cases of violence and abuse are disclosed. 

  Positive discipline provides a foundation for caregivers and is non-violent and respectful of the 
child as a learner. It is an approach which guides parents and caregivers to look beyond chil-
dren’s behaviour to the thoughts and feelings behind it. It promotes parenting strategies that 
foster young people’s learning so that their behaviour gradually becomes motivated by their 
own understanding, rather than by external controls such as the caregivers.32 

2. Gather the participants in a circle (sitting) and begin the activity with a brainstorming in 
plenary on the questions presented below. Encourage the participants to be as honest as 
possible and highlight that there are no right or wrong answers. Spend about 15 minutes 
on this part of the activity, and use a 'talking ball' if you find that useful to structure the 
discussion. 

• What behaviours do you consider ‘challenging behaviour33’ in young boys and girls ? 
• What are some common negative reactions among parents and caregivers to these 

behaviours ? (Think, for example, about how adults speak and behave towards their children.)

3.  Take notes on a flipchart of their discussion and create a list of 'challenging behaviours' as 
identified by the parents and caregivers. 

32 Save the Children / Joan E. Durrant, Leslie A. Barker and Domonique Pierre Plateau (2014)
33 Challenging behavior refers to behavior that parents can perceive as frustrating and make them react with punishment
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Use the following scenario, if necessary. 
“I consider it ‘challenging’ behaviour when my child does not come home on time. When he/she 
comes home late, I become angry and yell at him/her. Sometimes I also do not allow him/her to 
go out again for a week. I do this to teach him/her to come home earlier next time and not do 
dangerous things”.

4. Use the pre-designed scenario or select a common challenging behaviour from the list 
above (flipchart), and continue to discuss in plenary the questions below. Again, use the 
'talking ball' if you find that a helpful way of structuring the discussion. Encourage all care-
givers to share their thoughts and ideas.

• What are some of the reasons for the young person behaving like this ? How is he or she 
thinking ?

In relation to the scenario about a young person staying out late, some reasons for the 
behaviour may be :
- Peers and social networks are very important to the young person and he or she is 

putting all the efforts into belonging to the group. 
- The young person does not have a fully developed sense for what is dangerous and 

does not think it is risky to stay out late at night. 
- The young person has a strong need for independence and a feeling of taking 

responsibility for him/herself. 
- The young person remembers that you have said that he/she should not stay late, but 

wants to test it again to see if what you are saying is also valid this time.
-  The young person ran into problems on the way, had to help someone, or had to 

take a different (and longer) route due to insecurity/obstacles/riots, etc. 

• How does the caregiver’s response affect the young person ? 
• Is the caregiver’s response in your scenarios the best way to deal with the situation ?
• What does the young person need from the caregiver in this situation in order to behave 

more positively ?

34   Refer to Parents and caregivers’ session 3: Understanding the young adult, if this was part of the series of meetings. You may 
also give out copies of the handout : Stages of child growth and development from this meeting or use a flipchart summarising the 
 information.

C
ha

rlo
tt

e 
Bø

gh
/S

av
e 

th
e 

C
hi

ld
re

n

 Parents and caregivers meetings  70



  
Note to facilitator : If the participants have identified examples of positive reactions 
that relates to the provision of warmth or structure (as two important building blocks 
of positive discipline), acknowledge this and explain that you will come back to them 
later.

In relation to the scenario about a young person staying out late, some results of the 
caregiver's response may be :
- The young person may become sad and feel frustrated and start to yell back at the 

caregiver.
- The young person may begin to fear the caregiver because of the caregiver’s 

behaviour.
- The young person may feel misunderstood and increasingly withdraw from home.
- The response from the caregiver primarily teaches the young person that she will 

be punished when coming home late. The response does not teach the child why 
staying out late at night is not acceptable or how she can solve a problem in a non-
violent manner. 

What does the young person need ? 
Because the young person is in a phase of transitioning to adulthood while still being a 
learner, he or she needs a caregiver who can provide a structure and explain the reasons 
for the rule (which may be non-negotiable), while listening to the thoughts of the young 
person and taking his or her need for independence into account. The young person 
is still a learner and the caregiver is the most important teacher. If rules are explained, 
the young person can be part of the discussions. Learning to negotiate and participate 
is important. The young person needs the caregiver to be a role model for solving 
problems in a nonviolent way, managing anger and showing ways of communicating 
respectfully towards others. 

5. As the parents and caregivers discuss, take notes of the discussion (especially if the parti-
cipants mention examples of alternative reactions linked to warmth and structure, which 
are the two concepts to be explored in this meeting). 

6.  Draw two columns on a flipchart with the headings, ‘punishment’ and ‘discipline.’ Remind 
the participants about the objective of this meeting: to learn about 'positive discipline' as 
an alternative to punishment. Explain the difference between punishment and positive 
discipline using the information in the box below.

Punishment Positive discipline 

‘Punishment’ causes young people to 
experience physical or psychological pain, 
powerlessness, anxiety and fear. It relies on 
external controls to coerce young people’s 
compliance.

‘Positive discipline’ gives young people 
the information and skills they need in 
order to learn. Through positive discipline, 
young people gradually internalise moral 
values, learn how to resolve conflicts 
constructively, become creative problem-
solvers, and behave with empathy for other 
people. 
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4.3. Identifying our long-term goals 

 AIM OF THE ACTIVITY

•  To enable parents and caregivers to reflect on their long-term goals for their 
children and youth.

 MATERIALS

• Paper (A4) and colored pens.

 ACTIVITY SOURCE

• Adapted from Save the Children / Joan E. Durrant (2013) Positive Discipline in 
Everyday Parenting (Third edition). 

Instructions : 
1. Begin this activity by saying that you will now explore the different 'building blocks' of 

positive discipline. One of them is identifying the long term parenting goals. Explain:

  Raising a child from birth to adulthood is one of the most important things that you will ever 
do. However, many parents begin the journey without thinking about where they want to end 
up. This session starts with a moment of reflection about your parenting goals. These long-term 
goals help parents and caregivers to navigate in the process of raising young people and ‘teach 
them courtesy, empathy, non-violence and respect for others and their rights.’35

2. Ask the participants to imagine that their children have grown up and are 25 years old. Ask 
them to reflect individually for a minute on the following two questions:

• What kind of person do you hope that your child will be at that age ? 
• What kind of relationship do you want to have with your child at that age ?

  
Note to facilitator : For this activity, encourage answers focused on the person they 
hope their child will be – their qualities, their character, and their relationship with 
their families (as opposed, for example, “I want my child to be a doctor” or “I want 
my child to be married.”). Examples of qualities may be: kind, good at problem solving, 
non-violent, caring, honest, confident and know how to protect him or herself.

3. Distribute a paper (A4) to each participant. Explain that you will now engage in a short 
creative activity which also serves as an energizer. The task is to create "long-term goal 
paper planes". Ask if anyone knows how to make a paper plane and is willing to show the 
others. If no one knows, demonstrate as facilitators step-by-step. 

4. Then, explain that each participant should write key words or draw symbols which an-
swers the first question, on one of the wings. On the other wing, he or she should write 
key words or draw symbols which answers the second question. 

5. Arrange for a small competition among the caregivers. Explain that the planes are their 
long-term goals that are about to take off. Which paper plan can fly the furthest?

6. Then, reconvene in plenary. Wrap-up the activity by asking the participants to give ex-
amples of what long-term goals they had identified. 

7. Make sure to emphasize that parents themselves are role models. If children are treated 
with kindness and patience, even in times of stress, they are more likely to become kind 
and patient themselves.

35  Positive Discipline in Everyday Parenting (n/a) : What is the programme about ?
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4.4. Providing warmth and structure 

 AIM OF THE ACTIVITY

• To raise awareness about the role warmth and structure plays to solve 
problems in a positive way.

• To explore alternative ways of dealing with the challenging behaviours 
identified, by using positive discipline.

 MATERIALS

• Flipchart.
• Pens and markers.

 ACTIVITY SOURCE

• Adapted from Save the Children / Joan E. Durrant (2013) : Positive Discipline in 
Everyday Parenting (Third edition).

 PREPARATION

•  Prepare two flipcharts with the headings, ‘What is structure ?’ and ‘What is 
warmth ?’ with the information below. 

  
Note to facilitator : Keep close track on the time in this activity. It is important to keep 
the discussions short and focused on the topic in order to have time to practice posi-
tive discipline through role plays at the end of the activity. 

Instructions :
1. Explain to the group that providing warmth and structure are two other 'building blocks' 

of positive discipline, in addition to working out long-term goals of parenting. 

2.  Ask the participants to brainstorm in plenary on what ˮwarmth“ means to them ? If the 
participants identified examples of positive reactions linked to warmth in the first activity, 
link back to this now. If needed, use the information below to add to the discussion.

What is warmth ? 
• Emotional and physical security : control voice and behaviour when talking to the young person.
• Unconditional love – shown in both words and action.
• Verbal and physical affection.
• Respect for the young person's developmental level : seek to understand the reasons for his 

or her behaviour. 
• Sensitivity to the young person's needs. 
• Empathy with the young person's feelings : show that you understand his or her point of view.
• Warmth conveys a feeling of safety.

3. Now, ask the participants “Why do you think is it important for young people to be met with 
warmth?” Write down the answers on a flipchart. Answers could include : 

• Warmth ensures that the young person feels loved and supported. 
• Warmth helps young people to learn from the things they do right and not just from 

the things they do wrong.
• Warmth helps young people feeling encouraged to try new things, without feeling 

fear of failure.
•  Warmth  helps  young  people  feel  confident  to  ask  for  help,  knowing  they will  be 

listened to without anger.
• Warmth helps young people feel that people have trust in them.
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• In a warm family environment, young people want to please their caregivers, so 
warmth encourages young people to comply with what they are being asked to do 
and teaches them long-term values.

4. Link back to the pre-designed scenario of a young person arriving home late in the 
evening.  Ask the participants to discuss this question in plenary while taking note of the 
discussion on a flip chart:

• What are some ways in which parents and caregivers can provide warmth to the young 
person in this scenario ? 

In relation to the scenario about the young person staying out late, some responses might be:
• Do not yell or use physical violence: control your voice and behaviour. 
• Explore the reasons for coming home late from the young person's perspective. Ask 

open questions and listen actively to what the young person has to say. 
• Show that you understand the young person's point of view, e.g. that friends are 

important.
• Calmly express your point of view to the situation and that your responsibility is to 

keep the young person safe.

5.  Briefly reflect in plenary upon any differences in how caregivers provide warmth to girls 
and boys. What about to children living with disabilities?

6. Ask participants to look at the lists and to think about which of their own actions provide 
their children with warmth, e.g. emotional security. Note that this is a question for par-
ticipants to reflect on for themselves, and not to share in the group.

7. After a few minutes, move on by saying :

  Warmth and structure are important positive discipline skills. Now we are going to look at 
what structure means and how we can provide it to young people.

8.  Ask  the participants  to brainstorm  in plenary on what  ˮstructure“ means  to  them?  If 
needed, use the information below to add to the discussion.

What is structure ? 
• Clear guidelines for behaviour.
• Clear guidance/suggestions on how to structure daily activities.
• Clearly stated expectations.
• Clearly explained reasons.
• Support and help to enable the young person to succeed.
• Being a positive role model as parent and caregiver.
• Encouragement and respect for the young person’s own thoughts and ideas. 
• Negotiation and problem-solving together.
• Structure is also giving relevant information.

9. Now, ask the participants “Why is it important for young people to have structure ?” Write 
down the answers on a flipchart. Answers could include :

• Structure helps young people to learn what is important.
• Structure helps young people correct behaviour/actions that do not work so well and 

do things in more effective ways.
• Structure gives young people the information they need to succeed next time.
• Structure gives young people the tools needed to solve problems when parents and 

caregivers are not there.
• Structure shows young people how to work out disagreements with other people in 

a constructive, non-violent way.
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10. Link back to the pre-designed scenario of a young person arriving home late in the 
evening. Ask the participants to discuss this question in plenary while taking note of the 
discussion on a flip chart:

• What ways could the parents use to provide structure to the young person in this scenario ? 

In relation to the scenario about the young person staying out late, some responses might be :
• Explain the reason for the rule.
• Explain parent’s own point of view as well as listen to the young person’s point of 

view. 
•  Help the young person to find ways of resolving the situation.
• Keep anger under control and avoid threatening to hit him or her or using other 

forms of physical or psychological punishment.
•  Practice problem solving together, be a good role model for finding alternatives.

11.  Briefly reflect in plenary upon any differences in how caregivers provide structure to girls 
and boys. What about to children living with disabilities? 

12. Ask participants to look at the lists and think about which of their own actions provide 
their children with structure, e.g. explaining the reason for the rule with patience, etc. 
Note that this is a question for participants to reflect on for themselves, and not to 
share in the group.

13. Draw the diagram36 on a flipchart and explain : 

  Positive discipline is about identifying and remembering your long term goals, and letting your 
actions be guided by warmth and structure to reach this goal. Try to understand how your child 
is thinking and feeling – this will help you to solve the problem in a positive way that support 
your child's healthy development.

  

36  Positive Discipline in Everyday Parenting (n/a) : What is the programme about ?

Step 1

Step 2

Step 3

Step 4

Identifying Long Term Goals

Providing Structure

Understanding how children think and feel

Problem-solving

Providing Warmth
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14.  Divide the participants into three groups. Ask each group to select a type of challenging 
behaviour from the list that was created at the beginning of this meeting. 

15.  Explain that you would like each group to reflect upon how the building blocks of positive 
discipline can be put in use to deal with the challenging situation positively. The groups 
should prepare a 2-minute role play to illustrate how positive discipline can be used to 
deal with the situation. 

16.  After each role play, reflect in plenary upon the following questions:

• What is the long-term goal of the caregiver in this situation?
•  How was  the caregiver providing warmth and structure,  to find a  solution  to  the 

problem? 
• How can this way of thinking and behaving help you to deal with the challenging 

behaviour in real life? 

17. Wrap-up the activity and distribute the handout: What is positive discipline? to those 
participants who are interested in reading more about positive discipline.

4.5. Question and answer session 

 AIM OF THE ACTIVITY

• To give participants the opportunity to raise any questions they may have.

 MATERIALS

• Space for participants to sit in a circle.

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions :
1. Use the time available to clarify any pending issues or questions (related either to this 

session or to the Youth Resilience Programme more broadly).
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37  If there is an interest among the participants, consider offering a more extensive programme in positive discipline in addition to 
the parents and caregivers’ meetings. The materials from Positive Discipline in Everyday Parenting, on which this meeting it based, can 
then be useful. 

38 This could be the smiley faces evaluation method, see Facilitator Handbook : Life skills Workshops for Youth, or a written evaluation

4.6. Closing 

 AIM OF THE ACTIVITY

• To close the meeting well and encourage positive feelings to take home.
• To answer questions.
• To evaluate the meeting.

 MATERIALS

• Evaluation sheet, if used.

 ACTIVITY SOURCE

• Adapted from the activity ”Question and answer session” in IFRC Reference 
Centre for Psychosocial Support & Save the Children Denmark (2012) : 
Facilitator’s Handbook 1. Getting started. 

Instructions :
1. Explain that you have now reached the end of today’s meeting. Summarize what you 

have discussed today.

  Today we have discussed the concept of positive discipline and the steps to promote positive disci-
pline at home. In order to be a good ‘teacher of life’ for our children, we must understand how they 
think and feel at the different stages of their development. It is important to provide the warmth 
and structure appropriate for your child’s stage of development. Once we do this, we can also 
problem-solve constructively and teach our children ways of respecting, trusting and communicating 
to others.

  The information we went through today was only an introduction. Let me know if you are 
interested in learning more about positive discipline.37

2. Ask the participants if there are any more questions or concerns that need to be ad-
dressed. Invite them to fill in the evaluation sheet, if you are using one.38 

3. Thank the participants again for their time and the effort they have made to attend this 
meeting.

4. End the meeting and say goodbye to all participants.
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Handout : What is positive discipline ?39 

What positive discipline IS…

• Positive discipline is about long-term solutions that develop your child’s own 
self-discipline. 

• Positive discipline is a way of solving problems that develops the childs own ability to 
make healthy choises.

• Positive discipline is clear communication of your expectations, rules and limits.
• Positive discipline is about building a mutually respectful relationship with your child. 
• Positive discipline is about teaching your child life-long skills. 
•  Positive  discipline  is  about  increasing  your  child’s  competence  and  confidence  to 

handle challenging situations. 
• Positive discipline is about teaching courtesy, non-violence, empathy, self-respect, 

human rights and respect for others.

What positive discipline IS NOT…

• Positive discipline is not permissive parenting. 
• Positive discipline is not letting your child do whatever he or she wants. 
• Positive discipline is not about having no rules, limits or expectations. 
• Positive discipline is not about short-term reactions or alternative punishments to 

slapping and hitting.

The building blocks of positive discipline

Identifying Long Term Goals

Providing Structure

Understanding how children think and feel

Problem-solving

Providing Warmth

39  Save the Children / Joan E. Durrant (2013).
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Positive discipline is non-violent, solution-oriented, respectful and based on child 
 development principles

Children are developing, growing and learning all the time. As parents and caregivers, we of-
ten find that children do not do what they are asked to do, which can be frustrating. Positive 
discipline is not letting your child do whatever he or she likes and being a permissive parent. 
By focusing on structure, but doing so in a way that is warm and non-violent, our children 
learn and develop much better and recognise more easily that we are there to guide and 
lead them.

When dealing with your children’s behaviour and encouraging them to do what you ask, try 
to look at things from your child’s point of view according to their stage of development. Look 
at the following steps :

• What are your goals as parent or caregiver ? What are you trying to achieve in the 
long term with your child ? (Respect for others, healthy relationship building etc.) The 
way you manage your short-term goals has an impact on the long-term goals. If you 
become frustrated because you are late for an appointment and your child is not 
getting ready on time, your response can mean the difference between only reaching 
your short term goal (rushing your child, getting out the door and into the car, making 
your appointment) or your long term goals for your child (doing what he or she is 
asked, learning how to deal with stress and how to prioritise tasks to get ready on 
time). 

• Focus on warmth and structure. Warmth is emotional security, unconditional love, 
and involves showing verbal and physical affection. Engaging in your child’s life, showing 
him or her that you care, telling him or her you love them – all this makes your child 
feel safe and loved. 

  Structure is clear guidelines for behaviour, clearly stated expectations, negotiation, 
and encouraging the child to think independently. Structure helps a child to solve his 
or her problems or mistakes. You can provide structure by explaining why you have 
set certain rules, preparing your children for difficult situations and discussing how 
they can cope, being fair, controlling your anger, keeping your promises. 

• Consider how your child thinks and feels. When we look at a situation from the 
perspective of a child, we can begin to understand their behaviour. We can be effective 
teachers by providing warmth and structure that is appropriate to the child’s stage of 
development. Throughout their development, children strive for understanding and 
independence. The latter is especially true during adolescence. 

• Problem-solving. When your child behaves in a way that frustrates you, try to think 
about why they are behaving like this. When your adolescent person was giggling with 
his or her peers rather than doing the household duties, was he or she doing this to 
start a fight with you ? By applying our knowledge of child development to reasons for 
our child’s behaviour, we can start to look at ways of dealing with it. 

• Respond with positive discipline. By thinking about your long-term goals, you can 
respond to short-term issues in a way, which will help you to reach your goals in 
raising a resilient and well-adjusted adult. 
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PARENTS MEETING 5 : Gender Norms
AIM OF THE MEETING
• To introduce the concept of gender roles and norms.
• To strengthen awareness among caregivers on their role to protect their children 

from gender-based violence.
ACTIVITIES MATERIAL TIME

5.1 Welcome • None. 10
5.2 Gender in a box • Flipcharts.

• Markers. 
60

5.3 Game : The Napkin • A piece of cloth or napkin for 
each participant.

10

5.4 What is gender-based violence ? • Flipcharts from activity 5.2 on 
the ‘Man Box’ and ‘Woman 
Box.’

• Flipchart paper and markers.

25

5.5 Question and answer session • None. 10 
5.6 Closing • Evaluation sheet, if used. 5

Total 120 min

5.1. Welcome 

 AIM OF THE ACTIVITY

• To welcome parents and caregivers, introduce today’s programme and present 
an update on the youth workshops.

 MATERIALS

• None.

 ACTIVITY SOURCE

• Adapted from the activity ”Welcome and update on children’s workshops” in 
IFRC Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started. 

C
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Instructions :
1. Start the meeting by welcoming the parents and caregivers and thanking them for taking 

the time to come to this meeting.

2. Now introduce the program for today.

Most of us are aware of expectations on men and women to behave or act in certain ways. We 
learn these expectations from our families, peers, community and the media, which may pressure 
us sometimes to conform to certain stereotypes in order to fit in. Today, we have another meeting 
ahead of us. We are going to examine more closely these ‘norms’ and expectations on men and 
women. How do they work and what are their effects on young men and women ? We will end the 
meeting with a discussion on the links between gender norms, discrimination and abuse.

3. Now spend a few minutes telling the participants about what you have been doing with 
the youth in their workshops and tell them what is planned for the youth until the next 
parent and caregiver meeting. 

4. Answer any questions or issues raised concerning the youth workshops or the pro-
gramme as a whole and then move on to the next activity.

5.2. Gender in a box 

 AIM OF THE ACTIVITY

• To raise awareness about norms and stereotypes of male and female behaviour 
in the community. 

• To identify the negative impact of rigid gender norms for both boys/men and 
girls/women.

 MATERIALS

• Flipcharts.
• Markers.

 ACTIVITY SOURCE

• Adapted from the activity “Gender in a box” in the Mediterranean Institute 
of Gender Studies (2012) : Empowering Young People in Preventing Gender-based 
Violence through Peer Education. 

  
Note to facilitator : The issue of gender inequality is likely to be raised during dis-
cussions. This can be a very sensitive subject. A different way of asking the question 
“Who has more power in our society ?” might be, “Who has more freedom and more 
privileges in our society ?” It may be helpful for facilitators to research country-specific 
statistics on gender inequality, including information on the pay gap between women 
and men and the number of women in leadership roles compared to men.

Instructions :
1. Divide the participants into two groups : men and women separately. 

2.  Distribute two flipcharts to each group and markers. 

3. Explain to the participants that there are no right or wrong answers in this activity and 
that you would like participants to express their opinions freely. Explain that participants 
will work in their groups and every now and then, they will reconvene and briefly give a 
summary of what they have discussed in their groups. 

 Parents and caregivers meetings  82



4. Ask the parents and caregivers to brainstorm in their respective group what comes to 
mind when they hear the phrase “Act like a man.” Ask them to write down all the words 
mentioned on one flipchart. 

5. Then, ask each group to draw a box around the words and say, “This is the Man Box.”

6. Now, ask the participants to brainstorm what comes to mind when they hear the phrase 
“Act like a woman.” Ask them to write down all words on the other flipchart. 

7. As earlier, ask the groups to draw a box around the words and say, “This is the Woman Box.” 

8.  Gather the groups in plenary and have a look at each other’s flipcharts. Discuss briefly 
the following questions :

• Where do these messages come from (and who is the messenger) ?
• Do the messages differ depending on if whether they come from a man or a woman (or 

mother, father, teacher, sibling, peer etc.) ?
• Are there differences and similarities between the ‘Man Box’ and the ‘Woman Box ?’  

(e.g. “women are sensitive” vs. “men are strong.”)
• Are there any contradictions in terms of how men and women are expected to act ?  

(e.g. men should be sensitive, while also being strong.)

The boxes may look similar to the following examples. Variations are likely, depending on 
whether the boxes have been written by male or female participants. 

Woman Box Man Box

Sensitive, have long hair, slender, fragile, 
vulnerable, dependent on men, cry easily, 
emotional, good in language and arts, good 
mothers, shy, timid, modest, not proper to 
swear, sexy, flirtatious, take care of children 
and family members etc.

Tough, macho, are involved in fist fights, 
good in math and science, like sports 
cars, play football, have facial hair, athletic, 
ambitious, strong, muscular, they do not 
cry, are responsible for their family etc.

9. Explain to everybody that the two boxes refer to gender roles. They describe how we 
expect people to behave, depending on society’s idea of what is considered masculine 
or feminine behaviour. These expectations (stereotypes) come from family, peers, society, 
media, stories, etc. 

What is meant by gender roles ?

Gender roles are behaviours, attitudes and actions that a particular society feels are 
appropriate or inappropriate for a girl, boy, woman, or man, according to cultural norms 
and traditions. Gender roles vary between cultures, over time, between generations, and 
in relation to other social identities, such as social class, socio-economic status, ethnicity, 
sexual orientation, religion, ability, and health status. Gender roles may also shift with 
processes of urbanisation or industrialisation, and the fluid nature of gender roles requires 
careful and ongoing gender analysis. 

Example : In many societies, girls and women are expected to be responsible for cooking, 
cleaning, and childrearing, while boys and men are responsible for earning money for 
the household. In those contexts, the gender roles of girls and women are linked to 
reproductive work, while the gender roles of boys and men are related to productive work.

Source : Save the Children (2015), p. 18.
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10. Ask the participants to return to their groups. Ask them to discuss these questions :

• What are the behaviours and roles 'outside' the boxes (i.e. behaviour that is contrary to 
the types of behaviours you have listed inside the boxes, such as actions or behaviours 
that are different from the ’common’ behaviour women/men have in this community) ? 
Are behaviours outside the ‘Man Box’ considered feminine ? Are behaviours outside the 
‘Woman Box’ considered masculine ? 

• How do the behaviours 'outside' the box differ from what is 'inside' the box ?

11. Explain to all participants that many men, boys, women and girls work hard to 'stay in 
their respective boxes'. 

12.  Continue by asking participants to reflect on the system of ‘rewards and punishments’ 
that keep people inside the boxes. Ask the following questions : 

•  What advantages are there for men or women in following the rules/roles within the ‘Man 
Box’ or ‘Woman Box’ and fit the norms within it ? 

Some examples of advantages of 'staying in' the box could include :

• acknowledgement, recognition and respect by others
• access to opportunities in the society 
• access to wider opportunities to succeed
•  increased popularity and influence. 

There are almost certainly differences between the advantages for men and women.

13. Continue by asking the groups :

• Alternatively, what happens to men who do not conform to social and cultural expectations 
in the box or choose to 'step out of the box' ? How are they treated by their families, peers 
and the community if they look or behave differently than what is expected of them ? 

• What happens to women who does not conform to the social and cultural expectations in 
the box or choose 'to step out of the box' ? How are they treated by their families, peers 
and the community if they look or behave differently than what is expected of them ?

14. Ask the groups to write their responses around the outside of the respective boxes. 

The lists are likely to include e.g. bullying, isolation, mocking, rumours, discrimination and 
physical violence. There are almost certainly differences between the consequences for men 
and women. 

15. Now, shift focus slightly. Explain to all participants : 

  Men and women in all communities are trained to 'fit into' a box, by being rewarded for certain 
kinds of behaviours and rejected for other kinds of behaviours. Sometimes, the boxes compel 
men or women into harmful behaviour, particularly if they do not 'fit into' the box. 

16.  Give a flipchart to each group and ask them to label it ‘disadvantages of staying inside the box.’ 
Continue the discussion by asking the groups :

• Are there any disadvantages of 'staying inside the box' ? What are the consequences of 
'living inside the box' for an individual man or woman ? What are the consequences for the 
community ? 

 Parents and caregivers meetings  84



 Issues that might come up are :

• Pressure from family, friends and others in the community. This may affect the physical 
and mental health of the person : he or she may feel confused or put him or herself at 
risk.

• Men or women who do not feel loved and appreciated as they are, may turn to poor 
self-care or negative coping strategies, e.g. suicide, alcohol/drug abuse. 

• Men or women cut off their feelings, which in turn affects their bonding with other 
people (friends, family, etc.). This in turn can have consequences such as abandonment, 
separation or social withdrawal. 

17. Encourage continued discussion by asking the following questions :

• Can you think of examples of men or women in your own lives who do not conform to the 
messages inside the box ? 

• How are they able to 'move beyond the box' ?

18. Gather the participants in a circle and use a 'talking ball' while discussing the following 
questions  :

• What can you as parents and caregivers do to be role models for your children and other adults 
and give them feelings of being accepted as they are ?

• How can you change your own behaviours and attitudes ? How can you influence the behaviours 
and attitudes of others ? 

19. Wrap up the activity with a summary of the discussion and link it to the role of parents and 
caregivers. You can use the following as a guide :

  Children, young people and adults all experience pressure to conform to the ideals of what it is to 
be a man or a woman. Depending on how much they conform, they may be rewarded or punished 
by themselves and/or their surroundings.

  
  By raising our own and other people’s awareness about the roles and responsibilities men and 

women have, which are linked to social and cultural expectations, we also become more aware of 
our own behaviours. This activity aimed at encouraging you to think ‘outside the box.’ I hope you 
are able to see the role you play in creating an environment where your children have the right to 
be valued and respected for who they are and have the responsibility to value and respect others 
similarly.

Reference box for the facilitator: What is the difference between gender and sex ?40

Sex (biological) : This refers to the 
biological and physiological characteristics 
that identify a person as male or female. 

Example : The fact that many females can 
give birth and breastfeed is a biological 
characteristic.

Gender (social) : This refers to the socially 
constructed roles, behaviours, activities, 
and attributes that a given society considers 
appropriate for girls, boys, women and 
men.

Example : In some countries, women 
are not allowed to drive, while men are 
permitted to drive. 

Note that in many languages, there is no direct translation for the English term, ‘gender.’ 
Where a word or phrase is constructed to mean ‘gender,’ it is often used in academic circles, 
but not known by the wider public. 

For more examples of the differences between sex and gender, see the Annex at the end of 
this workshop. 

40 Save the Children (2015), p 18. The Annex “Differences between sex and gender” can be used to support the discussion in this 
meeting.
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5.3. Game : The Napkin 

 AIM OF THE ACTIVITY

• To energize participants.
• To stimulate creative thinking.

 MATERIALS

• A piece of cloth or napkin for each participant.

 ACTIVITY SOURCE

• Unknown.

Instructions :
1. Ask the participants to stand in a circle. Distribute a piece of cloth or napkin to each 

participant. Explain that you will do a short energizer before continuing to work on the 
topic of gender.

2. Explain that one participant at the time will get the chance to demonstrate the use of his 
or her napkin/cloth. The rules for the activity are :

• The person who is demonstrating is not allowed to speak.
• The idea must be original, meaning it cannot be the same idea as someone else has 

already mentioned.

3.  Start the game. Once everybody has contributed, reflect upon the meaning of this game.

  
Note to facilitator : The participants will experience the infinite ways to use a napkin. 
This can be related to the numerous ways there are to solve a problem in life. It can 
also be related to how each and every participant is unique and has valuable ideas. 
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5.4. What is gender-based violence 

 AIM OF THE ACTIVITY

• To identify and understand different forms of gender-based violence.

 MATERIALS

• Flipcharts from the previous activity on the ‘Man Box’ and ‘Woman Box.’
• Flipchart paper and markers.

 ACTIVITY SOURCE

• Adapted from the activity “Forms of gender-based violence” in the 
Mediterranean Institute of Gender Studies (2012) : Empowering Young People in 
Preventing Gender-based Violence through Peer Education. 

Instructions :
1. Review with the participants the main messages from the group activity 5.2 on the ‘Man 

Box’ and ‘Woman Box.’ 

2. Ask them to focus on the messages outside of the boxes, i.e. those that they noted down 
when answering the questions : ”What happens to women and men who does not con-
form to the social expectations in the box or choose to step out of the box ? How are 
they treated by their families, peers and the community if they look or behave differently 
than what is expected of them ?“

3.  If you find it suitable, write down these different forms of rejections as earlier identified 
by the participants on a flipchart. 

  The list is likely to include e.g. bullying, isolation, mocking, rumours, discrimination and 
physical violence.

4. Explain that people who do not conform to social and cultural expectations or ideals (i.e. 
who do not fit into the ˮcorrect“ box), are at risk of being rejected in various ways as 
shown by the list generated from the participants. These ‘punishments’ are examples of 
what is called gender-based violence. 

Reference box for the facilitator : What is gender-based violence (GBV) ?41

Gender-based violence refers to all harm inflicted or suffered by individuals on the basis 
of gender differences. Its intention is to establish or reinforce power imbalances and 
perpetuate gender inequalities. GBV can affect females or males. However, it affects 
women and girls systematically and disproportionately. GBV includes, for example, child 
marriage or early marriage, forced marriage, female genital mutilation/cutting (FGM/C), 
sexual violence and abuse, denial of access to education and reproductive health services, 
physical violence and emotional abuse.

5. Ask the participants to add other forms of violence or abuse that they know of to the list, 
which people experience on the basis of gender. Add the following to the list if not men-
tioned : Bullying, intimidation, isolation, name-calling, spreading rumours, homo phobic 
abuse, sexual violence, sexual harassment and different types of physical violence like 
pushing, punching, etc. 

41 Save the Children (2015), p 18.
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6. Once the list is complete, ask participants to put each type of violence into a category 
from 1 to 5, where 1 is “very serious” and 5 is “not serious at all.” You can write the 
category number next to each type of violence. 

7. Stimulate discussion by asking the following questions for each types of violence on the 
flipchart :

• Why do you think this type of violence is more serious or less serious ? 
• What is the impact of this type of violence ? 

8. You may also ask the participants some more thought-provoking questions, such as : 

• What if someone is called names/isolated/mocked every day at school ? How would they 
feel ? What might they do ? Is this less serious than being physically abused ? 

  
Note to facilitator : Before the discussion, it is likely that participants will have cate-
gorised physical and sexual forms of violence as “very serious.” Psychological forms of 
violence might be categorised as ”less serious” and some forms of violence may even 
be categorised as “not serious at all.” It is important that, by the end of the discussion, 
participants have started to develop an understanding of the impact of psychological 
violence and an awareness that all types of violence are serious. 

9.  Encourage a reflection on the role of parents and caregivers in protecting their children 
from gender-based violence. You can, for instance, ask the participants :

• What role do you as parents and caregivers have in ensuring safety and protection of your 
children ?

10. Wrap up the session by saying :

  While women and girls are more likely than men and boys to face gender-based violence, both 
men and women are likely to be victims or perpetrators of gender-based violence. As parents 
and caregivers, you are some of the most important people in your children’s lives. This means 
that you have a responsibility to act as a role model and to protect your children from gen-
der-based violence, as well as other forms of violence and abuse. 

Reference box for the facilitator: What is gender equity and equality ?42

Gender equity refers to the process of being fair to girls, boys, women, and men. 
To ensure fairness, strategies and measures must be available to compensate for 
discrimination against girls and women that prevent girls, boys, women, and men from 
otherwise living equally. Equity leads to equality.

Gender equality refers to the absence of discrimination on the basis of sex. Example : 
Girls, boys, women and men receive the same salary when they do the same work.

42 Save the Children (2015), p 18.
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5.5 Question and answer session 

 AIM OF THE ACTIVITY

• To give participants the opportunity to raise any questions they may have.

 MATERIALS

• None.

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions : 
1. Use the time available to clarify any pending issues or questions (related either to this 

session or to the Youth Resilience Programme more broadly). 

C
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5.6 Closing 

 AIM OF THE ACTIVITY

• To close the meeting well and encourage positive feelings to take home.
• To answer questions.
• To evaluate the meeting.

 MATERIALS

• Evaluation sheet, if used.

 ACTIVITY SOURCE

• Adapted from the activity ”Question and answer session” in IFRC Reference 
Centre for Psychosocial Support & Save the Children Denmark (2012) : 
Facilitator’s Handbook 1. Getting started. 

Instructions :
1. Explain that you have now reached the end of today’s meeting. Summarise what you have 

discussed today.

  Today we have discussed the concept of gender norms and how social and cultural expecta-
tions influence men’s or women’s identity. A person’s social identity is not cast in stone, but 
is shaped by society. Traditions, popular culture, the media, peers, family and the community 
(including schools) all play a role in shaping and reinforcing gender norms. These norms and 
expectations given to women and men change over time, from one culture to another and 
within different groups in the same culture. 

  The norms are changeable and can be challenged. Adults and young people have the power to 
accept or reject them. What we need to remember is that we should all strive towards treating 
girls and boys equally. This however does not always mean treating them in the same way.

  We brought you together in this meeting to raise your awareness about the role that you can 
play to create a safe and accepting environment for your children to grow up in, and in making 
sure that they are safe from violence and abuse. It is our hope that you will, in turn, encourage 
other parents and caregivers to do the same. 

2. Ask the participants if there are any more questions or concerns that need to be ad-
dressed. Invite them to fill in the evaluation sheet, if you are using one.43 

3. Thank the participants again for their time and the effort they have made to attend this 
meeting.

4. End the meeting and say goodbye to all participants.

43   This could be the smiley faces evaluation method, see Facilitator Handbook : Life skills Workshops for Youth, or a written evalua-
tion
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Annex : The difference between sex and gender44

Statements Gender Sex
Women can give birth but men cannot X
Girls are not as good as boys in technical subjects. X
Women can breastfeed whereas men cannot X
Girls are modest, timid and cute, while boys are hard and tough X
Sports are more important for boys than girls X
Girls need to find a good husband; boys need to find a good job X
Women can get pregnant but men cannot X
Women do not drive trains X
A boy’s voice breaks at puberty but a girl’s voice does not X

44   Adapted from “Worksheet 1.1” Mediterranean Institute of Gender Studies (2012) : Empowering Young People in Preventing Gender-based Violence through Peer 
Education.
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Note to facilitators before implementing 
meeting 6 : Protecting young people from 
violence and harm 
The topic of violence and abuse can be very sensitive and it is important to read this page before 
implementing the session on protecting young people from violence and harm.

Abuse and exploitation of children and young people does, unfortunately, take place in most 
societies worldwide, from the richest to the poorest. There are, however, some communi-
ties where risks are greater, and abuse and exploitation of children and young people occur 
frequently. These communities are often challenged by poverty and high rates of unemploy-
ment, leading to feelings of frustration and desperation that is often accompanied by high 
rates of alcoholism, drug use and domestic or public acts of violence. 

This meeting, ‘Protecting young people from violence and harm,’ has been developed for 
work with parents and caregivers of young people in communities, where rates of abuse 
and exploitation are high, and young people face these risks in their daily lives. The session 
raises awareness about different forms of violence against young people in homes, schools 
and communities. The session also aims at empowering parents and caregivers in protecting 
their children from harm. 

It is important to bear in mind that this is a sensitive topic that may trigger a range of difficult 
emotions in the participants, including guilt. Some participants may have children who have 
been victims of violence. Some may have been victims themselves or are still victims of vi-
olence – or some may be perpetrators. Facilitators should be prepared to make referrals 
to appropriate services if parents and caregivers show signs of needing psychosocial or 
protection support. For this reason, it is important to explain to participants at the start 
of the session that this is a sensitive, but important, topic and that you are available after 
the session if someone would like to talk to you one-on-one. 

Protection mechanisms : In communities that do not have any child protection mechanisms 
in place, there is a risk of doing more harm than good by encouraging victims to actively 
resist abuse when they have no one to protect them. This may result in much more severe 
abuse and exploitation and may even have fatal consequences. This should however not 
stop us from preventing and responding to the issue of violence. Whilst taking account of 
these risks, this kind of meeting may be the beginning of building a more comprehensive 
community-based protection mechanism. It may create a platform for working together with 
supporting organisations and with parents and caregivers to initiate protection mechanisms 
in the community.

It is very important to have some form of child protection mechanisms in place before 
starting the workshop series with the young people themselves. If protection mechanisms 
do exist, this meeting may play an important role in progressing the mobilisation of the sup-
porting organisation and parents and caregivers. This helps to strengthen protection mecha-
nisms in parallel to implementing the Youth Resilience Programme. 
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PARENTS MEETING 6 :  Protecting young people from 
violence and harm 

AIM OF MEETING
• To raise awareness of the various forms of violence that young people face and how 

this affects them short and long-term.
• To identify the circles of responsibility that help to protect young people. 
• To encourage action to improve child protection mechanisms in the community. 
ACTIVITIES MATERIAL TIME
6.1 Welcome • Space. 10
6.2 Introduction to child protection • Flipchart.

• Different coloured markers.
• (For the longer version of 

the workshop : sheets in four 
different colours, or post-it 
notes). 

30

6.3 Effects of violence on children 
and youth

• Flipchart.
• Four scenarios written on 

flipchart paper.
• Different coloured markers.
• Copies of the handout : 

Effects of violence on children 
and youth (available at the 
end of this session)

40

6.4 Circles of responsibility • Flipchart.
• Different coloured markers.
• Copies of the handout : 

Responsibilities for protecting 
children from violence 
(available at the end of this 
session).

• Filled copies of the handout : 
Who can help ? List of local 
resources (available at the end 
of this session). 

• A ball of string.

25

6.5 Question and answer session • None 5
6.6 Closing • Evaluation sheet, if used. 10

Total 120 min
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6.1 Welcome 

 AIM OF THE ACTIVITY

• To welcome parents and caregivers, introduce today’s programme and present 
an update on the youth workshops.

 MATERIALS

• Space for participants to sit in a circle.

 ACTIVITY SOURCE

• Adapted from the activity ”Welcome and update on children’s workshops” in 
IFRC Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started. 

Instructions :
1. Start the meeting by welcoming the parents and caregivers and thanking them for taking 

the time to come to this meeting.

2. Now introduce the program for today.

  Children and young people are at risk all over the world. Part of our responsibility as adults is 
to protect our children as they transition towards adulthood and to support them in making 
good choices in life so they can keep safe. However, there are times when our children are at 
higher risk of dangers than others. 

  In this meeting, we are going to look at what dangers and harms young people in our commu-
nity face and how these risks may be different for girls and boys. We will discuss the effects of 
violence on young people and the responsibility of different people and organisations, including 
parents and caregivers, to protect children and youth from harm.

  We realise that discussing violence can be very sensitive. It may trigger different emotions in 
you as parents and caregivers. These kinds of feelings are normal and common. If you feel that 
you need a break during the discussions, this is fine. It is important that you remember that 
you also have a right to be protected. There is support both in terms of your own safety, if you 
feel you are at risk of violence, or to help you to keep others safe. I will be available after the 
session if there is who anyone wishes to ask me more questions or talk one-on-one.

3. Now spend a few minutes telling the participants about what you have been doing with 
the youth in their workshops and tell them what is planned for the youth until the next 
parent and caregiver meeting. 

4. Answer any questions or issues raised concerning the youth workshops or the pro-
gramme as a whole and then move on to the next activity.
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6.2 Introduction to child protection 

 AIM OF THE ACTIVITY

• To introduce participants to child protection and forms of violence against 
young people. 

 MATERIALS

• Flipchart and different coloured markers. 
• (For the longer version of the workshop : sheets in four different colours, or 

post-it notes). 

 ACTIVITY SOURCE

• Adapted from Save the Children, Terre des Hommes, UNHCR and UNICEF 
(2013) : ”Introduction to child protection and forms of violence against young people“ 
in Child Protection Sessions for Parents and Caregivers. Training Toolkit.  
Save the Children's definition of Abuse, Neglect, Exploitation and Violence  
(http ://resourcecentre.savethechildren.se/node/2144) [2015.11.18] 

  
Note to facilitator : It is possible to do a longer version of this workshop. An additional 
group activity on different forms of violence, abuse, neglect and exploitation is given 
in steps 8-11 of this activity. 

  
Note to facilitator : Be aware that the topic of violence (particularly domestic) is ex-
tremely sensitive in most communities and can provoke considerable discussion. Be 
prepared to facilitate the discussion in a clear but non-judgmental way.

Instructions :
1. Explain that you will start the workshop with a short game called "The Fist". Ask the 

caregivers to go into pairs (men and women separately). 

2.  Now ask one person in each pair to hold up the hand and make a fist. Their partner then 
has to find ways of opening the fist. The partner will have one minute to do this. 

3. After one minute, stop the action and ask what kind of things the second person did. You 
will probably find that most people tried to open the fist physically. 

4.  Ask the participants to change roles. It is now the other person's role to find a way to 
make the partner open his or her fist. Give the pair only 30 seconds this time. 

5. Then, gather the participants in a circle and follow-up with the questions below:

• How did you manage to make your partner open his or her fist?
• Why did so many of us try physical ways of solving this problem first? Did anyone ask the 

partner politely to open his or her fist instead?
• What does this tell us about violence, which is the topic of today's meeting? 

6. Highlight that there are different kinds of violence against children and young people in 
all communities. Ask the caregivers to brainstorm on the following questions in relation 
to their children:

• What different forms of violence do you know about? 
• Where can violence happen? 

7.  Take notes of their reflections and feed in with your own information if necessary (use 
the first box 'What is violence and where does it happen' as a reference point). 
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What is violence and where does it happen ?

There are a number of definitions of violence used depending on the focus and approach 
taken to it. For example, whether it is defined for legal, medical or sociological purposes. 

The UN Study on Violence Against Children (2006) definition of violence draws on 
Article 19 of the Convention on the Rights of the Child : “all forms of physical or mental 
violence, injury and abuse, neglect or negligent treatment, maltreatment or exploitation, 
including sexual abuse” as well as the definition used by WHO in the World Report 
on Violence and Health (2002) : “the intentional use of physical force or power, 
threatened or actual, against a child, by an individual or group, that either results in or 
has a high likelihood of resulting in actual or potential harm to the child’s health, survival, 
development or dignity.“ Violence against children and young people occurs in every 
country in the world. It does not matter whether their families are well-educated or not, 
or rich or poor – violence can take place anywhere, including :

• at home and by family members
• in educational institutions
• in institutions that care for children, such as orphanages, centres for people with 

special needs. 
• in the workplace, the community, on the streets and in neighbourhoods
• in the media and on Internet, such as on social networking sites.

8.  Then, briefly go through the meaning of abuse, neglect and exploitation (use the second 
box on the next page with definitions as a reference point). Try to build upon what the 
group has already said and make it as interactive as possible. This can be done by asking 
the participants for further examples from their community. 
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Physical, emotional 
and sexual abuse

Abuse is a deliberate act of ill treatment that can harm or is likely to 
cause harm to a child’s safety, well-being, dignity and development. 
Abuse includes all forms of physical, sexual, psychological or 
emotional ill treatment. 

Exploitation Exploitation refers to the use of children for someone else’s 
advantage, gratification or profit, often resulting in unjust, cruel and 
harmful treatment of the child. These activities are to the detriment 
of the child’s physical or mental health, education, moral or social-
emotional development.

Sexual exploitation is the abuse of a position of vulnerability, 
differential power, or trust for sexual purposes. This includes 
profiting monetarily, socially or politically from the exploitation of 
another, as well as personal sexual gratification. 

Economic exploitation of a child is the use of the child in work or 
other activities for the benefit of others. 

Neglect Neglect refers to the process of either deliberately failing to 
provide for and secure a child, their rights to physical safety and 
development or failing to provide for a child through carelessness 
or negligence. Neglect is sometimes called the ‘passive’ form of 
abuse in that it relates to the failure to carry out some key aspect 
of the care and protection of children, which results in significant 
impairment of the child’s health or development including a failure 
to thrive emotionally and socially.

7. If you are doing a longer version of the workshop, you can do an additional group activity 
on violence here (step 8-11). If not, jump straight to step 12. 

8. Divide the participants into smaller groups. Give sheets of coloured papers (e.g. post-it 
notes) to each group. Each group should have a different colour.

9. Allocate one form of violence to each group (i.e. physical and emotional abuse; sexual 
abuse, exploitation and neglect). Ask each group to discuss the form of violence they 
have been allocated and to describe examples of that type of violence (use maximum 10 
minutes).

10. Be sure that participants understand that they should not share personal anecdotes of 
violence, but rather to keep the discussion on a general level. 

11.  Ask each group for feedback and record their responses on flipchart (using the coloured 
papers). Add more examples, if there are gaps, as follows : 
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Exploitation • Illegal and harmful forms of work of children
• The use of children for begging
• Commercial sexual exploitation of children
•  Trafficking of children
• The use of children in criminal acts (thefts, smuggling, etc.)

Neglect • Deliberately or through carelessness, deprivation of
• food 
• health care 
• safe health habits
• education 
• physical and emotional care 
• play and (re)creative activities

• Abandonment
Sexual 
abuse

• Inappropriate sexual touching
• Forcing a child to witness or observe pornography or sexual acts
• Use of explicit sexual language
• Showing pornography
• Rape 
• Incest 
• Early marriage
• Female genital mutilation/cutting

Physical and 
emotional 
abuse

Physical :
• Slapping
• Hitting using the 

hand or objects 
• Burning
• Torture
• Killing

Emotional :
• Using insulting 

words 
• Constant criticism
• Humiliation 
•  Confinement 
• Isolation
• Discrimination
• Cruel or degrading 

treatment

Bullying : 
Bullying involves a real 
or perceived power 
imbalance between 
the aggressors and 
the targeted person. It 
involves repeated and 
persistent targeting of 
a person using physical, 
verbal or emotional 
violence to attack 
another person’s 
self-esteem.

Power imbalances may 
be associated with 
such factors as age, 
social power, number 
of aggressors. Bullying 
between friends can be 
classified as violence, if a 
group harasses the same 
person over time and/or 
towards someone with 
less power.
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12. Close the discussion by repeating that violence against young people takes place every-
where, regardless of socio economic status, culture or ethnic origin and it is perpetrated 
in all countries all over the world. There are three key messages from this activity :

•  There  is no  justification  for violence,  abuse, neglect or exploitation of  children or 
of parents and caregivers (or anyone else). It is important to seek help (and make a 
referral if necessary) if a young individual, parent or caregiver is a victim of violence. 

• Much of the violence perpetrated against young people can be prevented. Parents and 
caregivers can be empowered to protect their children from physical and humiliating 
punishment. 

• If parents and caregivers use violence, young people are more likely to be violent 
themselves. There is always space for learning new ways of behaving, both for 
children, youth and adults.

6.3 Effects of violence on children and youth 

 AIM OF THE ACTIVITY

• To raise awareness about the effects of violence on children and youth.

 MATERIALS

• Flipchart and different colour markers.
• Prepared scenarios.
• Copies of the handout : Effects of violence on children and youth (available at the 

end of this session).

 ACTIVITY SOURCE

• Adapted from Save the Children, Terre des Hommes, UNHCR and UNICEF 
(2013) : “Understanding the effects of violence on children” in Child Protection 
Sessions for Parents and Caregivers. Training Toolkit.

 PREPARATION

•  Have four scenarios written up on flipchart paper – each one featuring a 
different kind of violent behaviour. The scenarios should relate to the local 
context, whilst taking account of sensitivities in relation to violence. Display the 
scenarios at four different places in the venue. The box below gives examples 
of scenarios.

• Make copies of the handout : Effects of violence on children and youth.

Example scenarios for this activity :
• A 15-year-old girl being sexually harassed by a school teacher. 
• A 14-year-old boy working in hazardous conditions without being provided with 

protective gear or compensation.
• A 12-year-old girl getting less food to eat at home than her brothers.
• A 16-year-old boy living with disabilities being bullied and beaten by the children in 

his neighbourhood. 

Choose scenarios relevant for the community, including violence that may be socially 
acceptable or hidden. Beware of the sensitivity of the questions. Implement the activity in 
a way so that no one become embarrassed or lose face.
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45  Understanding children’s wellbeing in The Children’s Resilience Programme : Psychosocial support in and out of Schools.

Instructions :
1. Divide the parents and caregivers into smaller groups (unless this was done earlier). 

Explain that you have prepared four scenarios that illustrate different types of violence. 
Each of the scenarios is on display in the venue. 

2. Explain that each group will visit two scenarios each. Ask groups to read the scenario and 
then discuss it for 5-10 minutes, before moving on to the next scenario. Make sure that 
the groups pick different scenarios, so that all four scenarios have been discussed by the 
end of the exercise. 

3. Explain that you would like them to discuss the following question : 

• How do you think this situation will affect the young person ? Think about both short and 
long term effects. 

4. After the groups have visited each scenario, ask them to come back together in plenary. 
Ask the participants to share the long and short-term effects of violence on a child and 
young person. Make notes on the flipchart.

5. Wrap up the activity by distributing the handout : Effects of violence on children and youth 
(available at the end of this session) and highlight the following :

  Violence against children and youth may include any form of physical, sexual or emotional 
mistreatment or lack of care that causes harm. As we have discussed, different types of child 
abuse include family violence, emotional abuse, physical abuse, neglect and sexual abuse. 
Children and young people who are victims of violence often experience a combination of 
different forms of abuse and neglect. This has short and long-term consequences. 

  In general, children are more vulnerable to abuse of power than adults, due to their age, size, 
lack of maturity, lack of experience, limited knowledge and dependency. Therefore, children 
need to be proteced by the adults in their lives.45

  The effects of violence on children differ according to their age and stage of development. 
Exploitation, violence, abuse and neglect of young people may have a negative impact on 
young people in terms of : 

• emotions
• social and family relationships
• trust towards others
• self-respect and self-esteem
• education, ambitions and access to opportunities
• physical health 
• behaviour and reactions

In the long term, these consequences are negative for the community as a whole, too. 
Violence against children is unacceptable in all settings, including the home, schools, in care or 
justice institutions, and in the community. As parents and caregivers, we have the primary respon-
sibility for protecting our children from violence. 

  
Note to facilitator : Be aware that mentioning that violence is not acceptable in homes 
may provoke considerable discussion. Be prepared to facilitate a discussion in a clear 
but non-judgmental way.
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6.4 Circles of responsibility 

 AIM OF THE ACTIVITY

• To introduce the concept of 'Circles of responsibility', i.e. the roles of different 
actors in protecting young people from violence and harm. 

• To encourage discussion of what parents and caregivers can do to strengthen 
protection of children in the homes, schools and communities. 

 MATERIALS

• Flipchart and different colour markers. 
• Paper and pens.
• Copies of the handout : Responsibilities for protecting children from violence 

(available at the end of this session).
• Copies of the handout : List of local resources.
• A ball of string.

 ACTIVITY SOURCE

• Adapted from Save the Children, Terre des Hommes, UNHCR and UNICEF 
(2013) : “Circles of Responsibility” in Child Protection Sessions for Parents and 
Caregivers. Training Toolkit.

 PREPARATION

•  Draw the diagram ‘Circles of responsibility’ on flipchart paper.
• Make copies of the handout : List of local resources. This handout relies on 

information that is specific to your community and so you have to fill it in. Make 
sure that you or your organisation has an up-to-date list of contacts for child 
protection case managers and agencies providing support to families affected 
by violence.

Instructions : 
1. Put up the diagram ‘Circles of Responsibility’ so that everyone can see it. Explain the 

diagram :

  There are many different ways of improving children’s environments to make them safer. Each 
actor (i.e. person or group or organisation) in the community, from the young individual him or 
herself to the national and international protection system, has a role to play in protecting young 
people from violence. This is shown in this diagram. 

2. Move on to discuss the role of parents and caregivers by saying :

  As parents are caregivers, you are among the most important people protecting your children 
and youth. You can choose to do something about the violence and harm faced by young 
people, both individually and as a group. Before we end today’s session, we are going to do a 
simple activity to name some things that you can do as parents and caregivers.

3. Give one of the participants the ball of string. Explain that you will ask a question linked to 
their thoughts on what parents and caregivers can do to protect young people from harm. 

4.  Explain that the person with the string will be the first one to answer the question, be-
fore he or she throws it across the circle to another participant (without letting go of his 
or her own part of the string). It is then this person’s turn to answer the question before 
throwing the string to someone else, etc. 
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5. It is important that each person who gets the string holds on tight to his or her piece 
without letting go. 

6. When the ball of string has been around a few participants, ask a new question and 
continue throwing the string to another person.

7. Start the game. After every 4-7 participants (depending on the group’s size), remember 
to ask a new question. Ask the following questions : 

• What can we as parents and caregivers do (e.g. change or improve) to enhance protection 
of young people from harm and danger in the COMMUNITY ?

• What can we as parents and caregivers do (e.g. change or improve) to enhance protection 
of young people from harm and danger in SCHOOLS ?

• What can we as parents and caregivers do (e.g. change or improve) to enhance protection 
of young people from harm and danger in HOMES ?

• What can we as parents and caregivers do (e.g. change or improve) to address the risks of 
harm and danger that are SPECIFIC TO BOYS OR GIRLS ?

8. Ask the caregivers if anyone would like to add something to the questions. Continue to 
throw the string until everyone has said what they have on their mind. When everyone is 
satisfied, encourage the group to reflect on what the string looks like. How does it reflect 
the discussion on protection of young people? 

9.  Give time for reflection and then add the following : 

  It looks like a spider’s web. We have all played a part in creating this unique web. If one person 
were absent, it would look different. A child protection system looks like this as well : We are 
all connected and we all play a role in safeguarding children and young people. The web is a 
symbol of how parents and caregivers are connected and how we need to work together to 
prevent and respond to violence against children and youth. 

10. Now invite the person who got the string last to throw the ball back to the person he/
she received it from. This person does the same until the string is back with the person 
who started, back in the shape of a ball. This promotes a sense of respect and responsi-
bility in the group.

Circles of responsibility for protecting young people from violence and harm

 Parents and caregivers meetings 103



11. Distribute the handout: Responsibilities for protecting children from violence to those who 
are interested in learning more and the handout list of local resources – both available at 
the end of this workshop.

  
Note to facilitator : If the opportunity arises, encourage the participants to meet again as 
a group to discuss specific ways of improving protection for children in their community. 

Reporting violence

If young people are victims of violence, it is important that they get help. Parents and 
caregivers should help children and youth to get the medical, social and emotional help 
they need. However, sometimes parents and caregivers do not wish to report violence, 
as they do not know about the available services, or they are afraid of what might happen 
to their children or their family if they seek help.  

It is always best if the child and/or caregiver chooses to seek help themselves. Anyone 
who knows of a child who is a victim of violence should provide the child and, if 
appropriate, their parent/caregiver, with information about the services available. They 
should encourage and support the young individual or family to seek help. 

It is usually the case that information about the situation or case should be kept 
confidential. However, in situations where the child and/or caregiver does not agree to 
seek help, there are situations where it is in the best interests of the child to report the 
violence, as follows46 : 

• Community members can report the case to a child protection case manager, to 
UNHCR (for refugees) or to the social welfare/family protection department, if they 
think it is the best way to keep the child safe. 

• Government staff, including health staff, may be obliged to report all cases of 
violence, abuse, neglect and exploitation against children to the social welfare/family 
protection department and legal authorities (e.g. police). 

• UN or NGO staff must report violence, abuse, neglect and exploitation to the 
responsible authorities, in line with the best interests of the child.

6.5 Question and answer session 

 AIM OF THE ACTIVITY

• To give participants the opportunity to raise any questions they may have.

 MATERIALS

• None.

 ACTIVITY SOURCE

• Developed for this resource kit. 

Instructions : 
1. Use the time available to clarify any pending issues or questions (related either to this 

session or to the Youth Resilience Programme more broadly). 

46 Adapt the information according to your local context, the responsible authorities and systems and the services available.

 Parents and caregivers meetings  104



 Parents and caregivers meetings 105



6.6 Closing 

 AIM OF THE ACTIVITY

• To close the meeting well and encourage positive feelings to take home.
• To answer questions.
• To evaluate the meeting.

 MATERIALS

• Evaluation sheet, if used.

 ACTIVITY SOURCE

• Adapted from the activity ”Question and answer session” in IFRC Reference 
Centre for Psychosocial Support & Save the Children Denmark (2012) : 
Facilitator’s Handbook 1. Getting started.

Instructions : 
1. Explain that you have now reached the end of today’s meeting. Summarise what you have 

discussed today.

  Today we have discussed the effects of violence on young people and the responsibility of 
different people and organisations, including parents and caregivers, to protect children and 
youth from harm. 

  As we mentioned at the beginning of this session, the topic of violence is a sensitive one and 
is likely to trigger a range of different emotions in you as parents and caregivers. These kinds 
of feelings are normal and common. It is important that you remember that you also have a 
right to be protected. There is support in terms of your own safety, if you feel you are at risk of 
violence or to help you keep others safe. I will be available after the session if there is anyone 
wants to ask more questions or talk one-on-one. 

  Please also remember the handout : 'List of local resources'. Please use it if you need to contact 
child protection services or other sources of help. 

2. Ask the participants if there are any more questions or concerns that need to be ad-
dressed. Invite them to fill in the evaluation sheet, if you are using one.47 

3. Thank the participants again for their time and the effort they have made to attend this 
meeting.

4. End the meeting and say goodbye to all participants.

47  This could be the smiley faces evaluation method, see Facilitator Handbook : Life Skills Workshops for Youth, or a written evaluation
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Handout :  Effects of violence on children  
and youth 48

Exploitation, violence, abuse and neglect of children and youth can take various forms 
and might affect :

Children’s emotions. Young people who experience violence often feel fearful, and may feel 
generally anxious. They may also feel guilty about what is happening or responsible for what 
is being done to them. They may feel that they are the only ones experiencing the violence, 
especially if it is a case of sexual violence or bullying, which may make them feel ashamed. 
They may be angry and have sudden mood changes. 

Family and social relationships. Young people who experience violence can become socially 
isolated or experience stigma from other young children. Violence in childhood may make 
children perpetuate the violence on others and continue the cycle of violence into adulthood. 
If the only experience the child or adolescent has known is violence, it may be difficult for 
them to learn what non-violent interactions look like with other people.

Children’s self-respect and self-esteem. When young people are ridiculed, insulted or told they 
deserve the violence they experience, they often start to believe this. Although children may ques-
tion what adults are saying or doing to them, they may continue to lack confidence in themselves. 

Children’s educational achievement, ambitions and opportunities. Children exposed to vio-
lence may have difficulty concentrating and learning. They may have less interest in school or 
in other activities that they previously enjoyed which gave them a sense of achievement, such 
as sports, music, arts etc. In some instances, young people develop behaviours and practices, 
which are harmful and self-destructive, such as self-harm, alcohol and drug abuse. 

Physical effects. Violence can have health consequences on children and youth, such as bruis-
es, scars, injuries or even disabilities, and in extreme cases death. Sexual violence can also 
result in pregnancy and long-term medical problems, including sexually-transmitted diseases. 

Unexplained changes in behaviour or reactions. Sometimes, young people may alert you to 
the fact that “Something is wrong” in different ways, such as becoming emotional or avoiding 
certain places or people without giving clear reasons. Children express their emotions through 
age-specific behaviour. They may sometimes revert to earlier stages of development (for  in-
stance, young persons may return to being afraid of being away from their parents).  However, it 
is important to note that, despite experiencing violence, many children survive and live positive 
lives. While violence does harm children and youth, with the help and support of caring, under-
standing people, and with the opportunity to use their own resources, many children can free 
themselves from the effects of violence. As a result, they may be able to live happy, meaningful 
lives, both for the remainder of their childhood and as adults. 

Effects of different types of violence, abuse and exploitation on children. The effects of spe-
cific types of violence, abuse and exploitation are described below. However, it is important to 
remember that ALL children are different and their reactions may differ. Please note too, that 
other things can also cause these kinds of reactions – for instance, the stress of moving (whether 
this is planned or not). If your child shows one or more of these responses, do not automatically 
assume he or she has witnessed or experienced violence. You know your child best, so if you 
are worried or concerned, talk to him or her and others around you that you trust. 

The table to the right displays common signs among children and youth whose protection 
rights have been violated. It should be noted that all individuals are unique. Children and 
youth who have been exposed to a child protection concern may also show other signs than 
the one presented in the table.
48  Adapted from Save the Children, Terre des Hommes, UNHCR and UNICEF (2013) : “Annex 5 : Effects of Violence on Children” in 
Child Protection Sessions for Parents and Caregivers. Training Toolkit.
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Type of abuse Physical symptoms Developmental/ psychological effects

Physical and 
emotional 
violence

• Injuries to the body
• Marks and scars
• Fatigue
• Sudden loss or increase in weight
• Atypical behaviour – a child or youth 

may start to behave in a way which is 
“out of character” 

• Involuntary urination – this could be 
associated with extreme fear 

• Speech disorders or speech delay
• Interrupted sleep
• Changes in eating patterns, loss of or 

increased appetite

•  Difficulty in learning/retaining 
information

• Shorter attention span
• Aggression 
• Fear of loud sounds 
• Constantly demanding attention and 

engagement; unable to do things alone 
or independently

• Mood swings 
• Repetitive swearing and use of adult 

language 

Child labour • Physical fatigue 
• Tiredness 
• Accidental injuries, such as bruises on 

hands and other places 
• Weight loss

•  Difficulty concentrating 
• Aggression and irritability 
• Sudden mood swings (within a short 

period) 
• Interrupted sleep 
• Disrespecting parental or adult 

authority
Sexual violence • Pain, discoloration, sores, cuts, bleeding 

or discharges in the genitals, anus or 
mouth 

• Persistent or recurring pain during 
urination and/or bowel movements 

• Wetting and soiling accidents unrelated 
to bathroom training (young children) 

• Changes in self-care 
• Sudden loss or increase in  weight 
• Physical injuries to the body including 

the genital area 
• Pregnancy 
• Sexually transmitted diseases 

• Regression to earlier stages of 
development 

• Clinging to parents (young children)
• Afraid to leave safe places or fearful of 

certain places 
• Changes in eating or sleeping habits 
• Unexplained physical pains 
• Emotional reactions ranging from 

sadness, fear, anxiety and anger, to 
feelings of shame and guilt; sudden 
mood swings or numbness, especially 
adolescents

• Withdrawal from friends and refusal to 
go to school 

• Unable to concentrate, resulting in a 
decline in school performance 

• Avoiding physical and direct eye contact, 
especially with adults and guardians (this 
is culturally dependent). 

• Self-destructive behaviour; self-harm 
(especially for adolescents) 

• Aggression and irritability 
• Sexualized language or behaviour 

Neglect • Change in personal or self-care
• Hunger
• Fatigue/exhaustion

• Loss of self-respect 
• Aggression and irritability 
• Disruptive in the classroom and other 

activities; difficulties to control own 
behaviour/emotions

• Seeking caregivers' constant attention 
• Dropping out of school 
• High risk behaviours due to lack 

of  supervision 
• Vulnerable to abuse because there are 

no responsible adult caregivers 
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Handout :  Responsibilities for protecting 
children and youth from violence

A global study on violence against children by the head of the United Nations in 200649 stated :

• Violence against children is never right. 
• All violence against children can be prevented.  

All actors can take steps to prevent and respond to violence against children : 

1. Governments have the main responsibility to uphold the rights of children to protection, 
and provide access to health, education and other services. They should :

• Help families to provide their children with care in a healthy environment 
• Provide services for children who have experienced violence and make it easier to report 

violence 
• Listen to and act upon children’s views on violence and how to prevent and respond to it 
• Ban all violence against children and make sure that anyone who commits violence against 

children is punished.

2. Communities and families should : 

• Speak out against all forms of violence, abuse and exploitation against children and 
challenge attitudes that perpetuate violence against children 

• Learn how to deal with children without violence and teach children how to respect others 
and avoid violence 

• Support children who have experienced violence in getting help 
• Accept and support children who have experienced violence to integrate in families and 

communities;  
• Avoid stigmatizing children who are victims of violence.

  

3. Children and youth should : 

• Speak out against violence, abuse and exploitation against young people in ways that are 
safe for them. 

• Tell a trusted adult if they or someone they know has been a victim of violence. 
• Support and accept young individuals who have been victims of violence. 
• Learn how to deal with their emotions and solve problems without violence 
• Promote and demonstrate tolerance and respect with their peers and adults around them.

49  United Nations Secretary General (2006), Foreword.
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Note to facilitator : This list is to be developed by the facilitator or programme staff as part of preparing for 
the Youth Resilience Programme. The list should contain the names of local organisations and individuals that 
parents and caregivers may contact for further services and support. Give details of the referral procedures for 
each agency. If a service is open to all without referral, give this information too. 

Government offices and institutions :

Police and other law-enforcement agencies :

Civil society organisations and non-governmental organisations :

UN organisations :

Doctors and medical staff :

Psychological and mental health support :

Religious institutions :

Community-based protection structures :

List of local resources
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PARENTS MEETING 7 :  Protecting young people from 
sexual abuse and early marriage

AIM OF THE MEETING
• To raise awareness about sexual abuse and early marriage.
• To discuss the role of parents and caregivers in caring and protecting their children in 

relation to sexual abuse or early marriage.
ACTIVITIES MATERIAL TIME

7.1 Welcome • Space. 5
7.2 The egg game • 4-5 (boiled) eggs (depending 

on group size). 
• Long pieces of string (at least 

2 pieces per person). 
• Space for groups to move 

from one end of the room to 
the other.

• Copies of the handout : 
What can parents and other 
caregivers do to protect 
young people from violence ? 
(available at the end of this 
session).

20

7.3 Sexual abuse • Flipchart.
• Paper.
• Copies of the handout : List of 

local resources  
(from parent meeting 6).

40

7.4 Early marriage • Copies of the case study.
• Flipchart paper.
• Markers.

40

7.5 Question and answer session • Space. 10
7.6 Closing • Evaluation sheet, if used. 5

Total 120 min

C
harlotte Bøgh/Save the C
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7.1. Welcome 

 AIM OF THE ACTIVITY

• To welcome parents and caregivers, introduce today’s programme and present 
an update on the youth workshops.

 MATERIALS

• Space for participants to sit in a circle.

 ACTIVITY SOURCE

• Adapted from the activity ”Welcome and update on children’s workshops” in 
IFRC Reference Centre for Psychosocial Support & Save the Children Denmark 
(2012) : Facilitator’s Handbook 1. Getting started.

Instructions :
1. Start the meeting by welcoming the parents and caregivers and thanking them for taking 

the time to come to this meeting.

2. Now introduce the programme for today.

  Children and young people are at risk all over the world. Part of our responsibility as adults is 
to protect our children as they transition towards adulthood and to support them in making 
good choices in life so they can keep safe. However, there are times when our children are at 
higher risk of dangers than others. 

  In this meeting, we are going to look at two specific forms of violence against young people : 
sexual abuse and early marriage. We will discuss the effects of these types of violence on 
young people and the responsibility of different actors, including parents and caregivers, to 
protect children and youth from early marriage. 

  The topic of violence is a sensitive one and is likely to trigger a range of different emotions in 
you as parents and caregivers. These kinds of feelings are normal and common. If you feel that 
you need a break during the discussions, this is fine. It is important that you remember that 
you also have a right to be protected. There is support available, if you feel you are at risk of 
violence or to help you keep others safe. I will be available after the session if there is anyone 
wants to ask more questions or talk one-on-one.

3. Answer any questions about today’s meeting.

4. Now spend a few minutes telling the participants about what you have been doing with 
the youth in their workshops and tell them what is planned for the youth until the next 
parent and caregiver meeting. 

5. Answer any questions or issues raised concerning the youth workshops or the pro-
gramme as a whole and then move on to the next activity.
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7.2. The egg game 

 AIM OF THE ACTIVITY

• To reinforce the importance of working together to promote child protection.

 MATERIALS

• 4-5 (boiled) eggs (depending on group size). 
• Long pieces of string (at least 2 pieces per person). 
• Space for groups to move from one end of the room to the other.

 ACTIVITY SOURCE

• Unknown.

  
Note to facilitator : It is advisable to boil the eggs before the activity so that they can 
still be eaten once the session is complete.

Instructions :
1. Start by recapping some of the topics discussed in previous sessions, including a reminder 

of the role of governments, communities and young people in protecting young people 
from violence.50

2. Explain that this session starts with a game which shows how important it is for parents 
and caregivers to work together to protect young people against harm. 

3. Divide the participants into groups of approximately 5 people and explain the game : 

• Each group has to use string to carry an egg from one end of the room to the other (together 
as a group), without touching the egg ! However, they can touch the egg with their hands 
while preparing, but not while carrying the egg from one end of the room to the other.

• You are responsible for protecting the egg and making sure it is carried safely from one 
end of the room to the other. You must make sure that everyone in the group is involved 
in carrying the egg.

  
Note to facilitator : If time allows, and all the groups successfully cross the room safely 
with their eggs, repeat the exercise. This time put obstacles in the way (e.g. chairs) so 
that the groups need to communicate to navigate around the obstacles.

4. After the groups have completed the exercise, come back into a circle for a plenary 
discussion :

• How did you manage to keep the egg safe ?
• What did you learn from this exercise about how we can support and protect children ? 

5. Highlight the following :

• Each string represents parent and caregivers’ crucial role in protecting young people – but 
others, such as community leaders, teachers and government representatives have a role 
to play too.

• Parents and caregivers are only able to successfully protect the child, if they work together.
• We need to continue to work actively to guide, support and protect children as they make 

the transition into adulthood. 

50  This depends on if the parents and caregivers meeting on ‘Protecting young people from violence and harm, was implemented 
before running this session.
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6. Ask the participants to name some key actions they can undertake to prevent violence, 
abuse and exploitation against their children. You can also use examples from the handout : 
What can parents and other caregivers do to protect children and young people from violence ? 

7. Wrap up the activity by explaining :

  As parents and caregivers, we are often tired, stressed, or busy and it is easy to not be as 
attentive as we should be, 100% of the time. However, there are many positive things that 
parents and caregivers do every day already to protect their children. 

  
Note to facilitator : Focus on the positive values and practices that the parents and 
caregivers who are participating in the session are doing to protect their children. The 
vast majority of parents and caregivers want to protect children, but they may face 
considerable obstacles. Encourage parents to think about the positive things they do 
to protect their children.

7.3. Sexual abuse 

 AIM OF THE ACTIVITY

• To raise awareness about the various forms of sexual abuse.
• To discuss the role of parents and caregivers in relation to child protection and 

sexual abuse.

 MATERIALS

• Flipchart.
• Paper.
• Copies of the handout : List of local resources (from parent meeting 6). Copies 

of the handout : What can parents and other caregivers do to protect children and 
young people from violence ?

 ACTIVITY SOURCE

• Adapted from Save the Children, Terre des Hommes, UNHCR and UNICEF 
(2013) : “Sexual abuse” in Child Protection Sessions for Parents and Caregivers. 
Training Toolkit.

 PREPARATION

•  Write the definition of sexual abuse on a flipchart (see the box in step 1 for the 
definition.) 

• Review the local legal framework and the referral pathways. 

  
Note to facilitator : Discussing issues around violence can be very sensitive and this 
is particularly the case in relation to sexual violence, as one of the most intimidating 
and hidden forms of violence. It is extremely important that the facilitators are well 
prepared before implementing these sessions – read the note to facilitators in the 
beginning of workshop 6 again. Be conscious of the fact that there may be parents 
and caregivers in the group who are victims of violence themselves or witnesses to 
violence – or even perpetrators themselves. 

  Remind the participants that they should only participate at a level that they feel com-
fortable with. Discussions will be at a general level and no one is expected to share any 
personal stories or experiences. Stay calm during the session and do your best to make 
the participants feel comfortable. Make yourself available to any parent or caregiver 
who would like to consult with you one-on-one. 
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  The topic of violence may impact facilitators too, triggering memories from your 
own experiences or by responding to other people’s emotions. It is very important 
that two facilitators are present in this session. Use the guidance in the Theory and 
Programmatic Guide on staff care and consult with your manager if needed, to make 
sure you are able to implement these sessions and get the support you need.

  Before implementing this session, make sure you are well acquainted with the  local 
legal framework on sexual abuse and the referral pathways to child protection 
services.

Instructions : 
1.  Ask a participant to read the definition of sexual abuse on the flipchart. 

Definition of sexual abuse51

Sexual violence/abuse is defined as “any sexual act, attempt to obtain a sexual act, 
unwanted sexual comments or advances, or acts to traffic a person’s sexuality, using 
coercion, threats of harm or physical force, by any person regardless of relationship to 
the victim, in any setting, including but not limited to home and work”. 

Sexual violence includes rape/attempted rape, sexual abuse, and sexual exploitation. 
Sexual violence/abuse includes any unwanted sexual act e.g. rape, forced removal of 
clothing, insertion of foreign objects into the genitals, forced oral sex, forced abortion, 
and sexual touching. It may or may not include physical force.

2.  Ask participants to reflect on places where sexual abuse could take place. Make sure that 
they know that sexual abuse can occur, for example, in homes, schools, streets or places 
where young people participate in activities. 

3. Give each participant a green and red card and explain that they are going to do a quiz. Say :

  In a minute, I will read some statements about sexual abuse. After each statement, ask your-
self whether you think the statement is true or false. If you think the statement is true, hold 
up the green card. If you think it is false, hold up the red card instead. Once everyone has 
indicated if they think the answer is true or false, I will tell you the correct answer. 

4. Remind the participants that this is not a test. It is a way of raising their awareness about 
sexual abuse. The statements used relate to some of the most common stereotypes 
about sexual abuse. 

5. Now read out the following statements, one at a time and give participants time to re-
spond with their cards. Remember not to say the answer until everyone has had a chance 
to decide what they think.

51 Inter-Agency Standing Committee (IASC) (2005).
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Statements True False

1. Abusers are always men X
2. Abusers can be family members X
3. Only girls can be abused X
4. Abusers are always mentally ill X
5. Abusers are usually individuals that children know and trust X
6. Abusers are always old X
7. It is easy to see who is an abuser X
8.You can easily see when a child has been sexually abused X

6. Explain that most of the time, sexual abuse is committed by someone known to and 
trusted by the young person. Both men and women can be perpetrators and both boys 
and girls can be victims of sexual abuse. However, it is common that girls are more at 
risk of abuse than boys. Abuse against boys is often taboo, which makes the issue more 
hidden. 

7. Ask the participants to get together in groups of three to discuss for a few minutes the 
possible effects (e.g. physical, emotional and social) of sexual abuse on adolescents and 
young adults. 

8. After a few minutes, ask participants to share in plenary. Add to the examples given by 
the participants using the information below :

Examples of effects on young people as a result of sexual abuse

• Physical injuries resulting from sexual abuse range from invisible, physical injuries to 
pregnancy or sexually transmitted diseases, as well as serious injuries or possibly death.

• Depression (chronic sadness) crying or emotional numbness. 
• Nightmares or sleep disorders. 
• Problems in school or avoidance of school. 
•  Displaying anger or expressing difficulties with peer relationships. Fighting with 

people, disobeying or disrespecting authority. 
• Withdrawing from family and friends. 
• Self-destructive behaviour (drugs, alcohol, self-harm). 
• Changes in school performance. 
• Exhibiting eating problems, such as eating all the time or not wanting to eat at all. 
• Suicidal thoughts or tendencies. 
•  Talking about abuse, experiencing flashbacks.

Some behaviours/responses may be delayed or absent, depending on the individual 
personality and circumstance of the child. Children may also be stigmatized and abused 
even more, if it becomes known that they have experienced sexual abuse.

9. Explain that sexual abuse is something that everyone has the right to be protected from. 
It has multiple and varying consequences. Each young person is a unique individual and 
responds to difficult or life-changing events in different ways, including the time required 
for recovery.

10. Explain that young people, as well as adults, often disclose sexual abuse gradually over 
time. Encourage discussion among the participants by asking the following questions :

• Why do you think children and young people are hesitant to speak out about sexual abuse ? 
• How can we as parents and caregivers encourage young people to seek help if they are 

victims of sexual abuse or know someone else who is a victim ? 
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11. Encourage parents to seek help if their child has experienced violence, including sexual 
violence. Summarise the guidance below on key actions for parents or caregivers in respond-
ing to a child showing signs of having been a victim of violence (See also handout : What can 
parents and other caregivers do to protect children and young people from violence ?). 

Key actions to follow if a child tells you that he or she has been a victim of violence : 
• Tell the young person that you believe him or her. 
• Reassure the young person that it is not his or her fault and that he or she are not alone. 
• Support the young person to get help. Help the individual to get medical treatment 

and access to child protection case manager or other relevant protection authorities.
•  Keep the information confidential. Do not talk about the abuse to people who are not 

involved or who cannot be trusted to be supportive or keep the information confidential 
– even if you as an adult feel that you have a strong need to talk to someone.

• Always do what you think is best for the young person to keep him or her safe. Think 
about the different options and the risks and benefits associated with each option 
before taking a decision about what to do in a specific situation. Take the young 
person’s views into account when deciding what to do. 

• Report the violence. If you are not the young person’s parent and the young 
individual or his/her caregiver refuses to get help and you are concerned that the 
young person is not safe, you can :
- consult with child protection case managers without giving identifying details 

about the case. 
- report it to the child protection case manager to address or do the appropriate 

referral to service providers yourself, e.g. to UNHCR (for refugees) or to the 
Social Welfare/Family Protection Department if you think it is the best way to 
keep the child safe. 

• Government staff, including health staff, may be obliged to report all cases of 
violence, abuse, neglect and exploitation against children to social workers at the 
social welfare/family protection department and legal authorities (e.g. police).

12.  Distribute the list of local resources and offer to be available after the session if someone 
would like to ask a question or talk to you one-on-one.

C
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7.4. Early marriage 

 AIM OF THE ACTIVITY

• To discuss early marriage and raise awareness about the negative effects of 
early marriage on children.

• To encourage discussion of what parents and caregivers can do to prevent early 
marriage.

 MATERIALS

• Flipchart.
• Markers.
• Copies of the case study.

 ACTIVITY SOURCE

• Adapted from Save the Children, Terre des Hommes, UNHCR and UNICEF 
(2013) : “Early Marriage” in Child Protection Sessions for Parents and Caregivers. 
Training Toolkit.

 PREPARATION

•  Review the legal framework on early marriage (context specific). 
• Review the case study : Dina’s story in advance and see if it fits with the local 

context. Adapt it if needed. Make copies of the case study.

Instructions :
1. Explain to the participants that you will now move on to discuss another particular risk 

against young people, which is early marriage.

2. Ask participants to share their thoughts on early marriage, using the following questions :

• Is early marriage common in your community ? 
• Is early marriage a form of abuse in your opinion ? Why/why not ? 

3.  Briefly present the local legal framework on early marriage.

4. Now ask participants to divide into the same groups of three as in the previous activity. 
Explain that they will be given a case study to read and discuss for 15 minutes. Explain 
that they will then be asked to give a short summary of their discussion.

5. Ask the participants to focus on the following two questions :

• How do you see the young woman’s situation ? 
• List all the consequences of early marriage for the young girl in this story. 
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Dina’s story

Dina was a 15-year-old girl who enjoyed going to school. One day, her 21-year-old 
neighbour proposed to her and her father accepted. When she asked him why he 
accepted without consulting with her, her father told her that this is a way of protecting 
her and that he could not financially support her anymore, adding that she would have a 
better life in her husband’s house. 

During the first year of marriage, Dina faced a lot of challenges, trying to adapt to her life 
with her husband and to her new house. She missed school and spending time with her 
friends. After less than one month of marriage, her husband’s family began insisting that 
she must have a child.

Dina got pregnant, but lost her unborn baby after four months. Her husband's harshly 
words accused her of killing the baby. He then began to beat her severely. One month 
later, she got pregnant again but had problems during her pregnancy, and gave birth two 
months too early to a baby girl who suffered from health problems. No one helped Dina 
to take care of her child. Before her daughter’s first birthday, she got pregnant again and 
was anxious because her husband threatened to divorce her if she did not give birth to a 
boy.

6. Invite each group to give their summaries of their discussions. Record all the consequen-
ces for the young woman on a flipchart, as each group talks about the young girl in the 
story. Possible consequences may include :

• Dropping out of school.
• Negative health outcomes for the baby.
• Not having adequate spacing between pregnancies will have a negative impact on 

Dina’s health.
• Economic dependence on her husband.
•  Teenage pregnancy – before her body was sufficiently developed or mature.
• Social isolation.
• No assistance to help with the new baby and all the work this involves.
• Emotional and psychological problems (family violence, loneliness, no access to her 

family). 

7. In plenary, continue the discussion by asking :

•  Why do you think some parents want their children to get married early ?
 
 Reasons mentioned may include :

• Poverty.
• Social and traditional norms.
• Lack of legal framework to prevent early marriage.
• Protection of family honour (linked to the stigma of pre-marital sex and loss of 

virginity).
•  Protection  of  the  girl,  for  example,  in  conflict  settings  where  the  risk  for  family 

displacement and separation is high. 

8. Ask the following questions :

• Are there any alternative solutions in situations where children marry early to provide 
protection from other forms of violence, family separation, etc. ? What are they ?

• What can parents and caregivers in the community do to protect young people from early 
marriage ? 
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9. Wrap up by summarising these key messages on early marriage :

• Finishing education provides boys and girls with better opportunities to grow into well-
developed and successful adults, which in turn will make them better parents and husbands 
and wives. 

• It is more difficult for children under 18 years of age to care for children. We should allow 
adolescent girls and boys to reach adulthood and develop their bodies and minds before 
expecting them to deal with the social, economic and family responsibilities of marriage 
and children.

• Getting pregnant when children are under 18 years of age can lead to serious medical 
complications and even death of the mother and the baby. 

• Alternative solutions to marriage should always be sought in times of crisis. 

• People under 18 years of age have the same rights as other children, even if they are married 
(e.g. right to education, health etc).52 It is essential for the young person’s development and 
wellbeing that he or she is encouraged to go to school even if he or she is married. 

7.5. Question and answer session 

 AIM OF THE ACTIVITY

• To give participants the opportunity to raise any questions they may have.

 MATERIALS

• Space for participants to sit in a circle.

 ACTIVITY SOURCE

• Developed for this resource kit.

Instructions :
1. Use the time available to clarify any pending issues or questions (related either to this 

workshop or to the Youth Resilience Programme more broadly).

52   Use information here that is relevant in your local context, regarding the law, responsible authorities, the child protection system 
and services available.
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7.6. Closing 

 AIM OF THE ACTIVITY

• To close the meeting well and encourage positive feelings to take home.
• To answer questions.
• To evaluate the meeting.

 MATERIALS

• Evaluation sheet, if used.

 ACTIVITY SOURCE

• Adapted from the activity ”Question and answer session” in IFRC Reference Centre 
for Psychosocial Support & Save the Children Denmark (2012) : Facilitator’s Handbook 
1. Getting started.

Instructions :
1. Explain that you have now reached the end of today’s meeting. Summarise what you have 

discussed today.

  Today we have discussed two particular forms of violence against young people – sexual abuse 
and early marriage. We have explored the effects of these forms of violence on young people 
and what we can do to protect our children. We have also discussed possible alternatives to 
early marriage that nurture their development better. 

  As mentioned in the beginning of this session, the topic of violence is a sensitive one and is 
likely to trigger a range of different emotions in you as parents and caregivers. These feelings 
are normal and common. It is important that you remember that you also have a right to be 
protected. There is support in terms of your own safety, if you feel you are at risk of violence 
or to help you keep others safe. I will be available after the session if there is anyone wants to 
ask more questions or talk one-on-one. 

2.   Remind participants that they also have a list of local resources if they need to contact 
local chid protection services or other supports.

3. Ask the participants if there are any pending issues or questions, related either to this 
session or to the Youth Resilience Programme more broadly.  Invite them to fill  in the 
evaluation sheet, if you are using one.53 

4. Thank the participants again for their time and the effort they have made to attend this 
meeting.

5. End the meeting and say goodbye to all participants.

53  This could be the smiley faces evaluation method, see Facilitator Handbook : Life Skills Workshops for Youth, or a written evaluation
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Handout: What can parents and caregivers do 
to protect children from violence ?
Every child and youth should have the opportunity to grow up in a family. Young people 
grow best in a loving family environment in which their best interests are taken into account. 
Parents, caregivers and other  family members are the first  line of protection  for children. 
Parents or other caregivers are responsible for building a protective and loving home environ-
ment and helping to keep children safe outside the home in schools and their communities.

Key actions by parents to prevent violence, abuse and exploitation against young people 
include :

Be a role model. Children’s behaviour is learnt from watching how their parents and other 
adults treat them and others around them. If you treat others with respect, so will your 
children. If you react with violence, your children will learn to do the same, irrespective of 
what you tell them to do. If parents were convinced that non-violent upbringing is the best 
approach, the world would have made a giant step forward towards the process of ending 
violence against children !

Discipline your children without violence. Help young people to learn how to behave by 
talking to them and disciplining them without violence. 

Control your emotions and behaviours. If you find yourself getting so angry or frustrated 
that you think you might hurt your children with your words or actions, take a break, or get 
someone else to step in with the children and/or find another way to handle the situation. 
Remember we are stronger and can hurt children without really meaning to.

Get support. It is important to know your own limits and ask for help from others if you 
are tired, upset, frustrated, overwhelmed or for other reason unable to protect your child. 
Asking other caregivers how they dealt with problems can help to find better solutions to 
deal with children. Spending time with friends, family or doing things you like, can help you 
feel better and this helps you in dealing with your children. Seek support from a specialist if 
you think that will benefit you more.

Teach young people how to resolve conflicts without violence. Caregivers can play a key 
role in breaking the cycle of violence by teaching young people how to resolve conflicts with-
out violence and to respect other youth.

Teach your young people about how others should treat them. Caregivers can help young 
people learn what is acceptable behavior. Discuss with your children what is acceptable ways 
for other people to treat them, including what kinds of touches are ok, and what are not.

Talk with your children and youth and encourage them to confide in you. Make time to talk 
to your children about their interests and concerns, listen to them and encourage them to 
tell you if anything is bothering them. If they trust you, they will be more likely to tell you if 
something happens to them.

Supervise and guide your young people. Make sure that young people, especially young 
children, are cared for by someone you know and trust. Know where your children are and 
who they are with. Spend time getting to know your children’s friends and help them make 
caring, respectful friends.

Be wary of people offering to care for your children. Beware of strangers offering to care 
for your child or offering them jobs or education outside of your community (either for free 
or in exchange for food, shelter, medicine, money). Your child may be at risk of being exploit-
ed or ending up in a worse situation.
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Protect young people from violence in the media and Internet. Young people are also af-
fected by violence on TV or that they see in the Internet. Recognize that the news help the 
young individual to stay informed but also encourage him or her to take a "news break" from 
time to time. You may also want to watch the news together and use it as a starting point for 
discussion and reflection to help create a nuanced picture of the reality. 

Take action in your community against violence against young people. Talk about preventing 
violence with your family and friends, support other children and youth who are victims of 
violence, join a group on the Internet or in your community working to prevent violence, 
organize activities in your community to raise awareness about violence against children.

Humanitarian aid is free. No one has the right to harm you or your children or demand 
that you or your children do anything in exchange for food or other services. You have the 
right to complain and to report any exploitation or abuse by humanitarian workers or those 
providing assistance. 

During times of distribution, avoid asking your children to collect food rations or non-food 
items for you. They may be hurt or harassed.

Report violence against young people. If you see or hear of violence happening to children, 
you have the right to report it in a safe and confidential way. 

If your child is a victim of violence
• Listen to your child or youth carefully and try to understand what happened. 
• Provide love and support to your child; explain that they are not to blame and that you 

are there to help  them. Talk to them about how they feel and what you will do. 
•  Try to find ways to keep your child safe. Seek the help of child protection agency in your 

area. 
• If your child is an adolescent, listen to their opinion on how they think you should handle 

the situation. For some less dangerous types of violence (e.g. for instance name calling at 
school) you can involve the  child in addressing the violence. 

• Only talk about the violence with people you trust and with people who will help and 
who can keep the  information confidential. This is especially important in cases of sexual 
violence. 
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Glossary
Attitudes and life skills are closely interlinked. Social norms, ethics, morals, values, rights, culture, 
tradition, spirituality and religion and feelings about self and others play a critical role in terms of 
how life skills and knowledge are put in use and made meaningful54. 

Child protection involves “measures and structures to prevent and respond to abuse, neglect, 
exploitation and violence affecting children”55.

Crisis is used when a person is in a life situation in which their previous experiences and learned 
coping strategies are not sufficient to deal with the present situation56.

Distress and acute distress  is  used  in  the  context of  unspecified psychological  effects  after  a 
distressing event. It is not linked to a specified diagnosis or syndrome. Feelings covered by these 
terms include anxiety, sleeping problems, poor appetite, being withdrawn, and concentration 
problems, which are all likely to recede slowly with appropriate care57.

Life skills is a broad concept and comprised numerous of different types, including livelihood 
or vocational skills; practical skills such as health and safety; physical skills; knowledge, experi-
ence and skills related to behaviour and social interaction. The Youth Resilience Programme 
acknowledges the World Health Organisation’s (WHO) definition of life skills as “abilities for 
adaptive and positive behaviour that enable individuals to deal effectively with the demands and 
challenges of everyday life”58. WHO is grouping life skills loosely into three broad categories of 
skills : (i) Decision making and critical thinking”, (ii) Communication and interpersonal skills and 
(iii) Coping and self-management skills. The Youth Resilience Programme works with all these 
three dimensions of life skills, but also gives extensive focus to the social protective environment 
itself of the young person. This means that the programme both seeks to build these types of 
skills in young people, and also seeks to influence the availability and accessibility of supportive 
social networks, including peer-networks, friends and community support. The programme 
also gives attention to aspects linked to identity, such as self-awareness and self-esteem. The 
Youth Resilience Programme is framed around the concept of “I AM”, “I CAN” and “I HAVE” 
to capture the complex interaction of individual and social factors that facilitates resilience. 

Participation of the youth themselves in programme design and implementation is fundamental in 
the Youth Resilience Programme. Guided by the Article 12 of the UN Convention on the Rights 
of the Child, Save the Children staff and partners apply nine basic requirements when planning 
and monitoring children’s and young people’s participation. Participation should be : (1) transpar-
ent and informative, (2) voluntary, (3) respectful, (4) relevant, (5) child-friendly, (6) inclusive, (7) 
supported by training for adults, (8) safe and sensitive to risk, and (9) accountable59.

Post-traumatic Stress Disorder (PTSD) is a diagnosis recognised by DSM-V60 and used for per-
sistent mental and emotional stress occurring as a result of severe psychological shock after one 
or more traumatic event(s). It is characterized by a certain pattern of symptoms. The term should 
not be used arbitrarily or confused with general psychological responses to traumatic events. The 
term remains controversial because children and young people’s reaction to traumatic events 
must be viewed within a developmental framework. This means that while some psychological 
reactions indeed can constitute symptoms of “traumatization,” they may also just be a normal 
reaction of a child in a certain age. 

Protection mechanisms are the wide range of factors (legal, social and cultural) that serve to 
protect children and youth from abuse, harm or exploitation. 

54  Save the Children in partnership with the MasterCard Foundation (2015)
55  Save the Children (2010)
56  Save the Children (2013), p.28-29
57  Save the Children (2013), p.28-29
58  World Health Organization, (2003) p. 3
59  Save the Children (2013) : Guidelines for Children’s Participation in Humanitarian Programming.
60    DSM-V stands for the Diagnostic and Statistical Manual of Mental Disorders. It is the standard classification of mental disorders 

used by mental health professionals in the United States and contains a listing of diagnostic criteria for every psychiatric disorder 
recognized by the U.S. healthcare system. 
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Psychosocial support (PSS) refers to the dynamic relationship between the psychological and 
social dimension of a person and how these interact. The psychological dimensions include in-
ternal, emotional and thought processes, feelings and reactions. The social dimensions include 
relationships, family and community networks, social values and cultural practices. Psychosocial 
support is a systematic way of supporting children’s development and their resilience to recover 
from the impact of crisis on their psychological, social, physical and emotional wellbeing. It includes 
aspects of mental health but expand to address child development and wellbeing as a whole. 
Psychosocial support is based on a recognition that child resilience and psychosocial wellbeing as 
a complex process in which children learn cognitive, emotional and social skills such as trusting 
others, communicating their needs and developing distinct identities. It is a layered system of sup-
port that represent 1) basic services and security, 2) community and family support, 3) focused, 
non-specialised support and 4) specialized services61, where each layer complements the others.

Referral pathways refer to the individuals or institutions available to respond to the needs of 
children and youth when additional support or services are needed. 

Resilience is used generally as a term for understanding the processes of children, families, com-
munities and systems coping with crisis or shocks. In the Youth Resilience Programme, it is used 
to describe the process of individual adaption in the face of significant adversity. Resilience is not 
equivalent to wellbeing or robustness of personalities and it is not merely an outcome. “It is the 
capacity of individuals to navigate their way to the psychological, social, cultural and physical re-
sources that sustain their wellbeing and their capacity individually and collectively to negotiate for 
these resources to be provided and experienced in culturally meaningful ways”62. 

In other words, resilience is about the interaction between personal functioning and protective 
factors within a person’s surrounding, boosting individuals’ ability to successfully cope and adapt 
with current and future crisis or shocks. For Save the Children, young people’s participation, a 
protective environment and access to quality basic services are essential components of building 
resilience. Therefore, a resilience intervention needs to be based on a systems approach where 
young persons’ needs and rights are addressed at multiple levels and considerations are made to 
the legal framework, referral systems, service providers and safety nets.

Rights-based approach refers to the design of a programme to help rights-holders to develop 
their capacity to claim their rights and simultaneously support those who have obligations to 
respect, protect and fulfil rights (duty bearers), by helping them develop their capacities to do so. 
It also refers to a programme incorporating the principles of universality, non-discrimination, the 
best interests of the child, the right to survival and development, the indivisibility and interdepend-
ence of human rights, accountability and respect for the voice of the child63. 

Trauma is used for an emotional state of discomfort and stress. This is caused by the memories 
of an unusual catastrophic experience (a traumatic event) or complex traumatic circumstances, 
like poverty, violence and separation at the same time,64 which have had a devastating effect on 
the person’s feeling of safety, injuring their feeling of integrity. For children and young people, 
most traumatic experiences happen within human relationships65 and children/youth are likely 
to react in normal – but yet different – ways than adults. For more information on children and 
youth’s reactions to distressful events, please see Psychological First Aid for Child Practitioners and 
Understanding Children’s Wellbeing 66.

Vulnerability refers to the susceptibility of individuals and groups to the effects of difficult condi-
tions or disasters. It is contextual and reflects individual traits as they interact with social systems 
and power structures. Young people may be marginalised due to gender, socioeconomic status, 
ethnicity, health status, sexual orientation and disability.

61  Inter-Agency Standing Committee (2007)
62  Ungar (2008)
63  UNICEF (n/a) : Human Rights-based Approach to Programming
64  Ford, Connor & Hawke (2009), p. 1155–1163.
65  DeAngelis (2007), p 32-34.
66  Save the Children (2013); IFRC Reference Centre for Psychosocial Support and Save the Children (2012). 
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Organisations and other contributors
The activities used for the Youth Resilience Programme are based on the best practice of a 
number of organisations with worldwide experience in helping improve the lives of young 
people. We wish to extend our heartfelt gratitude to all the organisations that have kindly 
made their materials available for this purpose :

Action on the Rights of the Child 
American Psychiatric Association
Antares Foundation
Association of Volunteers in International Service
Breaking the Silence, Bangladesh
Buzzle
Career Internship Network
Catholic Aids Action Namibia
Centers for Disease Prevention and Control
Child Fund International
CIVITAS
IFRC Reference Centre for Psychosocial Support
International Federation of Red Cross and Red Crescent Societies including the American 
National Red Cross and Danish Red Cross.
International HIV/AIDS Alliance
Mathare Youth Sports Association, Kenya
National Association of Child Care Workers, South Africa
Partners for Youth Empowerment
Peace Corps
Plan International
Regional Psychosocial Support Initiative (REPSSI)
Save the Children in : Bangladesh, China, Denmark, Ethiopia, Haiti, Iraq, Jordan, Kyrgyzstan, 
Norway, South Sudan, Sweden and Uganda.
Solution Tree
SOS Children’s Villages International
Terre des Hommes
The Mediterranean Institute of Gender Studies
United Nations International Children’s Emergency Fund (UNICEF), including UNICEF 
Canada, UNICEF Republica Dominicana and UNICEF Bangladesh.
Untied Nation Economic and Social Commission for Asia and the Pacific (ESCAP)
War Child Holland
World Health Organization
World Vision
Young People Development Centre, Babylon

In addition to these organisations, special thanks should also be extended to those individual 
Researchers and Academics, whose efforts have formed a foundation for this resource kit. 
We would like to acknowledge their contributions in building experience and best practice in 
enhancing children’s and families’ resilience and wellbeing around the world. 

We would also like to extend our gratitude to those who have volunteered to review this ma-
terial, including Save the Children colleagues and the Regional Psychosocial Support Initiative 
(REPSSI). Finally, a special mention of thanks to the young boys and girls, their parents and 
caregivers and the facilitators and staff in Denmark, South Sudan, Iraq, Yemen and Jordan 
who have contributed to the development, testing and reviewing of this material. 
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How to help young people in crisis
This handbook is part of the resource kit for the Youth Resilience Programme. The activities 
aim to promote parents and caregivers’ understanding of the challenges that their children 
are facing and provide them with skills to support young individuals as they transition from 
childhood to adulthood. This handbook accompanies the Facilitator handbook : Life skills 
Workshops for Youth, a series of workshops building young people’s emotional, cognitive 
and  social  skills  and qualities  to  facilitate  the process of  coping positively with difficult  life 
situations. 

The concept of “I AM”, I CAN” and “I HAVE” has been incorporated into the Youth Resilience 
Programme to capture the complex interaction of individual and social factors that facilitates 
resilience. The programme is relvant to young people and their caregivers in various life 
situations. It may be particularly useful in situations where youth have experienced various 
forms of hardship and distressing events, including family violence, poverty, community un-
rest,  natural calamities, technological disasters or conflict emergencies.

The right to participation is a fundamental component of the Youth Resilience Programme. It 
encourages youth themselves to take the lead in mapping issues within their communities and 
lives and in identifying specific skills and qualities to be strengthened through the workshops. 
The active participation of young people is necessary in overcoming difficulties and learning 
new competencies to cope with future adversities, whilst drawing on their own internal re-
sources and with the care and support of families and communities. Parents and caregivers 
are encouraged too to participate in the selection of topics to be covered in their meetings. 

The programme uses techniques which have been proven effective in building the resilience 
of young people, creating a fun, safe and inclusive environment conducive for this purpose. 

The full resource kit comprises : 

• Theory and Programmatic Guide
• Facilitator’s handbook : Life skills Workshops for Youth
• Facilitator’s handbook : Parents and Caregivers Meetings

The resource kit is available online on Save the Children's Resource Centre. It provides 
guidance and tools for designing and implementing the Youth Resilience Programme itself, as 
well as other youth programming promoting positive coping and resilience in young people. 
You do not necessarily need all three manuals to organise great activities for young people. 
Most of the materials can be used as stand-alone resources. For example, the introductory 
workshops for youth in the Facilitator’s handbook : Life skills Workshops for Youth can be used as 
an assessment tool for developing developing integrated programming with a focus on youth. 
The parents and caregivers meetings in this handbook can in turn be a useful tool for engag-
ing with caregivers or training foster parents. The full resource kit provides all the materials 
necessary for organisations to implement the Youth Resilience Programme.
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Save the Children works in 120 countries. We save children’s lives.  
We fight for their rights. We help them fulfil their potential.

Our vision is a world in which every child attains the right to  
survival, protection, development and participation.

Our mission is to inspire breakthroughs in the way the world treats 
children, and to achieve immediate and lasting change in their lives.
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